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Introduction

This report will provide exemplification of candidates' work, together with tips and
comments, for Questions 1-8 from 1EN2/02. This was the second November examination
of the specification in English Language 2.0, offering another opportunity for candidates
to sit this revised approach to a GCSE English Language paper.

The English Language 2.0 qualification consists of the following three components:

® Unit 1: 19th century non-fiction and Transactional Writing — 50%
e Unit 2: Contemporary Texts and Imaginative Writing — 50% (this examination)
e Unit 3: Spoken Language Endorsement (non-examination assessment)

This report will focus on Unit 2: Contemporary Texts and Imaginative Writing

The paper is assessed through a 1 hour 55 minute examination. The total number of
marks available is 80. The reading and writing sections of this paper are linked by theme.

The focus of this component is:
Section A - Reading
Study and analyse selections from a range of contemporary texts.

This paper features two unseen contemporary extracts, from 20th and 21st century
sources. One text will be fiction, one text will be non-fiction. The word count across the
two extracts is approximately 900 words with every effort made to provide balance across
the two extracts. The texts will have a thematic link and will attempt to provide engaging
and accessible content for candidates to work with during the examination.

The questions are on:

® Text 1 (Questions 1 and 2) and Text 2 (Questions 3 and 4)

e There are a mixture of short and extended response questions for both extracts

e Candidates' ability to synthesise across the two texts will be assessed in Question 5,
which will focus on similarities in the texts. The final question of this section, Question 6,
requires candidates to compare the writers' ideas and perspectives and how they are
presented in the two texts.

Section B - Writing

This section allows candidates to explore and develop their imaginative writing skills.
Candidates may choose the offer a complete narrative with beginning, middle and end or
a part of a larger story.

There are two writing tasks, with a thematic link to the reading extracts. Candidates pick
one question to respond to. For this new specification, candidates are offered an opening
line for one of the question options, and pictures are provided to support with the second
question, as will be familiar from GCSE English Language 9-1.
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The Assessment Objectives for this paper are:
Section A: Reading

AO1:

® identify and interpret explicit and implicit information and ideas (Q1, Q3)
e select and synthesise evidence from different texts (Q5)

AO2: Explain, comment and analyse how writers use language and structure to achieve
effects and influence readers, using relevant subject terminology to support thier views

(Q2, Q4)

AO03: Compare writers' ideas and perspectives, as well as how these are conveyed, across

two or more texts (Q6)
Section B: Writing

AO5:

® communicate clearly, effectively and imaginatively, selecting and adopting tone, style
and register for different forms, purposes and audiences (Q7 or Q8)

e oOrganise information and ideas, using structural and grammatical features to support

coherence and cohesion of texts (Q7 or Q8)

AO6: Candidates must use a range of vocabulary and sentence structures for clarity,
purpose and effect, with accurate spelling and punctuation (Q7 or Q8)

General Overview

It was clear that candidates were, on the whole, able to respond well to the two unseen
contemporary texts. They were able to read substantial extracts that made significant
demands in terms of content, structure and quality of language. The texts selected would
appear to have engaged and interested the majority of candidates as they were able to
offer thoughtful comment and explanation of the writers' craft, alongside comparisons
between the two texts. With this new specification, it was pleasing to see that candidates
had been well prepared and had, at different levels, been able to demonstrate the key
skills of understanding, interpretation and analysis.

It was also clear that candidates had learned different ways to write imaginatively to
attempt to engage a reader. A variety of approaches were seen through this series in the
writing section, from straightforward narratives to complex story arcs and imaginative
use of tone and voice. It was clear from the responses that many candidates had been
given opportunity to prepare well for the writing section, with varying levels of expertise
in terms of using rhetorical and structural devices to create meaning and impact.

GCSE English Language 2.0 1EN2 02 4



Examiners were impressed by:

e evidence that most candidates had understood both texts

e candidates' confidence in places to explore the impact of language in both texts

e writing that showed some real creativity and flair

e writing that worked hard to sustain tone and style, considering audience and
purpose

Less successful responses:

e showed an insecure grasp of language and structure, with a reliance in places on
feature spotting

e were unable to use subject specific terminology effectively

e lacked focus on the question, especially with Questions 5 - 6

e didn't always develop and craft their written responses with audience and purpose in
mind

e lacked accuracy around spelling and punctuation
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Question 1
Candidates, in the main, achieved one mark for this question.

The questions are designed with ramping in mind and to encourage achievement for all
candidates. This question generally showed the confidence of candidates in reading the
given section of the extract and finding the relevant information.

This question requires understanding of AO1: 'identify and interpret.' This question has a
focus on the ability to identify. The important advice for any candidate is to check the
question carefully, make sure they understand what they are being asked to identify, and
then check if their chosen reference from the text is answering the question asked.

The very few candidates who did not achieve a mark for this question either chose from
the wrong lines, paraphrased the question, or selected only a word from the text that did
not suggest they had identified enough to answer the question. Very few candidates
scored zero for this question.

: - )

SECTIONA

Reading
You should spend about 1 hour 10 minutes on this section.
Read Text 1 in the Source Booklet provided and answer Questions 1-2.
Write your answers in the spaces provided.

1 From lines 21-26, identify one word or phrase that shows what the storm is doing to
Pi and the lifeboat.

'f/ ............................ Mah Q.. W%%”’:\tﬁ,ﬂo n

Examiner Comment

Bullet points 8 and 9 from the mark scheme

SECTIONA
Reading
You should spend about 1 hour 10 minutes on this section.
Read Text 1 in the Source Booklet provided and answer Questions 1-2.
Write your answers in the spaces provided.

1 From lines 21-26, identify one word or phrase that shows what the storm is doing to
Pi and the lifeboat.

Fhe fchour sz;gg,/ay/ Hotwarl_and cursing

tad eV
(Total for Question 1 = 1 mark) [
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Examiner Comment

Bullet points 6 and 7

SECTIONA
Reading
You should spend about 1 hour 10 minutes on this section.
Read Text 1 in the Source Booklet provided and answer Questions 1-2.
Write your answers in the spaces provided.

1 From lines 21-26, identify one word or phrase that shows what the storm is doing to
Pi and the lifeboat.

R C((}.S\ﬂﬂ(" ........................................................................................................................................................................................................

(Total for Question 1 = 1 mark)

Examiner Comment

Brief but awardable - you don’t need to copy out lots from the text!
SECTION A
Reading
You should spend about 1 hour 10 minutes on this section.
Read Text 1 in the Source Booklet provided and answer Questions 1-2.
Write your answers in the spaces provided.

1 From lines 21-26, identify one word or phrase that shows what the storm is doing to

Pi and the lifeboat. _

/ , |

L C by BRI o, thy beut My~ L Q.CL.
| Ler Al (Totalfor Question 1=1mark)

Examiner Comment
Outside the permitted lines so no score awarded
Examiner Tip

Put a box around the section in the source booklet you are being asked to look at!
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SECTIONA
Reading
You should spend about 1 hour 10 minutes on this section.
Read Text 1 in the Source Booklet provided and answer Questions 1-2.
Write your answers in the spaces provided.

1 From lines 21-26, identify one word or phrase that shows what the storm is doing to
Pi and the lifeboat.

....... T%e\*as Ewﬁfc\o:u\% vMMc:\\ed\ob}c\ eok oS40

(Total for Question 1 = 1 mark)

Examiner Comment

Bullet point 4
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Question 2

This question offers a supportive way into the more challenging reading questions, by asking
candidates to focus only on language at this point. Candidates are also supported with the
extract from the text they will write about being placed directly above the answer box. This is
a change to the approach to AO2 that will feel different to other specifications and was made
to provide a chance for all learners to feel they can access the question, hopefully building
confidence at the start of the paper. A more familiar approach to AO2 will appear in Question 4
of this paper, but it was pleasing to see so many candidates have a go at this accessible
question. The vast majority of candidates attempted the question, with many working at Level
2.

The mark scheme for this question now asks for use of subject specific terminology. This is a
change to 1ENO but it is evident that candidates are now feeling more confident around this
requirement. Many responses at the lower end would refer to the writer 'using language'
without making use of specific terminology. There was also some evidence of incorrectly
identified features — examiners are asked to mark as positively as possible but clearly wrongly
identified features in the text can be detrimental to scores awarded.

Responses that were working at Level 1 or the lower end of Level 2 often indicated that
language was used to 'show feelings' in the text. This generic phrase did not allow candidates
to reach the higher levels by looking at how language was creating impact and developing
meaning. Lower level responses often recognised the feelings in the text without unpacking
the ideas in any detail.

Stronger responses offered more detail, often being able to weave together a clear
understanding of the feelings in the extract, specific terminology and confident explanation or
analysis of how meaning was being created by the writer. Some of the best responses were
able to consider the purpose of the text and how the writer has created the extract with the
reader in mind. An ability to consider all of the protagonists in the extract was evident at the
higher levels too.
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Examiner Comment

A solid response that meets all the criteria at L3. This moves into L3 for its closer examination
of the text. It uses the quotes to clarify the points suitably. Whilst not always expressed
fluently, it does more than 5 marks, hence the award of 6 marks. A personal response, which
shows clear understanding of the text. Relevant subject terminology used.

In the extract, how does the writer use language to describe the situation?

Use examples from the extract and relevant subject terminology.
(6)
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Examiner Comment
Meets all criteria at L1.
Examiner Tip

Offering some more detail about the textual references — maybe picking out a word and
offering some alternative perspectives - will help lift the response into Level 2 and beyond.

In the extract, how does the writer use |angeagE¥Sdescribe the situation?

Use examples from the extract and relevant subject terminology.
(6)
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Chonge \n We CUC . (Total for Question 2 = 6 marks)

Examiner Comment

Meets all L2 criteria — while not always expressed eloquently, there is clear explanation in
places, references that are clearly relevant to the point being made and terminology is
generally used accurately.




Examiner Comment

Meets all L1 criteria and awarded for some limited attempt at explanation in places, albeit
awkwardly expressed.

In the extract, how does the writer use language to describe the situation?

Use examples from the extract and relevant subject terminology.

~—fonTTUT

(6)
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Examiner Comment

Limited comment on text only. The 15t sentence is a repackaging of the question. It is the 2
sentence, and the use of the word ‘varied’ which just gets the mark.

Examiner Tip

Decide on a paragraphing approach to support providing enough explanation in your responses



Question 3

This question, on the second extract in the examination, again tests AO1: 'identify and
interpret'. However, this question has a greater focus on the second part of the AO, asking
candidates to make the connection between the question being asked and how the text infers
this. The wording of the question is designed to encourage candidates to make that extra step
in their minds: 'I understand the conditions are bad, but how is that indicated in the text?"

The vast majority of learners were able to answer this question successfully. As with Question
1, this was written with ramping in mind, to give as many candidates as possible the
opportunity to achieve. Candidates who didn't get the mark for this question either
misunderstood the question, or selected parts of the extract that did not clearly indicate they
had understood how the writer is suggesting the situation is bad.

From the extract, identify one way the writer suggests that the conditions are bad.

wi{ten

Hepe 7S

(Total for Question 3 = 1 mark)

Examiner Comment

Bullet Point 1 from the mark scheme

From the extract, identify one way the writer suggests that the conditions are bad.

(Total for Question 3 = 1 mark)

Examiner Comment

Bullet Point 4

From the extract, identify one way the writer suggests that the conditions are bad.

AU IO S R

(Total for Question 3 = 1 mark)

Examiner Comment

Bullet Point 6



From the extract, identify omeamaythe writer suggests that thggonditionsarebagy’
eSS R an S was. . like.. b,\JFnV‘c/

(Total for Question 3 = 1 mark)

Examiner Comment

Bullet Point 5

From the extract, identify one way the writer suggests that the conditions are bad.

u fees

(Total for Question 3 = 1 mark)

Examiner Comment

Bullet Point 2



Question 4

This question returns to AO2, this time asking candidates to focus on both language and
structure at this point. This question asks candidates to select from the whole text but it is
important to note that the mark scheme has 10 marks covering the 5 Levels. This is a change
to the 15 marks available in 1ENO for language and structure questions about the whole text.
As with previous specifications, candidates who do not cover both language and structure will
find themselves unable to progress beyond Level 2 of the mark scheme.

On the whole, candidates fared well on this question as it echoes question styles they may be
familiar with from alternative specifications. For some candidates, lack of structure was an
issue and would suggest they may need reminding of the difference between this question and
Question 2.

The candidates' ability to write confidently about structure was a good discriminator within the
responses. While able candidates were able to explore obvious structural features such as
sentence lengths and lists, it was apparent in more nuanced responses that candidates could
also explore the overall structure and development of the text as the extract unfolded. Indeed,
being able to discuss contrast of emotions across the text, or the development of the
narrative, often led to more confident structural exploration compared to attempting to explain
the impact of lists or short sentences. It is evident that centres are now working hard with
candidates to support this move away from talking about, for example short sentences,
towards considering the tone and progress of feelings within the texts.

The mark scheme for this question now asks for use of subject specific terminology. This is a
change that some candidates struggled with but this will likely improve in future exam series.
As with Question 2, many responses at the lower end would refer to the writer 'using
language' or 'using structure' without making use of specific terminology. There was also some
evidence of incorrectly identified features — examiners are asked to mark as positively as
possible but clearly incorrectly identified features in the text can be detrimental to scores
awarded.

Again, as with Question 2, responses that were working at Level 1 or the lower end of Level 2
often indicated that language was used to 'interest and engage the reader' in the text. This
phrase is taken directly from the question and therefore did not allow candidates to reach the
higher levels by looking at how language and structure were creating impact and developing
meaning. Lower level responses often recognised the excitement and danger in the text
without exploring the ideas in any detail. A common approach to this question from candidates
was a reliance on the word 'shows'. This indicates some attempt to understand what the text is
trying to achieve, but repetitive responses that used a similar stock sentence approach in this
manner were evident at the lower end.

Stronger responses offered more detail, often being able to weave together a clear
understanding of the feelings in the extract, specific terminology and confident explanation or
analysis of how meaning was being created by the writer. Some of the best responses were
able to consider the purpose of the text and how the writer has created the extract with the
reader in mind. Stronger responses often demonstrated an ability to select from across the
text, linking points together, rather than just comments on any features spotted in the text.



Use examples from the whole text and relevant subject terminology.
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Examiner Comment

An example of a response that would be locked for lack of any point on structure. While this
response offers explanation of how language is used by the writer, indicative of a L3 response,
the lack of any relevant points on structure means the response must be locked at L2.

Examiner Tip

You must talk about both language and structure to access any mark above 4!

Use examples from the ywhole text and relevant subject terminology.
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Examiner Comment

Meets all L3 criteria with clear explanation throughout, generally appropriate references
selected and some use of relevant subject terminology. Both language and structure points are
covered.

Examiner Tip

Think about how you can revisit your evidence to offer more explanation and detail
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Examiner Comment

This response ebbs and flows, but there is some clear exploration in places, in particular of
how the writer uses repetition to create meaning both through word choice and the rhythm
created by this technique. References fully support points being made and relevant subject
terminology is used appropriately, part from the last paragraph where there is none.
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Examiner Comment

Limited comment, with limited references to support the points made. No evidence of
terminology. Meets all L1 criteria.
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Examiner Comment

Offers mainly general comment on language, with valid but undeveloped references to
support. Some terminology is used to support the comments being made. There is no
comment on structure, but this is not locked at Level 2 for this reason - the response is
working at the L2 standard



Question 5

This question will, on the surface, look familiar to centres as it approaches the 2nd bullet point
of AO1, select and synthesise, in a similar way to a question in 1ENO/02. However, there are
some changes to the mark scheme that it is important candidates are made aware of.

In this specification, candidates are now asked to provide a specific number of similarities to
achieve all the bullet points at Level 2 or 3. If we look at the mark scheme, we can see
reference to 'insufficient (less than 3)' similarities at Level 1, and 'sufficient (three)' similarities
at Level 2 and 3. Another key determinator in this question has been the quality of synthesis
being offered - at Level 3, 'precise synthesis' would usually have been evident in terms of a
candidate's ability to make precise links to the question asked and the similarities being
provided. As with 1ENO/02, there is an expectation that every similarity is supported by
evidence from the text.

While it is hoped that candidates will become more familiar with the changes to the
expectations in this AO1 question, examiners will always attempt to award the 'best fit' for a
response. This series suggested that centres now feel more confident about the expectation to
provide three similarities.

Some candidates approached the question from a broader point of similarities between the

texts. The best responses focused on the question asked, providing clear similarities that
focused on the experiences of the people in the extracts.

T bothn ks, th grotegonists fece hearyy i

%’iﬁr{ &’}D‘M v Lo ‘kI+ i The. (,oucLS \09‘#«1 OA IL ‘H'ﬁa
Loexs. S‘\bwu;va \&Lxe ] L.)\af\vlz Ria\ﬁj’fwei [V‘ k1+ 2. («D""‘l
SNMVB vv\‘\ﬁewbla ..... Youa)ﬁ The Yoﬁmd“ Ke/ﬂr\ iwlf(ehna
/\'LQ S‘\'Yemo’n’\ cba ’WQ wAV'NA CR\AJJ iy |\ "a b clm.,a& wo"

TV\ ‘oeﬁj/\ k?ch m ﬁ)o‘fc\ﬁwb EeXPere . (. od‘revvz
eved , T deack 1 " Thent e Secella e "‘wla N
Peontaind’ Fxk 2 v Al Sean vis< . I ,L\,\@g
Aaxle. . MDuV\'\"‘W‘é Exk\olﬂnd 2. anhemen. Size % dhs..

A2 e NLd .. et e e



T beth ka ’ﬂpe, (?m\'adpnlsh LXperien .. the Sevev....
effedts % N VL 2% 2 2N SIV\ dext 1. This. tine the bou
\Iawf&ko‘ wrda‘w.c«f.c.x .................................. :}0}1 ............... Tt e @ul& "Le \oou
blovs ... al\ ‘n‘i radOey Laind 0y S ~Q0+Y°\ L.
dtatywetine.. el en. aa ..... ‘HN. ....... See_and.. Iows d#mi? l}‘c.cw\ bl

Examiner Comment
An example of a full mark response — 3 clearly distinct similarities, precise synthesis of
relevant textual evidence — meets all the criteria at L3. It is concise. There are distinct

differences between points 2 and 3, as although both are describing waves, one point
describes the extremity of the waves whereas the other describes their severe effects.
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Examiner Comment

This response does not offer 3 similarities so is unable to move out of L1.
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Examiner Comment

As a comparison to the first example of how to achieve full marks, this candidate provides
strong synthesis of evidence and similarities, meeting all the criteria of L3
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Examiner Comment

A response that is largely working at L2 - offering 3 similarities, with an attempt to make
them distinct. The lack of textual references to support all similarities, and the somewhat basic
synthesis of similarities, means a mark at the lower end of L2 is appropriate.

Examiner Tip

Provide evidence from both texts to support your similarities
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Examiner Comment

An example of the straightforward way that 4 marks can be achieved - 3 similarities offered,
straightforward synthesis of the similarities with valid texts to support.
More detailed synthesis of the similarities prevents this moving into L3.



Question 6

This question covers AO3 in the specification, with candidates being asked to compare the
writers' ideas and perspectives. This is a very similar to Question 7b in 1IEN0/02, although
there is a change to the mark scheme - total marks available are 16 (compared to 14 in the
alternative specification), with Level 3 now having a spread of 4 marks.

This question, when attempted, showed candidates were able to compare both texts, even at a
basic level. However, we did see a number of blank responses here. Given that nearly all
candidates offered responses in section B (the writing section of the paper), we might surmise
that some candidates are being advised to complete their imaginative writing first, before
attempting the reading section. Given the weighting of marks this is generally sound advice,
especially for candidates who may traditionally struggle with the reading section. However, as
there is a degree of time pressure in the paper, candidates will need to consider how they can
attempt this question too, in future series. With this being the question carrying the second
highest weighting of marks in the paper, not attempting it will have some impact on overall
scores.

At the lower level, responses considered one or more obvious comparisons between the texts,
with some comment on writers' ideas. At this level, references were often limited. In this
series we saw a limited number of responses at Level 4 or above.

Mid-level responses were able to focus more on perspectives, and to explore how the people in
the texts felt about their competitive experiences. As with some other questions in this paper,
some candidates struggled to focus on the question, instead making general comparisons
about ideas and perspectives, rather than the experience of competitive combat sport.

Examiner Comment
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Examiner Comment

Meets all the criteria at L1
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Examiner Comment

A brief, underdeveloped response that meets all the criteria for Level 1. However, while there
is only 1 comparison made, there is an attempt to move beyond simple description towards
some comment, so is awarded a mark just into the bottom of L2.

Ao kexe one, b 0k sl vecyy . lbedinning,
......... b»\e.uaﬁCUSV\og»S DOV Al MOuA- 0.

....... FBKMC%L{\QOFMM%MM
........ WOS. . feeling . WwWwnen . \ae.  could s8nse ...
rocafle.. . Storon. COMING. Tlais  MOKLS  Einl

Lreaddec.. . S g ............... (0N o B! SHNNN <1 PN JNNN 014 Yo ¥ ' W e \=S_—
o Uk (S N0k OS...S0Fe...OS.OL. Sl



\ammpquson,\nmmbwowwnbex/
B2 ShoLS. B CAOCOCEeSS kO e O
Aoc. . Mece. acomanSe A und oM. Foc...

vl &%s,mmw ....................
conduions.. Lol 2ose

..................... whok... . £O . ereppaseAd. o0, Tl

Fockthheconmacey  n
WO O SINOWS V\Ouo Llan IO
Loe. Losc ........ QL. SO FOT uqmp\e AANae

QrounCL ’ﬂ?\.p_ ........... WO .. \DSeS,..

. FE o VN 5 ca,ou:LQ_.(‘ty\od:, ............ (S DU
cond e o loneste . ecomse . Thas . makq,s.

oL QSMC’M:\Q.« ..................




Ao comneosison, A0 kexE a0, thal
A_____us..)(‘\beﬂ ................... OIS _WNOuwa. . bL/\..Q,L\)} Qace.  ahle.
O e LOMARKR. e, L C&o F or.

AR Lo Xlee kel o [<ee . FCom.
., bromdmm 5TNSSMU».>S cwne.  eodec
ok . ik s a0 A .. For . t\aem to .
Sy TAAS.  MNOAKe.S deh e (RN o
_____ L. okovk . tae _Claoro.cee cl bhe.ConsSe

tmbkauﬁub\,i ACANCL. . OF ... CheBFO . . . 1
........... ItV €t a Yo U

Examiner Comment

A response that is working at Level 3 without being consistently secure, hence the mark in the
middle of the level. A number of comparisons are considered, with some moments of
explanation coupled with some comment in places. References are largely appropriate
although not always as relevant as they could be for the points being made.
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Examiner Comment

This candidate shows a confidence in their approach to exploring the text, examining how the
writer creates meaning with a thoughtful and balanced approach to evidencing the points
made.

Perhaps held back by the range of comparisons being slightly more limited than we might
expect at L4, hence a mark in the middle of the level.



Question 7
Section B

The writing question is the final section of the paper. Candidates are advised to spend around
45 minutes on their writing and there are 40 marks available across both papers. When
considering the overall weighting of this section in the paper, this is a significant number of
marks available. It was really pleasing to see that nearly all candidates attempted this section,
with some very imaginative and creative responses offered. While the focus on this section for
many candidates has had some impact on their ability to finish the reading section, it is
understandable that candidates choose to focus on this section to such a degree.

Question 7 was a popular choice for candidates. The new addition in this specification, of a
starter sentence for candidates to make use of, was obviously appealing and allowed all
candidates to have a go at this section of the paper. While the starter sentence did lead to
some generic responses, many candidates showed real creativity and a sense of style with
their writing in this section. Examiners are always impressed by what candidates can create in
the time available, praising the level of thought and creativity.

The first bullet point of the mark scheme is every examiner's starting point when judging a
response in this section. How successfully has the candidate shown an ability to communicate
clearly, effectively and imaginatively? Candidates should be asking themselves: what do I want
to achieve here? Do I want to shock and surprise my reader? Am I attempting a certain style
or genre of writing? How much will I cover in my narrative?

All of these questions will hopefully guide the candidate towards a clear purpose so they can
focus on a sustained response. Indeed, the last question, how much to cover, is an important
one in this section - candidates can feel they have to cover a whole 'story' which, given the
time constraints, can lead to somewhat pedestrian responses that feel rushed as the candidate
gets to the 'finish'. Some of the most creative responses in this section had a clear start,
middle and end, without necessarily providing a traditional conclusion, or ending, to the
narrative. While examiners are always somewhat wary of cliffhanger endings (or the 'it was all
a dream' responses), there is no requirement to achieve a 'once upon a time' through to a
'they all lived happily ever after' style of narrative! In fact, leaving some questions for the
reader can be an indicator of confidence and control on the part of the writer.

The main discriminators in the writing responses were:

the ability to communicate clearly and effectively - lower level responses tended to show
some limitations in this area, offering more basic narratives that often simply relayed an
event or occasion. Higher level responses often offered sophisticated responses that worked
hard to engage the reader (AO5)

the effectiveness of tone, style and register (AO5)

spelling of basic vocabulary, especially double consonants (AO6)

general quality of punctuation (AO6) — missing commas and random capital letters the
range of sentences used (AO6)

vocabulary choices (AO6) - at the higher level, it was clear that candidates were making
explicit choices about choice of words in terms of impact on the reader

It was noted that candidates were confident employing a range of sentences (one word
sentences and single sentence paragraphs) that examiners will recognise as crafting on the
part of the candidate. Clearly this is something centres have been supporting candidates with



to good effect. Vocabulary usage is an interesting conundrum for many candidates — some
attempt to offer a range of sophisticated vocabulary, while others seem to shy away from
using unfamiliar words perhaps for fear of making spelling mistakes. It is worth noting that
attempting to craft a specific style of response will be awarded where possible.

Write your answer to Section B here:
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Examiner Comment

This is a brief and undeveloped response, with some moments of effective and imaginative
writing.

AO05: The response is broadly at level 2, showing an awareness of purpose and a
straightforward use of tone, with some use of rhetorical features. The brevity of the response
and lack of paragraphing resulted in a mark of 8.



A06: a mark in the middle of level 2 has been awarded, with some evidence of a range of
vocabulary and some control of punctuation and sentence structures. However, some loss
control of control and spelling errors prevent it from achieving the top of level 2.

Examiner Tip

Developing the response for slightly longer would really help the score for this example!
Write your answer to Section B here:
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Examiner Comment

An example of a candidate who has some good control of rhetorical features and creates an
interesting narrative, but who struggles to sustain their written expression throughout, after a
strong opening.

AO5: The candidate has a clear ability to communicate clearly and imaginatively. There is clear
selection of rhetorical devices to suit the purpose of describing a scene of war, with the tone
appropriate but not always sustained enough for L4. There is a development of narrative
although it does become more laboured as it progresses. There is little use of paragraphing.
Best fit is top of L3.

AO6: Meets most of the criteria at L3. There is a varied, occasionally wide range of vocabulary
used but there is some loss of control of grammar, tense and punctuation on occasion, so a
mark in the middle of L3 is appropriate.



Question 8
Section B

The writing question is the final section of the paper. Candidates are advised to spend around
45 minutes on their writing and there are 40 marks available across both papers. When
considering the overall weighting of this section in the paper, this is a significant number of
marks available. It was really pleasing to see that nearly all candidates attempted this section,
with some very imaginative and creative responses offered. While the focus on this section for
many candidates has had some impact on their ability to finish the reading section, it is
understandable that candidates choose to focus on this section to such a degree.

Question 8 was a less popular choice in this series, perhaps as the starter sentence offered
with Question 7 was an accessible way in for many candidates. However, those that did
attempt this question offered responses with a similar range - some somewhat simple
responses, alongside a handful of sophisticated responses.

The first bullet point of the mark scheme is every examiner's starting point when judging a
response in this section. How successfully has the candidate shown an ability to communicate
clearly, effectively and imaginatively? Candidates should be asking themselves: what do I want
to achieve here? Do I want to shock and surprise my reader? Am I attempting a certain style
or genre of writing? How much will I cover in my narrative?

All of these questions will hopefully guide the candidate towards a clear purpose so they can
focus on a sustained response. Indeed, the last question, how much to cover, is an important
one in this section - candidates can feel they have to cover a whole 'story' which, given the
time constraints, can lead to somewhat pedestrian responses that feel rushed as the candidate
gets to the 'finish'. Some of the most creative responses in this section had a clear start,
middle and end, without necessarily providing a traditional conclusion, or ending to the
narrative. While examiners are always somewhat wary of cliffhanger endings (or the 'it was all
a dream' responses), there is no requirement to achieve a 'once upon a time' through to a
'they all lived happily ever after' style of narrative. In fact, leaving some questions for the
reader can be an indicator of confidence and control on the part of the writer.

The main discriminators in the writing responses were:

the ability to communicate clearly and effectively — lower level responses tended to show
some limitations in this area, offering more basic narratives that often simply relayed an
event or occasion. Higher level responses often offered sophisticated responses that worked
hard to engage the reader (AO5)

the effectiveness of tone, style and register (AO5)

spelling of basic vocabulary, especially double consonants (AO6)

general quality of punctuation (AO6) — missing commas and random capital letters the
range of sentences used (AO6)

vocabulary choices (AO6) — at the higher level, it was clear that candidates were making
explicit choices about choice of words in terms of impact on the reader

It was noted that candidates were confident employing a range of sentences (one word
sentences and single sentence paragraphs) that examiners will recognise as crafting on the
part of the candidate. Clearly this is something centres have been supporting candidates with
to good effect. Vocabulary usage is an interesting conundrum for many candidates — some
attempt to offer a range of sophisticated vocabulary, while others seem to shy away from



using unfamiliar words perhaps for fear of making spelling mistakes. It is worth noting that
attempting to craft a specific style of response will be awarded where possible.

Write your answer to Section B here:

Examiner Comment
It appears that this candidate ran out of time.

AO05: a very brief response, which meets all the criteria at level 1 but just nudges into level 2

for some ability to communicate clearly.
A06: again, despite its brevity, it meets all the level 1 criteria and is awarded a mark at the

bottom of level 2 for its use of correctly spelt vocabulary, punctuation and sentence structure.

Write your answer to Section B here:
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Examiner Comment

This sophisticated response is working at level 5 for both AOs 5 & 6. It is a good example of a
response which is much longer than it seems due the size of the handwriting.

AO05: the response securely achieves all bullet points at level 4 and is awarded at level 5 for its
sophisticated ability to communicate effectively and imaginatively and for how its subtlety
shapes audience response with its sustained use of style and register.

A06: despite some minor errors in places, this response works well at level 5, especially
around its extensive use of vocabulary and its sophisticated ability to write for effect. A mark
in the middle of level 5 is justified.



Paper Summary

Based on their performance on this paper, candidates are offered the following advice when
approaching paper 2 of 1EN2:

e when approaching the reading questions, make sure you check carefully which text you are
being asked to talk about - different questions are about different texts! We still see a
number of responses that discuss the incorrect text!

e for the short answer questions (Questions 1 and 3), ensure your answer is brief and you
avoid writing out a large section of the text.

e make sure that for Question 3, the question is understood and that the evidence provided
(either a direct quote or in a candidate's own words) directly answers the question asked -
the focus for this question is on 'interpret’, rather than simply 'identify'.

e for Question 2, with a focus on language, remember that using subject specific terminology
is important but the focus is also on explaining how the feature(s) help to create meaning
for the reader

e similarly, for Question 4, use subject specific terminology while also trying to explain how
the language and structure is helping to create meaning.

e to repeat - don't just feature spot!

e when discussing structure, don't be afraid of discussing the changing feelings across the
whole extract, or how the narrative is developed from start to end - these are all good
areas to write about for structure.

e for Question 5, offer three similarities. It is also important that your similarities focus on
the question asked, not just generally similar things about the texts.

e for the comparison question (Question 6), make sure you focus on the question asked and
find several comparisons to discuss - it will really help you shape your answer.

e for the imaginative writing questions, think about your reader, what you want them to
understand and what impact you want to create.

e when you start writing, think about the words you will use, features you can make use of
and how your punctuation can add meaning.

e it is always worth thinking about how you may be able to make your writing stand out -
lots of candidates write about very similar topics (we get lots of football responses!), so
try to do something engaging and interesting with the topic you want to write about.

e plan your writing. We know it can feel like the last thing you want to spend time on during
a pressurised exam but planning can really help — your response will probably engage the
reader better and show that you have thought about how you want to start and end your
writing.

e take care throughout the writing section in terms of your accuracy: spelling, punctuation
and grammar.

e watch the time! Focus on giving a response for every question - every mark will help, so
missing out questions will never be a good idea if you can avoid it.
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