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Introduction

This paper is comprised of three parts:

Section A: Unseen poetry (20 marks)

Section B: Anthology poetry (30 marks) and

Section C: Modern Prose (40 marks).

The total number of marks available is 90. This is a closed book examination; however,
candidates are provided with a clean copy of the anthology poems for the examination.

The most popular Anthology question was Question 3 and the most popular prose text was,
once again, Of Mice and Men, where there was almost a balance of responses across
Questions 6 and 7.

The second most popular text was To Kill a Mockingbird and Things Fall Apart was third
favourite. There are still very few entries for The Joy Luck Club, but the number of responses
to The Whale Rider has increased slightly.

Centres should remind candidates to write their responses in the correct area of the answer
booklet and to check that they have crossed the correct question number. It does not matter
which order candidates attempt the questions, but they must make sure that responses are
written in the correct space.

The full range of marks was awarded for this paper, but there were very few gaining marks in
Level 1. Most candidates gained marks in Level 3 or above. There were some extremely good
responses that were above and beyond expectations at this level.

Candidates that did well in the Poetry sections:

thought about the deeper meaning of the poem(s)
explored language form and structure skilfully
analysed language form and structure together, rather than in separate paragraphs.

Candidates that did well in the Prose section:

used short embedded quotations
had a good knowledge of the context and how it impacted the text
weaved the context into the essay, rather than bulking it on at the end
answered the question clearly.

Candidates that did less well:
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had less knowledge of the text
used long quotations or provided narrative responses
bolted on too much context at the beginning or at the end of paragraphs.

The points above are similar to those mentioned in previous reports, which supports the
belief that overall, the performance of the paper was very similar to past series.
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Question 1

Question 1

Unseen Poem: Unfinished Poem by Barrie Wade

Unfinished Poem performed really well as an unseen poem, as it was accessible to the
majority of candidates. It lent itself well to extempore analysis but it had enough subtleties in
meaning to allow the more able students to develop detailed and intricate responses.

This was a highly accessible poem, with the less successful students being able to access the
meaning, but the stronger students flourishing with their successful analysis. The majority of
students discussed the connection between humanity and nature, with nature being
celebrated in the poem. Capable students were able to explore the significance of structure
and how the cyclical structure tied to the poem’s title. The more successful candidates were
able to look at how structure and language intertwined, with a focus on the repetitive nature
of the poem, and the enjambment. There was also a large percentage of responses that
achieved marks in the top level, attesting to students’ ability to successfully engage with the
text.

The responses of weaker candidates were limited to basic ideas about nature as beautiful
and as existing in a cycle without any depth or detail of analysis. The strongest candidates
were able to recognise and explore the nuances in the speaker’s implied message about the
sanctity of nature and mankind’s responsibility to nurture and protect it. This exploration and
interpretation of the text was supported accordingly with detailed analysis and judiciously
selected textual evidence. Stronger candidates also explored a wider range of points and
their responses were balanced across language and structure. The poem as an extended
metaphor for the relationship between parent and child was common across most levels of
responses.

Our first exemplar is a Level 2 response.
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This response is largely descriptive with some comment on language,
form and structure. The candidate begins with some comment on
structure and goes on to consider the ‘shell to split’, although there is
some misinterpretation. Other examples include the ‘happiness’ and
‘beauty’ in nature; however, the brevity of the response hinders
progress. There is some understanding of the poem.

Level 2, 8 marks

Candidates should select specific words and phrases from the poem
and formulate point, evidence, and explain answers for each example
provided.
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Our next example gained marks in Level 3.
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This is a sound response that demonstrates an understanding of the
meaning of the poem. The candidate begins with a comment about the
seed’s journey, some structural comment and the use of repetition,
‘Here is’. The candidate goes on to comment on the life-cycle of a plant
and possibly how this connects with a person in ‘his final stage of life’.
The conclusion suggests the cyclical nature of life. There are some
underdeveloped ideas and more coverage would have benefited this
response.

Level 3, 10 marks

A very useful acronym is PETER: Point, Evidence, Technique, Effect on
Reader – as this addresses the points in the mark grid.
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Our next exemplar gained a mark in Level 4.

11 Int GCSE English Literature 4ET1 01



12Int GCSE English Literature 4ET1 01



13 Int GCSE English Literature 4ET1 01



14Int GCSE English Literature 4ET1 01



The response is focused and detailed, and the analysis of the language,
form and structure used by the writer and their effect on the reader is
sustained. Fully relevant examples support the response.

The candidate begins with comments about the cycle of life and how
the title links to this. Comments are made about the use of dramatic
irony (not normally linked with poetry), but a valid point is made about
how the process of the growth of the plant is almost predictable. Other
points include: the use of direct address, personification, the effort
required for growth, the use of repetition, how ‘velvet’ is an expensive
material, the use of anaphora, phonetics (sibilance) and tone. There is
much relevant comment here, but ideas are often very brief and
underdeveloped.

This is a thoughtful and sustained response.

Level 4, 15 marks

Encourage candidates to comment on the overall meaning of the
unseen poem and to cover all areas of the poem in their analysis.
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Our final example was awarded full marks.
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This response is a cohesive evaluation of the interrelationship of the
language, form and structure used by the writer and their effect on the
reader. Relevant examples support the response.

There is a quiet confidence displayed in this maturely expressed
response. The candidate begins with the delicacy of the seed and the
‘eternal beauty of nature'. There is consideration of the extended
metaphor linking to human life, together with the ‘floral fricatives’ and
‘comforting sibilance’. The extended metaphor is further explored
through the ‘grace’ of growth, the end of life and ‘connotations of old
age’, nature being cyclical, references to structure and finally
concluding with a reference back to the question. A range of
terminology is employed throughout the response and includes:
assonance, metaphors, fricatives, sibilance, onomatopoeia, repetition
and structure.

Level 5, 20 marks

Candidates are not expected to use all of the answer space in order to
gain a mark in the top level. Extra space is provided to account for
those candidates with large writing. Extra paper should NOT be used.

If a candidate opts to answer questions in a different order, this is fine,
but do remind them to use the correct answer space in the answer
booklet. For example, if starting with Prose, write the prose response
in the correct prose area. Each section of the paper has a specific
starting point in the answer booklet.
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Question 2

Question 2

Anthology poetry

'Compare the ways the writers express their feelings in Half-caste and Remember.'

There was generally very good knowledge and understanding of the Anthology poems, Half-
caste and Remember, directly addressing others expressing thoughts and feelings. Most
responses focused on the question and made their points relevant to the idea of feelings.
Many candidates demonstrated a keen awareness of elements such as tone, theme,
figurative language, rhythm, stanza structure, and enjambment. These students were able to
provide detailed and insightful analyses, which contributed to their higher marks.

Weaker responses offered what seemed almost notes on the poems without development.
Few responses were brief and, though valid, failed to expand their arguments and points.
They wrote two or three paragraphs giving a narrative overview of the poems, which meant
even less discussion.

Despite this, it was encouraging to see many students engaging with the poems thoughtfully
and making an effort to explore the various poetic techniques employed by the authors. The
ability to consider similar and different aspects of the poems demonstrated a positive
understanding of the poem.

Candidates were able to produce effective comparisons in terms of language, form and
structure with the best candidates providing a detailed analysis of the sonnet and free verse
and relating form to meaning.

The idea of feelings lent itself excellently to the selected poems. This allowed candidates to
springboard into some very sophisticated answers for this question.

Students generally engaged more with Half-caste than Remember, the theme of ‘feelings’ led
to a broad range of approaches and answers.

Our first exemplar was awarded a mark in Level 2.
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In this rather brief response, the candidate demonstrates some
understanding of Remember, although comment in relation to Half-
caste is less secure. There are some underdeveloped comparisons and
contrasts, but the candidate does attempt to include some relevant
examples. There is comment about Rossetti wanting to be
remembered, but wants people to be happy, not sad. There is a
reference to the use of phonetic language in Half-caste, but
understanding of the poem is not demonstrated. There is some here.

Level 2, 8 marks

The Anthology poetry question assesses AO2 (language, form and
structure) and AO3 (comparison). Use the mark grids in the mark
schemes to guide you when marking mock examinations.
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This second response gains a mark in Level 4.
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This is a focused response that includes some detail, especially in
relation to Half-caste. There is less coverage of Remember, which
hinders progression in the level. For Half-caste a range of points have
been made, such as the use of the declarative, sarcasm, mocking tone
and the imperatives. These ideas are supported with relevant
examples. When discussing Remember, the candidate comments on
the use of the imperative, polyptoton and the volta, but more could
have been included.

Level 4, 20 marks

Candidates should demonstrate an understanding of the two poems,
compare them and explore the use of language, form and structure,
and use relevant terminology where appropriate.
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Question 3

Question 3

Anthology poetry

'Compare the ways the writers present being alone in Half-past Two and one other poem
from the anthology.'

The most popular comparison was Half-past Two with Hide and Seek where the loneliness of
childhood events was explored. Ideas leading to the sense of being alone included the fear of
an authoritative figure, the contrasts between the boys’ reactions to finding themselves
alone, the confusion and uncertainty of what would happen next. Some felt there was an
aspect of child cruelty and there was an also an appreciation of the importance of time and
waiting in both poems. War Photographer was also a popular choice with the sense of being
separated from the world and unable to communicate their innermost thoughts to others
through words – one because they are unsure of what the situation is and the other using
photographs to communicate instead. La Belle Dame was also considered with the knight
being left alone for eternity.

Candidates often created a comparison between the two poems, without focusing directly on
loneliness, especially when looking at ‘Hide and Seek’ where they tended to explore
childhood in general. The most successful candidates intertwined both structural and
language analysis between both poems in a fluid manner.

Our first exemplar is a Level 3 response.
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The candidate compares Half-past Two with Poem at Thirty-Nine. The
response shows an understanding of the range of language, form and
structure used by the writers and the candidate compares and
contrasts the two poems; however, the response to Poem at Thirty-Nine
is more secure and, at times, understanding of Half-past Two is less
convincing. The candidate comments how the speaker misses her
father and how in both poems loneliness offers some degree of
happiness, as both are able to ‘escape’, which is an interesting point.
There is just enough here to slip this into the bottom of Level 3.

Level 3, 14 marks

Candidates must compare the two poems. Practise using discourse
markers: 'On the other hand', ' whereas', 'however',' 'this is different
to', 'this is also seen', etc.

Candidates should regularly refer to the question in order to maintain
focus.
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Our second example gained a mark in Level 5.
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The candidate compares Half-past Two with Hide and Seek. This is an
assured response that offers a cohesive evaluation of the
interrelationship of the language, form and structure used by the
writers and their effect on the reader. A range of relevant points is
made and supported with evidence. The candidate employs a wide
range of terminology, including: enjambment, sensory imagery,
sibilance, personification, compound words and more.

Some examples could have been developed a little further, such as the
example of the teacher who comes ‘Scuttling’ back into the classroom.
Nevertheless, understanding of both poems is assured.

Level 5, 27 marks

Candidates are advised to spend approximately 40 minutes on the
chosen Anthology question. Candidates should attempt responses to
past papers within this time allocation.
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Question 4

Question 4

To Kill a Mockingbird

'Discuss the theme of understanding others in the novel.'

Responses were largely very successful with very few marked in the lower levels. Weaker
candidates mainly focused on understanding, or lack of understanding, in terms of race
relations. Stronger candidates were able to explore different versions of understanding and
to widen their focus to a range of different characters and events in the text. The best
responses were able to recognise understanding as a fluid and progressing process that
served to build the character of the children in the text.

The following is a Level 4 response.
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The candidate demonstrates a thorough knowledge and
understanding of the novel and this personal response is sustained.
After the introduction, the candidate considers Atticus’ morals and how
he takes on Tom Robinson’s case. Comment is made about Scout
learning about ‘how to understand and respect others’ through the
father’s example. The response then goes on to explore understanding
through the character of Boo, Tom’s trial and Miss Maudie. All points
are relevant, although they could have been developed further to
include more details. There are some contextual points, but context is
only dealt with briefly.

Examples can be specific episodes or events within a novel. They do
not have to be quotations.

41 Int GCSE English Literature 4ET1 01



Question 5

To Kill a Mockingbird

'How is Calpurnia important in To Kill a Mockingbird?'

To Kill A Mockingbird has proven to be a text which enables candidates to produce exemplary
responses. What was particularly impressive was the way in which candidates embedded
their extensive knowledge of context into their writing.

The majority of candidates understood the role of Calpurnia in the text, in terms of a focus
on Lee using her to present race relations in America. A number of students engaged with
evidence tied to Walter Cunningham’s visit to the house and Calpurnia taking Jem and Scout
to church. Other points included: how Calpurnia acting as a mediator between the different
communities; Atticus making sure that Calpurnia is seen as an integral and important
member of the family and in some respects is presented as equal to Aunt Alexandra in the
eyes of the children; Calpurnia being a key figure in shaping Scout’s response to the
community, teaching her how to respect others, and Calpurnia acting as a mother figure
referring to Scout as ‘baby’ and ‘honey’, showing a caring familiarity.

On rare occasions, the range of evidence was not strong, with students making more general
comments about her character across the whole text. The variety of social historical context
was largely pleasing, with strong reference to the racism and the role of women within the
society.

This next response gained a mark in Level 3.
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In this response, the candidate demonstrates a sound knowledge and
understanding of the novel. There is personal engagement with the
question and relevant examples have been provided. Comments
include: racism, prejudice, Calpurnia being a part of the Finch family,
her role as housekeeper, Atticus’ support of the black community,
Calpurnia taking the children to her church, and being a link between
the black and white communities. The point about Calpurnia being a
narrative voice is inaccurate. There are some contextual points. Ideas
could have been developed further and included more specific details.

Level 3, 22 marks

The response should be driven by evidence from the text, but
remember to include contextual comment in support of the points
made.
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Question 6

Question 6

Of Mice and Men

'Explore the significance of Curley in the novel.'

Of Mice and Men was a popular choice among candidates. There were many confident and
assured responses discussing Curley's significance in the novel. Candidates highlighted that
Curley is a symbol of power and is intimidated by Lennie’s physical appearance. They also
noted Curley's jealousy and his significant reaction to the death of his wife. However, a few
responses lacked an exploration of the context and the broader significance of Curley's
character. Overall, candidates demonstrated an understanding of Curley's role and
importance in the novel.

Weaker candidates understood the basic role of Curley in the novel, but largely just re-told
the events of the text. A number of successful candidates looked at the relationship with
Curley and his wife, as well as other ranch members. They referenced Social Darwinism and
‘survival of the fittest,’ especially in relation to the ranch hierarchy and the ranch as a
microcosm of society. Candidates have clearly researched a range of social historical context,
such as facts regarding Hoover, Roosevelt and Steinbeck’s letter to the actress Clare Luce.
Occasionally the former was placed in with limited reference to the actual wording of the
question.

Some responses did tend to fall a little into a narrative retelling of Curley’s main plot
moments, but these were rare and most responses fully engaged with the question.

Our first example for this novel gained a mark in Level 2.
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The candidate demonstrates some knowledge and understanding of
the novel and supports the response with some relevant examples.
When exploring the significance of Curley, the candidate tends to focus
on his relationship with his wife and his oppressive nature. The
candidate also comments on aspects of language, which is not
assessed in this part of the paper. There is some hint of contextual
comment. There is some rewardable material here.

Level 2, 14 marks

Remember AO2, language, form and structure, is not assessed in this
part of the paper.
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The following is an exemplar of a full marks response.
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The candidate demonstrates an assured knowledge and
understanding of the novel and there is assured personal engagement.
A range of points have been made and these are supported with
examples from throughout the text.

When discussing the character of Curley, the candidate comments on:
his powerful and violent nature, how it provides a contrast to Slim, his
relationship with his wife, his lack of compassion, his temper and
experience of being a boxer, how he targets the most vulnerable on
the ranch, his power through appearance, and more. Contextual points
are made throughout the essay.

Level 5, 40 marks

Context is assessed in this part of the paper. Remember, context
should support the points made and not be included in a separate
paragraph.

Responses are marked holistically, primarily led by the level of
understanding and examples given from the text. We do not split the
marking 20/20 for knowledge and context.

Context should not outweigh evidence from the novel.
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Question 7

Question 7

Of Mice and Men

'In what ways is death important in Of Mice and Men ?'

This question was highly accessible, with a number of candidates being able to chart the
different deaths in the text. Those students who had a more discerning approach, explored
death in relation to Steinbeck’s intentions regarding the futility of community, life and
dreams. This essay was particularly well-covered in terms of social historical context, as
through looking at death, you can actually explore the ranch as a microcosm, Social
Darwinism, factors surrounding mental illness in the 30s, the role of women and other key
factors influencing 1930s life.

Most students tended to hop from character to character or various plot moments explaining
why death is important but more able candidates perceptibly explored this in relation to
context which was well established throughout most essays – although there was some
standalone comment about disabilities, gender inequality and Great Depression with no real
link to the question.

From the responses seen, this has been an accessible question with candidates analysing the
theme of death from the mouse to Lenny. Some very strong candidates wrote about spiritual
and metaphorical death as well as the literal. Strong candidates were able to write about
foreboding effectively.

More successful candidates explored the idea of symbolic death such as the American
Dream, marriage, hope, the nuclear family, humanity, etc. However, some less successful
candidates only made very tenuous links with death and went off on tangents that suited
other themes but did not necessarily answer the question.

This first response gained a mark in Level 3.
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The candidate demonstrates a sound knowledge and understanding of
the novel and theme. This is a personal response, although it does
tend to drift into some narrative when discussing Curley’s wife’s death,
but the critical approach is regained. Comments include: Lennie
causing accidental deaths, foreshadowing, the relevance of the title,
Candy’s dog and the dead puppy, Curley’s wife’s death and the death of
dreams. There are several very good examples, but each of them are
dealt with rather briefly. There are some contextual comments in
support.

Level 3, 22 marks

Encourage students to avoid narrative (the retelling of events) without
personal comment between examples.
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This second exemplar is a Level 4 response.
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This is an interesting response. There is thorough understanding and
knowledge of the novel and the response is sustained; however, the
point about Curley’s wife’s parents making her marry Curley is
incorrect. Nevertheless, we mark positively and award what is right.
The candidate explores death through the progression and severity of
deaths from the mice at the beginning through to Candy’s dog, the
puppy, Curley’s wife and Lennie. There is an attempt to include some
contextual comment for each example. The conclusion actually deals
with the question and suggests that the deaths in the novel are ‘tragic
and dramatic’ and each one binds the story together. There is
sufficient thoughtful comment to place this in Level 4.

Level 4, 27 marks

Although film versions can be good teaching resources, candidates
must be made aware that not all film versions are a true
representation of the novel. Some film versions include details not
included in the novel(s). Of course, candidates should be writing about
the novel and not the film.
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Question 8

Question 8

The Whale Rider

'In what ways can Kahu be considered a heroine in The Whale Rider ?'

Successful candidates looked at the importance of Kahu as a heroine, giving a voice to female
representation in terms of the writer’s intentions to provide a Maori female hero for his
daughters.

Students also explored the changing attitudes of Koro in how he develops his response to
Kahu after her ability to empower the clan, through Whale Riding. The majority of candidates
explore Kahu’s role in defying the norms of women, and utilising her as an anomaly against
the patriarchal Maori culture – more successful students explored the significance of her
name and her status as the Whale rider. Those who discussed specific events like the birth
cord, her finding the stone, her cultural dance in school, were able to have a discriminating
grasp on evidence.

The majority of responses to this text were very successful.

The following gained a mark in Level 5.
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The candidate demonstrates an assured knowledge and
understanding of the novel. The response begins with some contextual
points and consideration of Ihimaera’s inspiration to write the novel.
The candidate considers the male dominated Maori society and Koro’s
attitudes, family conflict, Nani Flowers and Rawiri’s relationship with
Kahu, Kahu’s relationship with nature, the significance of Rawiri seeing
the spear land, Kahu being named after Kahutia Te Rangi and the
retrieving of the stone. There is little in relation to Kahu riding the
whale at the end of the novel; however, the candidate may have been
running out of time. What is here is assured.

Level 5, 35 marks

Including examples from across the novel will demonstrate a secure
understanding of the text as a whole.
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Question 9

Question 9

The Whale Rider

'How is cultural identity important in the novel?'

This response produced excellent answers, with a range of ideas regarding culture, including
language, the significance of the whales in Maori culture, as well as the role of women in
society. It was pleasing to see the variety of events which were discussed, and students were
empowered to tie this to interesting social, historical contexts. Less successful responses
tended to narrate the story and very often bolted-on the social, historical context at the
beginning and the end of the essay, rather than intertwining it throughout.

This is a Level 3 exemplar.
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The candidate demonstrates a sound understanding of the novel in
this personal response. Relevant points are made in relation to cultural
identity being central to Whangara, ‘oneness’, male domination and
how traditions and culture are rooted in the past and how these ‘rules
can be changed’. Throughout the response there is a lack of specific
examples; however, the use of quotations imply specific areas of the
texts. The answer is rooted in culture, but more examples from across
the novel would have benefited this response further.

Level 3, 18 marks

As this is a closed book examination, candidates do not have to use
quotations in their Prose responses. Examples can be specific
references to specific episodes in the novel studied or paraphrased
quotations.
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Question 10

Question 10

The Joy Luck Club

'Discuss the importance of friendship in The Joy Luck Club .'

There were very few responses to this text, but those seen were often very successful and
gained marks in the top two levels.

A range of friends are presented throughout the novel and these can be explored through
the relationships between the mothers and those of their daughters. It is through friendship
that the Joy Luck Club is formed.

Candidates often considered how friendships are important because they unite the mothers,
identifying that Suyuan Woo started the original Joy Luck Club in China with her three friends
to cope with the terrible events of war. Suyuan establishes the American Joy Luck Club when
she arrives in San Francisco.

Most candidates made reference to Jing-Mei ( June) Woo, who has been asked by her
mothers’ friends, An-mei Hsu, Lindo Jong and Ying-ying St. Clare, to take her mother's place in
the Joy Luck Club. Jing-mei learns from the other mothers that her half-sisters are alive. They
ask that Jing-Mei go to China to meet her sisters and tell them about Suyuan's death, showing
the depth of friendship that the mothers share.

Other considerations included how friendships are explored between the American
daughters, such as the friendship between Lena St. Clair and Rose Hsu. However, these
friendships also lead to rivalry, such as that seen between Waverly and Jing-mei.

A Level 4 response is provided for this question.
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This is a sustained response and the candidate demonstrates thorough
knowledge and understanding of the novel.

The candidate begins with points about the friendship and rivalry
between Waverly and Jing-mei and continues to consider the mothers’
friendships in China, together with the lack of friendships, and how this
has made the mothers value friendship. Points are made about the
mothers’ relationships and friendships with their daughters, and how
the mothers pool their money together to finance Jing-mei’s trip,
together with her father, to China. The response is sustained and
thoughtful, although some ideas needed further clarification,
development and detail.

Level 4, 32 marks

Candidates should prove to the examiner their knowledge of the text –
do not assume the examiner knows everything.
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Question 11

Question 11

The Joy Luck Club

‘Most of the men in this novel are presented in a negative way. They are controlling and
unkind. How far do you agree with this view?'

Most candidates agreed with the view that the majority of men are presented in a negative
way, such as being controlling and unkind; however, Canning Woo and Rich Shields illustrate
a more positive portrayal of men.

Several candidates commented on Huang Tyan-yu, Lindo’s first husband and Wu Tsing an
evil, wealthy Chinese merchant who raped An-mei’s mother. An-mei’s mother became his
third concubine or ‘Fourth Wife’. Wu is presented as a weak man who was easily manipulated
by his controlling senior wife. An-mei considers him to be a greedy ‘magpie’, just like her
daughter’s husband, Ted Jordan, as they both flourish on those they hurt.

Other men considered included Clifford St Claire (Ying-ying’s husband), Harold Livotny (Lena’s
husband), the controlling Ted Jordan (Rose’s husband), Marvin Chen (Waverly’s unfaithful first
husband) and Rich Shields, her fiancé, and how Rich is portrayed in a more positive way and
that he loves Waverly unconditionally.

As is often seen with this novel, contextual points are often made naturally through the
various examples presented, especially with the contrasts in American and Chinese cultures.

The following gained full marks.
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This is an assured and confident personal response. The candidate
considers a wide range of men featured in the novel, such as Ted
Jordan, Harold, Wu Tsing, Huang Tyan-yu, Rich Shields, Clifford St Clair
and Canning Woo. Each example contains references to the novel and
some smaller details are included. Although Canning (referred to as St
Clair) is presented as being ‘kind and loyal’, the candidate concludes
that the novel presents a ‘biased view of men’.

There is an understanding of the relationship between text and
context and comment is made in support of the examples.

Level 5, 40 marks

For context, use past mark schemes to collate a bank of ideas.

As a starter activity, try getting candidates to list the key episodes or
events where a character or theme features in the novel.
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Question 12

Question 12

Things Fall Apart

'Examine the role of Chielo, the Priestess of Agbala, in the novel.'

Responses to this text are often very successful and gain marks in the top two levels.
Candidates identified Chielo as the Priestess of Agbala, who is highly respected in Umuofia.
Most commented on how she assists in making important decisions and dedicates herself to
the Oracle of Agbala, the Oracle of the Hills and the Caves.

Several candidates commented on the significance of her role in a male-dominated society
and her word is not questioned when she is possessed by the god, Agbala. She is a
prognosticator, foretelling or prophesying future events.

Some explored Chielo’s friendship with Ekwefi, Okonkwo’s second wife, and how she is very
close to Ezinma, whom she calls ‘my daughter’. The events when Ezinma was ill also featured
in several responses and how Chielo carried her on her back to the goddess, Agbala. In spite
of Okonkwo’s and Ekwefi’s pleadings, Chielo warns them not to defy God’s will and orders
them not to follow.

Almost all responses included relevant contextual comment and some made reference to the
Agbala Oracle, or Oracle of the Hills and the Caves, based on the Awka Oracle that was
destroyed by the British early in the 20th Century.

The following is an assured and perceptive response.
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In this exemplar, the candidate demonstrates assured knowledge and
understanding of the novel. Understanding of context is integrated
and there is a wide range of examples to support the points made.

Following some contextual introductions, the candidate considers:
Chielo’s ‘special relationship’ with Ezinma, her power ‘of the gods’,
being a respected figure in Igbo culture and community, her views
about Christianity and her role as Priestess of Agbala. All points are
fully developed and include finer details from the novel.

Level 5, 40 marks

The attention to smaller details within a text is often indicative of
higher level responses. Of course, candidates are not expected to
cover every possible example in a text, but those that are included
should be developed and deal with the question.
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Question 13

Question 13

Things Fall Apart

'Discuss the theme of regret in Things Fall Apart.'

This was a very successful question and candidates were able to provide a range of points in
relation to it. Many candidates explored the novel in chronological order and began with
Okonkwo’s regrets about his father, Unoka. Some even considered Unoka’s lack of regret for
his behaviour. The vast majority of candidates wrote about Okonkwo’s regrets for taking part
in the murder of Ikemefuna and Nwoye’s regret for losing his ‘brother’ or friend.

Several candidates considered how Okonkwo violates Week of Peace when he beats his wife
and how he shows some remorse for his actions. Others included Okonkwo’s regret of being
exiled to Mbanta and his ‘seven wasted and weary years’. Some explored Okonkwo’s
disappointments and regret at the end of the novel when the clansmen do not rise up
against the colonisers, and how, if he were able, he would regret his own demise and
shameful death.

Most responses gained marks in the top levels.

Our final examplar is a Level 4 response.
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In this response, the candidate demonstrates a thorough
understanding and knowledge of the novel. There is thorough and
thoughtful personal engagement together with the use of fully relevant
examples. Examples include: contextual references to Heart of Darkness
and its relevance, Okonkwo’s regret that Ezinma is not a boy, the regret
over killing Ikemefuna, Nwoye’s conversion to Christianity and
Okonkwo’s regrets over his father, Unoka. The response is sustained.
Further development and more examples could have benefited the
response.

Level 4, 30 marks
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Spelling, punctuation and grammar are not assessed in this paper,
however, if a candidate struggles with writing, consider applying for
permission to use a word processor.

Did you know that we now offer our IGCSE Literature paper online or
via the modular route? Please see our website for more details.

Please check our website for the latest updates and developments.
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4ET1_01_SecB

There are no exemplars for this part, as this is where unidentified responses go.
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4ET1_01_SecC

There are no exemplars for this part, as this is where unidentified responses go.
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Paper Summary

Based on their performance on this paper, centres are offered the following advice.

Candidates should be reminded to write their responses in the correct area of the answer
booklet. Space is provided for each part. It does not matter which order questions are
attempted, but the responses should be in the correct answer space.
Candidates should not use extra paper; ample space is provided in the answer booklet,
even for the largest handwriting.
Candidates should be aware of which assessment objectives are being assessed. Context
is only assessed in Section C, Prose.
For Sections A and B, candidates must explore the language, form and structure of the
poems.
For Section B, Anthology, candidates need to consider language, form and structure.
Poems must be compared and the effect on the reader considered. Context is not
assessed in either poetry Section, A or B.
For Section C, Prose, candidates should draw on their knowledge of the text that they have
studied and give examples from different areas. Candidates should prove to the examiner
that they know the novel they have studied.
For Section C, Prose, examples can be particular references to other parts of the novel
such as events, episodes, character, action, and so on, that are relevant to the question.
Candidates can paraphrase quotations, but exact quotations are not mandatory,
particularly as this is a closed book examination. The assessment objective assesses the
candidate’s knowledge of the texts and not language, form and structure.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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