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Introduction

This paper is comprised of three parts:

Section A: Unseen poetry (20 marks)

Section B: Anthology poetry (30 marks) and

Section C: Modern Prose (40 marks).

The total number of marks available is 90. This is a closed book examination, however
candidates are provided with a clean copy of the anthology poems for the examination.

The most popular Anthology question was Question 3 and the most popular prose text was
Of Mice and Men, where there was almost a balance of responses across Questions 6 and 7.

The second most popular text was To Kill a Mockingbird, and Things Fall Apart was a third
favourite. There are still very few entries for The Joy Luck Club, but the number of responses
to The Whale Rider has increased slightly.

Centres should remind candidates to write their responses in the correct area of the answer
booklet and to check that they have crossed the correct question number. It does not matter
which order candidates attempt the questions, but they must make sure that responses are
written in the correct space.

The full range of marks was awarded for this paper, but there were very few gaining marks in
Level 1. Most candidates gained marks in Level 3 or above. There were some extremely good
responses that were above and beyond expectations at this level.

Candidates that did well in the Poetry sections:

thought about the deeper meaning of the poem(s)
explored language form and structure skilfully
analysed language form and structure together, rather than in separate paragraphs.

Candidates that did well in the Prose section:

used short, embedded quotations
had a good knowledge of the context and how it impacted the text
weaved the context into the essay, rather than bolting it on at the end
answered the question clearly.

Candidates that did less well:

had less knowledge of the text
used long quotations or provided narrative responses
bulked too much context at the beginning or at the end of paragraphs.

3 Int GCSE English Literature 4ET1 01R



The points above are similar to those mentioned in previous reports, which supports the
belief that overall, the performance of the paper was very similar to past series.
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Question 1

Unseen Poem: Leisure by W.H. Davies

'Explore how the writer presents thoughts about life and the beauty of nature in this poem.'

Leisure performed really well as an unseen poem, as it was accessible to the majority of
candidates. It lent itself well to extempore analysis but it had enough subtleties in meaning
to allow the more able students to develop detailed and intricate responses. The full range of
marks was awarded.

Most candidates identified Davies’ theme that the pace of life is such that we spend too little
time enjoying, and many also noted the sibilance of the ‘stars’ simile and the personification
of nature as ‘Beauty’ at lines 9 – 12.

On the other hand, remarkably few candidates noted that Davies answered the question
propounded in his first stanza in his last, and only a handful saw the differing significances of
the sheep and cows, the squirrels and flowing water. Nearly everyone picked up on the
rhyme scheme and the anaphora in terms of structure, although no-one picked up on the
awkward scansion forced upon line 11 by the requirements of the rhyming couplet.

Most candidates had a decent range of points to say about this and there were relatively few
responses of level 2 or 1. Most candidates got the overall themes of the poem celebrating
nature and most of these also got the message that humankind often spends too much time
being busy which takes them away from being able to appreciate nature. There were some
misunderstandings, with a few thinking that the poem was telling them that humans ought
not to waste time standing and staring.

A good proportion of the responses discussed the language choices in terms of the nature
imagery and picked out some of the narrative meanings in each stanza. Language comments
tended to be based on the lexical choices and imagery and only a few stronger responses
looked at rhythm and metre, picking out that the regular metre reflected the business and
pace of modern life which prevented people from taking time to appreciate nature. Very few
responses speculated on the context of the poem or why humans were too busy.

Most candidates found something relevant to comment on in the poem. The vast majority
picked up that the poet’s message was to encourage us to stop and appreciate life, some
linking this to the hectic state of our world. Most picked up on the use of repetition and cyclic
structure, with quite a number identifying that the poet answered their own question at the
end of the poem.

Candidates wrote well about form and structure. Many commented on the use of rhyming
couplets and the brevity of the couplets reflecting the poet’s message about the hurried
nature of life.
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A few candidates identified a literary strategy but did not provide supporting evidence or
explanation of its effect. Caesura was commonly mentioned but very few candidates did
more than name check; in many cases, it was not clear that the term was fully understood.

There are four exemplars for this question gaining marks across the levels.
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In this response, the candidate considers the beauty of nature and
how the writer poses a question and answers it at the end. There is
comment about not having enough time to admire the beauty of
nature. A reference is made to the use of the simile and there is
comment in relation to structure. The brevity of the response hinders
progress, as there is only ‘some’ close analysis of language.

Level 2, 6 marks

Candidates should select specific words and phrases from the poem
and formulate point, evidence, and explain answers for each example
provided.
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Our second exemplar is a Level 3 response.
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This is a sound response that demonstrates an understanding of the
meaning of the poem. The candidate begins with comment about
nature being a ‘beauty thing’ and the melodic nature of the poem. A
range of relevant points is made and the candidate comments on the
use of rhyming couplets, anaphora, simile, personification, alliteration
and the cyclical structure. Points are rather brief, but relevant
examples support the points made. Further development of ideas and
more consideration of the effect on the reader would have benefited
this response further.

Level 3, 10 marks

A very useful acronym is PETER: Point, Evidence, Technique, Effect on
Reader – as this addresses the points in the mark grid.
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Our third exemplar is a Level 4 response.

10Int GCSE English Literature 4ET1 01R



11 Int GCSE English Literature 4ET1 01R



The response is focused and detailed, and the analysis of the language,
form and structure used by the writer and their effect on the reader is
sustained. Fully relevant examples support the response.

The candidate begins with comments about the ‘philosophy of life’ and
how we take nature for granted and goes on to discuss how people fail
to appreciate nature enough. Within each paragraph, a wide range of
terminology is employed and some ideas are maturely expressed, such
as the ‘lyrical flow’ and the ‘steadfast paragon of nature’. Further
coverage of the poem would have benefited this response.

This is a thoughtful and sustained response.

Level 4, 14 marks

Encourage candidates to comment on the overall meaning of the
unseen poem and to cover all areas of the poem in their analysis.
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Our final response for this question gained a mark in Level 5.
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This response is a cohesive evaluation of the interrelationship of the
language, form and structure used by the writer and their effect on the
reader. Relevant examples support the response.

The candidate considers how nature is ‘everlasting’ and how ‘leisure is
important’, and that people need to take time to appreciate 'the world
around them’. The candidate goes on to explore how nature is
wondrous, a means of escape, powerful, symbolic of hope and
representative of the freedom it gives us. A range of terminology is
employed and ideas are supported with fully relevant examples. The
response is confident and assured, but not all areas of the poem have
been considered.

Level 5, 18 marks

Candidates are not expected to use all of the answer space in order to
gain a mark in the top level. Extra space is provided to account for
those candidates with large writing. Extra paper should NOT be used.
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Question 2

Anthology poetry

'Compare how the writers present remembering in Piano and Remember.'

There was generally very good knowledge and understanding of the two named Anthology
poems. Most responses focused on the question and candidates made their points relevant
to the idea of remembering. Many candidates demonstrated a keen awareness of elements
such as tone, theme, figurative language, rhythm, stanza structure, and enjambment. These
candidates were able to provide detailed and insightful analyses, which contributed to their
higher marks.

There was quite confident discussion of form and structure. Most identified the use of
sonnet form in Remember but did not discuss its relevance particularly successfully. Most
identified the careful patterning in Piano and offered interesting comment on why the poet
had chosen this approach.

Candidates found a great deal to compare and contrast in these poems, not only in language,
form and structure, but also in mood and message. The majority picked up on the essentially
sentimental nature of Piano and contrasted it with Remember’s essentially pragmatic
approach to the notion of loss and bereavement. Rhyme schemes, enjambment, caesura and
end-stopping were all identified and commented on, and many candidates made useful
comment on what we expect of a sonnet. Abler candidates also noted the volta in Remember
and contrived a plausible case for comparing it with a putative volta at line 9 of Piano. One
exceptional candidate also pointed out the contrived (and hence ineffective) rhymes at lines
9 and 10 of Piano.

The parallels between the poems on the theme of remembering seemed accessible and
most candidates had at least two pages of points to make. Some candidates did not
comment on the bittersweet quality of remembering and how remembering brings both
pleasure and pain, and this seemed like something that marked the stronger candidates
from those engaging with the poem at surface level only.

Candidates did seem to be far more confident discussing Piano, where their comments
ranged more widely across the poetic features. Responses to Remember were more limited in
scope, with much comment on the ‘silent land’, ‘hold me by the hand’ and the contention
between remembrance at the start and forgetting at the end.

Our first exemplar is a Level 3 response.
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In this response, the candidate demonstrates a sound understanding
of the two poems. There is comment about remembering childhood
and remembering in the future. Points are made about death and
sadness, nostalgia, feeling sad and being weak ‘like a child’. Overall,
there is little coverage of the two poems and some ideas are repeated.
More close analysis of specific words or phrases would have benefited
this response. There is some attempt to explore structure.

Level 3, 15 marks

The Anthology poetry question assesses AO2 (language, form and
structure) and AO3 (comparison). Use the mark grids in the mark
schemes to guide you in mock examinations.
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Our second response gains full marks.
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This is a confident and maturely expressed exploration of the two
poems. The candidate begins with comments in relation to Piano and
how the speaker is ‘forced into remembering his late mother’ and how
in Remember, the speaker wishes to be remembered and implores her
partner not to forget her. Perceptive points are made about
remembering being both ‘debilitating’ and yet ‘comforting’ and these
ideas are fully developed within the examples that follow. Further
points about internal conflict and how remembering is ‘emancipating
and essential’ add to the success of this response. Subject terminology
is used confidently and embedded within the examples.

This is an impressive response that is assured and perceptive.

Level 5, 30 marks

Candidates should demonstrate an understanding of the two poems,
compare them and explore the use of language, form and structure,
and use relevant terminology where appropriate (as illustrated in the
example).
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Question 3

Anthology poetry

'Compare the ways the writers present giving advice in If – and one other poem from the
anthology.'

Poem at Thirty-Nine was a good poem used for comparison. Many candidates commented on
the reflective tone of the poem and how the father provided Walker with life-long lessons or
advice. Some responses to Poem at Thirty-Nine were stronger than the responses to If – .

Several candidates compared the named poem with Do not go gentle into that good night.
Although Thomas’s villanelle is less advisory than pleading, many candidates made some
very good comparisons and contrasts, not least because there were so many differences to
note and comment upon in terms of language, form and structure. It was interesting that
only the ablest candidates noted how rich and subtle is Kipling’s apparently simple verse,
compared to its opposite in Do not gentle into that good night, where in some of Thomas’s
more difficult locutions there is a great deal less than meets the eye. Some candidates noted
the incantatory effect of the twin refrains in Do not gentle into that good night, and several
level five answers noted how If could be summed up as a definition of the process of
maturation of an individual. Candidates picked up on the desperate tone, the listing of the
different types of men and the urgency of the message.

Other candidates essayed comparisons with Prayer Before Birth and Sonnet 116 but these
answers often seemed contrived and lacked focus.

In relation to If – , there was assured comment on repetition and personification. Many
candidates picked up on the list-like nature of the qualifications needed to be a ‘Man’ and
several pointed out the unrealistic expectations placed on the ‘son’.

The full range of marks was awarded with most candidates gaining a Level 3 or above.

Our first response to this question gains a mark in Level 2.
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The candidate compares the named poem with Poem at Thirty-Nine.
This is a very brief response which covers two main ideas: how the
poems complement each other and how Walker ‘is taking and
practically doing Kipling’s advice’. Unfortunately the lack of close
analysis and coverage hinder progression, but there is ‘some’ here.

Level 2, 7 marks
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Candidates must compare the two poems. Practise using discourse
markers such as 'on the other hand', 'whereas', 'however', 'this is
different to', 'this is also seen', etc.

Candidates should regularly refer to the question in order to maintain
focus.
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Our second example is a Level 4 response.
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This personal response is focused and detailed. Close analysis of
language, form and structure is sustained, although more could be
included.

The candidate compares If – with Prayer Before Birth . The choice of the
second poem makes it difficult to deal with the question of ‘advice’;
however the candidate does try to fit the response to the question as
there is a suggestion that the unborn child asks God to protect them in
life, perhaps seeking advice. There is comment about If – being a list of
advice to the son, or reader, on ways in which to live a successful life.
Ideas are supported with evidence and there are some structural
considerations of the two poems. More close analysis and further
coverage of the two poems would be required to take the mark higher.

Level 4, 20 marks

Candidates are advised to spend approximately 40 minutes on the
chosen Anthology question. Candidates should attempt responses to
past papers within this time allocation.
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Question 4

To Kill a Mockingbird

'In what ways is anger shown throughout the novel?'

Responses to this novel were largely very successful with very few marked in the lower levels.
A range of different examples were considered, such as Scout’s anger with Miss Caroline in
relation to Walter Cunningham and Calpurnia’s anger with Scout when Walter comes for
dinner with them. Other points included Jem’s anger with Mrs Dubose and others for
criticising his father, the angry lynch mob that Scout manages to calm, the children’s anger
over the injustice of the verdict following Tom’s trial, and Bob Ewell’s anger and his attack on
the children.

Candidates responsed well to the question and were able to include relevant contextual
comment in support of the points made.

The following is a Level 3 response.
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The candidate demonstrates a sound understanding of the novel,
although there are some misreadings or inaccuracies and repeated
ideas, such as Scout being told off for her treatment of Walter ‘after he
spilled something’, when it was about generously pouring molasses
over his dinner, and the reference to Jem ‘burning’ Mrs Dubose’s
camellias. Other considerations are Bob Ewell’s anger after the trial.
Contextual points are made throughout the response and, on a best fit
basis, this is a sound, personal response.

Level 3, 18 marks

Examples can be specific episodes or events within a novel. They do
not have to be quotations.
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Question 5

To Kill a Mockingbird

'How is Scout significant in To Kill a Mockingbird?'

To Kill A Mockingbird has proven to be a text which enables candidates to produce exemplary
responses. What was particularly impressive was the way in which candidates embedded
their extensive knowledge of context into their writing.

Responses to the significance of Scout were on the whole extremely successful and
candidates fully engaged with the question. Most commented on Scout being the narrative
voice and her being the daughter of Atticus Finch. Scout’s relationships with Atticus, Jem, Dill
and Calpurnia were often discussed, and some considered how, throughout the course of the
novel, Scout begins to mature. This often gave candidates opportunity to mention the
bildungsroman genre.

There was often much discussion about Scout, Jem and Dill’s interactions with Boo Radley,
and how the children reacted to the events of the trial. Others included the example of when
Calpurnia takes the children to her church.

Very few candidates commented on her relationship with Aunt Alexander, but most
mentioned how Scout is a tomboy.

The vast majority of responses gained marks in Level 3 or above.

This exemplar gained a mark at the top of Level 4.
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This response demonstrates a thorough knowledge and understanding
of the novel and is working towards Level 5.

The candidate begins with comments about Scout being the narrator
and how she is naïve and full of childhood innocence. Examples
include how Scout calms the lynch mob, her growing understanding of
prejudice in relation to Boo Radley, how she changes throughout the
novel through experiences at school and at the trial, her growing
understanding of racial prejudice, her relationship with Attius, and how
she is a tomboy. There is a good range or breadth of examples, but
often they lack depth or attention to the finer details for a mark in
Level 5. Nevertheless, examples are often supported with contextual
comment and there is thoughtful engagement with the question.

Level 4, 32 marks

The response should be driven by evidence from the text, but
remember to include contextual comment in support of the points
made.
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Question 6

Of Mice and Men

‘The American Dream is important to many characters in Of Mice and Men. How far do you
agree with this statement?'

This was by far the most popular text studied and it is evident that candidates enjoy reading
it. The full range of marks was awarded for this question.

The vast majority of candidates explored the American Dream through the personal dreams
of some of the characters. The characters that were mostly discussed tended to be George
and Lennie, Candy and Crooks.

Most candidates included George and Lennie’s American Dream to 'live off the fatta the lan’,
where Lennie dreams of tending the rabbits and how, in reality, there is little chance of
achieving the dream, even before Lennie accidentally kills Curley’s wife. It could be argued
that Lennie is the only one to achieve his dream, as he dies thinking about the rabbits.

Some considered how each character never realises their dream and how the American
Dream is unattainable, such as when Crooks shows his scepticism when he warns Lennie
that ‘Nobody never gets to heaven, and nobody gets no lan’. Others suggested that Crooks
had experienced living the American Dream as a child when his father owned a chicken
ranch, but now there is only one family of colour living in Soledad.

Another area that several candidates considered was Curley’s wife’s dream of being in the
movies, which was supported with contextual comment about the rise of Hollywood and the
famous film stars of the era.

Very few considered the historical context of the American Dream; however, most included
some context in relation to the nature of itinerant farm labourers and the great Depression.

There are three exemplars for this question. The first gained a mark in Level 3.
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This is an unusual response and a good exemplar to include here, as
the candidate solely focuses on the character of Crooks; however, after
initially referring to Crooks, the candidate mistakenly refers to him as
George. In addition, the candidate explores AO2 (language analysis),
which is not assessed in this part of the paper, particularly as this is a
closed book examination. The candidate explores how Crooks’
American Dream is to have acceptance and freedom, which are valid
points. Even though language is not assessed here, the candidate has
memorised some quotations reasonably accurately, thus supporting a
mark in Level 3, as a sound knowledge and understanding of the novel
is demonstrated. Some contextual comment is also included in the
response.

Level 3, 20 marks

Remember AO2, language, form and structure, is not assessed in this
part of the paper.
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Our second exemplar is a Level 4 response.
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The above personal response demonstrates a thorough understanding
and knowledge of the novel. There are contextual comments and a
range of examples.

The candidate begins with some contextual comment and goes on to
consider George and Lennie’s dream to ‘live off the fatta the lan’, and
how George recites the dream to Lennie. Consideration is given to
how, when Candy offers them his savings, the opportunity makes an
‘unrealistic idea into a possible plan’. The candidate continues with
Curley’s wife’s dream and how social minorities in particular see their
American Dream fail. There is some thoughtful commentary and
contextual comments in support of these arguments. More attention
to the finer details of each example could have benefited this response
even further.

Level 4, 27 marks
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Context is assessed in this part of the paper. Remember, context
should support the points made and not be included in a separate
paragraph.

Responses are marked holistically, primarily led by the level of
understanding and examples given from the text. We do not split the
marking 20/20 for knowledge and context.

Context should not outweigh evidence from the novel.
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The following gained full marks.
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In this final example for the question, the candidate demonstrates an
assured and perceptive response to the question. The response takes
an unusual approach as the candidate provides a range of detailed
points such as George and Lennie’s American Dream, how it is mostly
‘impossible to accomplish’ and how most ranch workers are ’fixated on
achieving something that will never happen’. The candidate goes on to
consider Crooks’ views about the American Dream and how he knows
it is an ‘impossible possibility’. Towards the end of the response, the
candidate discusses Lennie's death that signals the end of the
American Dream. The concluding paragraph considers how the
American Dream gave people a purpose or the hope for freedom.

Contextual comments support the points made.

Level 5, 40 marks
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Question 7

Of Mice and Men

'Discuss the relationship between Curley and his wife in this novel.'

This question was very successful and accessible, with a full range of marks awarded.

Almost all candidates commented on the strained relationship between Curley and his wife,
even though they have only been married for a short while. Several commented on how
Curley is controlling and misogynistic, especially as he wears a glove ‘fulla Vaseline’ and treats
her like a possession.

On occasion, candidates referred to events that only occur in the film version, such as when
Curley’s wife says that her husband has broken all of her records. Of course, candidates
should be reminded that marks are awarded in relation to the knowledge and understanding
of the novel and should be reminded of what extra scenes are included in the film version
solely for dramatic purposes.

The vast majority commented on how the couple are never seen together and are always,
supposedly, looking for each other. Some commented on the scene of Curley’s wife’s death
and how Curley is more interested in revenge and shows no emotion or distress on seeing
his wife’s dead body.

Few candidates considered how the couple met and why they married.

Most candidates remembered to include some contextual comments to support the points
made.

Our first exemplar gained a mark in Level 2.
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In this brief response, the candidate considers how Curley’s wife is
seen as a benefit to him, although she remains frustrated, lonely and
often seeking attention. An example is given when Curley’s wife is
talking in the barn with Lennie, however there are some generalised
comments that are not supported with any evidence from the novel,
such as ‘all she does is chores’. There is some knowledge and
understanding of the novel and some brief reference to context.

Level 2, 12 marks
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The following is a Level 3 response.
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In this personal response, a sound knowledge and understanding of
the novel is demonstrated. The candidate comments on how Curley’s
wife is an object or possession and how the couple have little
interaction, as they are always looking for each other. There is
suggestion that Curley’s wife is desperate for attention and that the
relationship shows ‘forced love’. There is some consideration of
Curley’s wife’s death and Curley’s quest for revenge. The points about
Curley’s wife being in a ‘forced marriage’ and for money are
assumptive, as she married Curley to spite her mother. Also, the point
that ‘they really loved each other’ is questionable. Nevertheless, a
range of relevant points have been made and some brief contextual
comments are included.

Level 3, 19 marks

Although film versions can be good teaching resources, candidates
must be made aware that not all film versions are a true
representation of the novel. Some film versions include details not
included in the novel(s). Of course, candidates should be writing about
the novel and not the film.
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Question 8

The Whale Rider

'Explore the use of settings in The Whale Rider.'

Responses to this novel are often very successful with marks being awarded in Level 3 or
above. The majority of candidates considered the setting of Whangara and the ‘place’ where
Rawiri saw the spear land or where Kahu’s birth cord is buried, although several did not
mention the marae .

Many commented on Koro’s language school, Kohanga Reo , or ‘language nests’, but mainly
focused on Kahu not being allowed to attend. Others considered Rawiri’s journey to Australia
and Papua New Guinea and how it makes him homesick and how he longs to return to
Whangara.

Very few commented on the settings experienced by the whales, such as t he setting of The
Valdes Peninsula, Patagonia, where the whales have their nursery. The whales have travelled
from their Antarctic feeding area, but the bull whale’s nostalgia drives him and the herd to
travel to the ‘dangerous islands to the southwest’.

The following is a Level 4 response.
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The candidate provides a thoughtful response that engages with the
question and demonstrates a thorough understanding of the novel.

Following a confident introduction that suggests settings link nature
with man, tradition and modernity, the candidate considers the
traditions of Whangara and the modernity of Australia. Settings are
explored through conflicts and immigration issues. Additional points
are made about the ways the settings are a consequence of man. The
effects of whaling and the events that take place on the beach are also
considered. This is a thoughtful and sustained response.

More specific examples from the novel could have further benefited
this response.

Level 4, 30 marks

Including examples from across the novel will demonstrate a secure
understanding of the text as a whole.
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Question 9

The Whale Rider

'How is Rawiri significant in the novel?'

Again, responses to this question were mainly very successful and discussed a range of
points. The majority of candidates identified that Rawiri is Kahu’s uncle. He is sixteen years
old at the beginning of the novel and is significant as he narrates most of the events.
Candidates often commented on how Rawiri is appointed one of Kahu’s guardians by Nanny
(Nani) Flowers and helps her to put Kahu’s afterbirth in the grounds of the marae (the Maori
tribe’s sacred meeting area). And, as they are leaving the area, Rawiri thinks that he sees an
item like a spear land in the marae.

Most candidates commented on Rawiri’s travels to Australia and later to Papua New Guinea,
where he is involved in helping a native plantation worker who has been involved in an
accident. It is at this time that he sees a vision of a whale in the clouds and realises that he
must return home.

Some candidates included points about Rawiri and Porourangi’s exchange of letters to keep
each other informed of events both home and away. The letters help provide additional
information for the reader and convey feelings and emotions.

A few candidates mentioned that Rawiri is significant because of his close relationship with
Kahu. Rawiri goes with his brother, Porourangi, and Nanny to Kahu’s break-up ceremony at
school and, following Kahu’s recitation of the Koro’s Whakapapa, Rawiri feels so proud that he
leaps to his feet ‘to do a haka [a war dance] of support for her’.

Another significant point was considered about the time that Rawiri, together with Nanny
Flowers, witnesses Kahu diving and retrieving the stone that Koro threw into the ocean to set
the boys a test. They agree to keep this a secret from Koro, who still rejects Kahu.

Contextual points were included in the vast majority of responses.

The following is an example of a Level 3 response.
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The candidate demonstrates a sound understanding of the novel in
this personal response. Relevant points are made in relation to Rawiri
being the narrator, his trip to Australia and witnessing racism in Papua
New Guinea, being Kahu’s uncle and how Rawiri is supportive of Kahu
and how he shows his love and affection for her. More specific
examples could be included from the novel and there are some
inaccuracies, such as Rawiri being Koro’s ‘second son’, when he is his
second grandson. There are some references to context but often
these are implicit.

Level 3, 23 marks

As this is a closed book examination, candidates do not have to use
quotations in their Prose responses. Examples can be specific
references to specific episodes in the novel studied or paraphrased
quotations.
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Question 10

The Joy Luck Club

'In what ways is Suyuan Woo important in The Joy Luck Club ?'

There were very few responses to this text, but those seen were often very successful and
gained marks in the top two levels. Most candidates commented on Suyuan Woo being
important in the novel as she started the original Joy Luck Club in China and established the
one in America. Nearly all candidates discussed her relationship with her daughter, Jing-mei
(June), who is encouraged to learn to play the piano. The difficult relationship between
mother and daughter was also explored.

Some candidates made reference to Jing-mei’s father, Canning, and how Suyuan met him in
China and emigrated with him to America.

Some considered how she is important as, though she is the only one missing from the
American Joy Luck Club, she serves as a link for all the members. Her daughter, Jing-mei, is
invited to attend a meeting at the Club where her mother’s friends gather to talk, reminisce
and play mahjong.

A few candidates considered the time when Suyuan gives Jing-mei a green jade pendant that
she calls ‘life’s importance’, which is symbolic of the mother’s past and, perhaps, her hopes
for Jing-mei’s future.

Context was often covered when referring to the differences in Chinese and American
cultures.

A Level 4 response follows.
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This is a sustained response and the candidate demonstrates thorough
knowledge and understanding of the novel. Points include Suyuan’s
relationship with Jing-mei ( June), being the founder of the original and
American Joy Luck Club, how she wanted June to be a successful
pianist, how she encouraged competition between June and Waverly,
her traditional Chinese beliefs of obedience, her ‘tough love’ and the
improving relationship with June (Jing-mei). A wide range of ideas have
been presented, although they lack sufficient detail, development or
depth. More explicit references to context could have been included.

Level 4, 28 marks

Candidates should prove to the examiner their knowledge of the text –
do not assume the examiner knows everything. Include small details
for higher marks.
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Question 11

The Joy Luck Club

‘The American daughters, Jing-mei, Rose, Waverly and Lena, all experience difficulties and
struggles in their lives. What difficult situations have to be faced by the American daughters
in the novel?'

As is often seen with this novel, contextual points are often made naturally through the
various examples presented, especially with the contrasts in American and Chinese cultures.

The majority of candidates considered difficult situations faced by the American daughters.
Jing-mei Woo, Rose Hsu Jordan, Waverly Jong and Lena St. Clair, who all experience difficulties
and struggles in their lives.

Difficulties in the relationships with mothers and the difficulties experienced with their
partners often featured in responses. Many considered the difficulties that Waverly Jong
struggled with and her mother’s ambition for her to be a chess prodigy. It creates resentment
and difficulties between mother and daughter. Some considered Waverly’s failed first
relationship and how she is planning to marry Rich Shields. She is afraid of her mother’s
criticism and disapproval, but gathers strength to tell her mother, Lindo Jong, that she is
going to marry Rich.

Others considered Lena’s unhappy marriage to Harold Livotny, who controls her. Her
difficulties and struggles lead her to becoming anorexic. Some included points about the way
that Ying-ying is determined to make Lena more aware of how empty her marriage has
become and to give Lena her spirit. Lena eventually takes control of her life and tells her
wealthy husband that the marriage is dull and that she is unhappy.

Normally, just one exemplar is provided for this text; however, for this question we have a
Level 2 and a Level 4 response.

79 Int GCSE English Literature 4ET1 01R



It is rare to find such a succinct response to this novel. From the plan, it
is clear that the candidate was going to write much more, but simply
ran out of time. There is some detail here in relation to the difficult
marriages experienced by Rose and Lena. Despite the brevity of the
response, there is some contextual comment here.

Level 2, 11 marks
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As a starter activity, candidates can list the key episodes or events
where a character or theme features in the novel.
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This second response gained full marks.
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This is a comprehensive exploration of the difficulties faced by the
American daughters in the novel. The candidate considers how
‘cultural identity crisis, womanhood and intergenerational trauma’
impact the daughters. The candidate explores the ‘cultural disparity’
between mothers and daughters and the misinterpretations or
misunderstandings that ensue in their lives. The daughters try to live
up to their mothers’ expectations, but often conflicts occur. There is
comment about the semi-autobiographical nature of the novel and
specific examples about the struggles faced by Jing-mei ( June), Waverly,
Lena and Rose, such as Lena and Harold’s relationship and the broken
vase episode. The response includes finer details and contextual
points in support. This is an excellent example of a full mark response.
This is assured and perceptive.

Level 5, 40 marks

For context, use past mark schemes to collate a bank of ideas.

As a starter activity, candidates can list the key episodes or events
where a character or theme features in the novel.
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Question 12

Things Fall Apart

'Explore family relationships in Things Fall Apart.'

Responses to this text are often very successful and gain marks in the top two levels.

Family relationships were often centred around Okonkwo, his wives and children, although
some included Okonkwo’s relationship with his father, Unoka. Some candidates considered
Unoka’s and Obierika’s families.

When exploring Okonkwo’s family relationships, most candidates considered how Ikemefuna
became like a son to him and how he had a positive influence on Nwoye. Others often made
reference to how Okonkwo wished that his daughter, Ezinma, was born a boy. Some
developed points about Nwoye and how disappointment in his father led him to converting
to Christianity.

Some candidates considered Okonkwo’s relationships with his wives and specific examples
such as when he beat his wife during the Week of Peace.

Fewer candidates commented on Okonkwo’s exile to his ‘motherland’, Mbanta, and his
relationship with Uchendu, Okonkwo’s uncle, who warmly welcomes him and his family when
they are exiled. Few commented on how Uchendu respects the comfort the motherland
offers the family or how he has lost five wives and has buried twenty-two children; however,
his family live a more peaceful life than Okonkwo’s.

A Level 4 response is provided for this question.
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In this exemplar, the candidate demonstrates a thorough knowledge
and understanding of the novel. There is personal engagement and
sustained critical analysis. The candidate comments on the ways
Okonkwo rules his family with ‘a heavy hand’, the patriarchal society,
polygamy and other relevant contextual points, Nwoye’s relationship
with his father, violence, Nwoye’s conversion to Christianity and his
disassociation with his father and Okonkwo’s relationship with his
father. A range of points are included; however, even more details
could have benefited the response. On occasion, the candidate
comments on the use of language (AO2), which is not assessed in this
part of the paper.

Level 4, 30 marks

The attention to smaller details within a text is often indicative of
higher level responses. Of course, candidates are not expected to
cover every possible example in a text, but those that are included
should be developed and deal with the question.
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Question 13

Things Fall Apart

'How are the missionaries and colonists presented in the novel?'

This was a very successful question and candidates were able to provide a range of points in
relation to it. Most responses gained marks in the top levels, but there were some
exceptions.

The vast majority of candidates commented on how the missionaries and colonists were
variously feared, welcomed and rejected by different Umuofians and candidates often
included examples in relation to Mr Brown and his antithesis, Mr Smith.

It was surprising that not all candidates mentioned the arrival of the first white man to arrive
in Abame, who the clansmen killed and ‘tied his iron horse to their sacred tree’. In retribution,
weeks later, ‘a large number’ of white men arrived and ‘wiped out’ the vast majority of
Abame’s inhabitants.

Several candidates commented on the writer’s intent to challenge the prejudiced and biased
views of indigenous peoples, which were presented in Conrad’s Heart of Darkness.

Some candidates included points about Nwoye and his conversion to Christianity and how
Okonkwo reacted to this news. Others considered how the white missionaries built their
church on land given to them in the ‘Evil Forest’, yet were able to survive.

It was surprising how many candidates forgot to include the missionaries’ interpreter, Mr
Kiaga, or the District Commissioner who was upset about the burning of the church and, as a
result, has the leaders of Umuofia arrested and placed in jail, where they are insulted and
abused. However, several did comment on the publication of the District Commissioner’s
book, The Pacification of the Primitive Tribes of Lower Niger , which briefly considers Okonkwo’s
story.

Contextual comments were often embedded and supported the points made. As is often the
case, responses to this novel are a joy to read.

The following is a Level 3 response.
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Many of the responses seen for this novel gained marks in the top two
levels; however, in this response, the candidate demonstrates a sound
knowledge and understanding. This personal response considers the
effect of the ‘cancerous intruders’, how the missionaries and colonists
were ‘hated by Alpha male characters, such as Okonkwo’, and how the
missionaries and colonists were seen as ‘villains and antagonists’. More
attention to specific details or examples from the novel in support of
the points made would have benefited the response. Although implied,
there is little explicit contextual comment.

Level 3, 17 marks
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The quality of written communication, spelling, punctuation and
grammar, are not assessed in this paper. However, if a candidate
struggles with writing, consider applying for permission to use a word
processor.

Did you know that we now offer our IGCSE Literature paper online or
via the modular route? Please see our website for more details.

Please check our website for the latest updates and developments.
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Section B

There are no exemplars for this section. (This is where responses are placed if the question
number has not been crossed.)
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Section C

There are no exemplars for this section. (This is where responses are placed if the question
number has not been crossed.)
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Paper Summary

Based on their performance on this paper centres are offered the following advice:

Candidates should be reminded to write their responses in the correct area of the answer
booklet. Space is provided for each part. It does not matter which order questions are
attempted, but the responses should be in the correct answer space.
Candidates should not use extra paper; ample space is provided in the answer booklet,
even for the largest handwriting.
Candidates should be aware of which assessment objectives are being assessed. Context
is only assessed in Section C, Prose.
For Sections A and B, candidates must explore the language, form and structure of the
poems.
Section B, Anthology, candidates need to consider language, form and structure. Poems
must be compared and the effect on the reader considered. Context is not assessed in
either poetry Section A or B.
For Section C, Prose, candidates should draw on their knowledge of the text that they have
studied and give examples from different areas. Candidates should prove to the examiner
that they know the novel they have studied.
Section C, Prose, examples can be particular references to other parts of the novel such as
events, episodes, character, action, and so on, that are relevant to the question.
Candidates can paraphrase quotations, but exact quotations are not mandatory,
particularly as this is a closed book examination. The assessment objective assesses the
candidate’s knowledge of the texts and not language, form and structure.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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