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Introduction

9ELO1 is a written examination of 2 hours 30 minutes duration. This component has an
explicit focus on the concept of ‘voice’ and how spoken voices are formed, and written voices
created, in literary, non-literary and digital texts. 9ELO1 has two ‘set’ texts: the Pearson
Anthology of non-literary and digital texts, and a drama text selected (from the 7 plays
examined) by centres for study. The paper comprises two sections. Each section is equally
weighted with a total of 25 marks available for each component.

Section A: Voices in 20th and 21st century Texts

This question is presented to the whole cohort. It assesses AO1, 2, 3 and 4. Candidates are
presented with one comparative essay question on one unseen extract selected from 20th or
21st century sources and one text from the Pearson Anthology,

The unseen extract is always taken from a broad genre which has been studied in the
Anthology and is linked in some way to the Anthology text, with which it is partnered, to
afford the comparison that is central to the assessment of AO4.

Section B: Drama Texts

The questions in Section B assess AO1, AO2 and AO3. Candidates are presented with an
extract-based essay question on their chosen drama text. This is an 'open book' examination
- a clean copy of the prescribed drama text can be taken into the exam.

The questions set for Section B use the extract provided as a starting point for analysis and
as a springboard for linked discussion across the broader play.
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Question 1

Candidates were presented with two texts, linked, thematically, by the personal reflections of
the speaker/writer on their time spent in prison. The first (unseen) text was an extract from a
written record of a TED Talk delivered in Kalgenfurt, Austria in 2019. The speaker was Peter
Sage, a motivational speaker, entrepreneur and author, who was imprisoned in London in
2017. The talk was subsequently published on the TED Talk website and on YouTube. The
second text, an extract from De Profundis, a letter written by Irish poet and playwright Oscar
Wilde, was drawn from the Pearson Anthology and therefore previously studied by
candidates. The letter was written during Wilde's imprisonment in Reading Gaol (from 1895
to 1897). It was first published in 1905, five years after Wilde's death.

Candidates were expected to explore the texts through a comparative and analytical lens
which targets AO1 and AO2 and which has a key focus on the construction and presentation
of voice/identity. They were also prompted to offer analytical consideration of context and
issues of production and reception to meet the requirement at AO3. The link of
imprisonment afforded the key point of comparison that is central to the assessment of AO4.

Candidates generally responded well to Question 1. Both texts were largely accessible and
the connections relatively easy to define on different levels from straightforward to
sophisticated. Those that had studied the Wilde text in advance could make more targeted
comparisons with the unseen text as they were generally better able to comment on the
differences in content, tone and form.

At AO1 and AO2, successful responses often explored a range of the language features in
both extracts. Exemplification was consistent and appropriate and the responses offered
considered comment on the link between form and function in order to evidence
construction/presentation of voice or to discuss targeting of audience and purpose.
Terminology was fairly wide-ranging and applied accurately at word, sentence and whole text
level. The better answers noticed the register shifts and used this to comment on the subtler
aspects of voice as a result.

In this series frequent links between device (linguistic and literary) and the perspective of the
writer/speaker, for example, were found. The fact that Sage, the motivational speaker,
tended to spin the positive lessons learned in line with an underlying promotional function,
was interesting, whereas Wilde offered a critique of the society that judged his life as a
homosexual in the late 19t century as ‘perverse’ and criminal. These integrated and
analytical comments afforded high reward across AOs with more confident candidates able
to weave the aspects of form into comments about their analysis of devices within the texts
rather than making stand-alone points concerning form or genre.
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Less successful responses picked upon some general language features and links between
form and function which were often limited and/or undeveloped with many resorting to
comments such as ‘this feature makes it entertaining’ or ‘'makes the reader read on’. Often
mnemonics or prepared templates hindered a candidate’s ability to explore, particularly the
unseen text, in greater detail as they were looking for devices to fit a checklist rather than
exploring the text for its worth. In mid-lower-level answers exemplification was often
inconsistent and sometimes inaccurate. In these responses candidates often confused basic
labels such as verb/noun or adjective/adverb and there was tendency to label any question
as 'rhetorical'. Less successful responses also frequently resorted to non-specific comment at
sentence level such as 'short, snappy sentences' and frequently confused sentence types.
Many mid-level candidates commented on the literary devices employed though they
couldn't always say what functions they served.

At AO3, successful responses offered developed comment on the context of both extracts
with consideration of the factors that influenced the production and reception of each. The
best went beyond the more obvious points on context, such as generic form and convention,
to develop some very interesting comments about, for example, the respective professional
roles of Sage and Wilde and how these generated differing perspective and language choices.
There was considerable evidence that at the top levels of achievement that the context of the
Anthology text had been thoroughly taught with candidates able to comment in detail on the
historical and societal factors that shaped Wilde's reflections.

Less successful responses often made bold claims about contextual factors, particularly the
audience. Some simply loaded in learned contextual detail on the Anthology text.

A key discriminator in this series was the handling of the comparison/connection at AO4. The
best integrated this throughout their answers rather than handling the source materials as
separate entities and then summarising the differences and links in a concluding section.

This response was awarded a mark of 22 which places it into the top level of achievement. It
consistently shows the discrimination that characterises a L4 answer with some clear
evidence of the critical and evaluative approach that merits a mark in L5.
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1 Compare the ways in which the speaker in Text A and the writer in Text B create
a sense of voice as they reflect on how their experience of being imprisoned has
affected them.

In your answer, you must consider linguistic and literary features, drawing on your
knowledge of genre conventions and context.
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The response opens with a clear recognition of the context of
incarceration and the issue of identity that links the texts. This
promises an integrated approach to the comparison central to the key
discriminator that is AO4.

Reference to 'soundbites', and the exploration of their construction,
reveals clear understanding of the context and function of Sage's talk.
Issues of audience are also confidently addressed.

v ResultsPlus
<0

Examiner Tip
Try to achieve an integrated approach to comparison (across
frameworks).
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/'-—-‘: Examiner Comments
The response builds on Sage's technique and offers some subtle
technical analysis of his construction and presentation of voice linked
deftly to an underlying function of promotion. Exemplification is
judiciously chosen to afford this.

As the candidate moves to consider the Wilde text it does so by
integrating comparative comment relating to the preservation of
self/identity.

W&\ ResultsPlus

\ Examiner Tip

Always support your comments with evidence drawn directly from the
text. Analyse this evidence as closely as you can, taking great care to
link this to the specific points you make.
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1 Compare the ways in which the speaker in Text A and the writer in Text B create
a sense of voice as they reflect on how their experience of being imprisoned has
affected them.

In your answer, you must consider linguistic and literary features, drawing on your
knowledge of genre conventions and context.
(25)
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/'-—-.‘: Examiner Comments

There is evidence that the Anthology text has been very well taught in
the contextual and linguistic comment here.

The identification of key evidence is judicious and investigated fully
(the passive voice is not explicitly referenced but is clearly understood)
to comment on language choice and the conscious crafting of Wilde
the poet. There is subtle exploration of context and the tone of Wilde
as challenge to the judgemental nature of society.

s ResultsPlus
ey

Examiner Tip
Make sure you are fully familiar with the texts in the Anthology.
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\Cr‘:ﬁ. Examiner Comments

The texts are differentiated clearly by the historical context in which
they were written and the resulting contrast in tone.
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1 Compare the ways in which the speaker in Text A and the writer in Text B create
a sense of voice as they reflect on how their experience of being imprisoned has
affected them.

In your answer, you must consider linguistic and literary features, drawing on your
knowledge of genre conventions and context.
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N / ResultsPlus
/'-—-.". Examiner Comments

The investigation of Sage's construction of a tone of self-deprecation
and humour is linked, with insight, to his persona and his conscious
decisions in terms of pragmatics.

Contrast is offered with the tone of the Wilde text. Focus on a key
guotation enables sensitive, sophisticated comment on the impact of
incarceration on the physical and mental health of the writer.
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1 Compare the ways in which the speaker in Text A and the writer in Text B create

a sense of voice as they reflect on how their experience of being imprisoned has
affected them.

In your answer, you must consider linguistic and literary features, drawing on your
knowledge of genre conventions and context.
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/'--.. Examiner Comments

The middle paragraph with its focus of phonology makes point that is
not fully clear here. But the response picks up with comments on
audience and tone.
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Question 2

'All My Sons' proved a popular choice for centres once again this year and responses
presented across the full range of achievement. Many demonstrated a good understanding
of the play and the pivotal moment this scene represents, placed, as it is, at the end of Act
One, in the signal it provides to the arrival of George Deever and the dramatic revelations of
Act Two. Many recognised that, although George does not physically appear until the next
Act, Miller uses the device of the telephone, and Ann’s response to the words of her brother
(unheard by the audience), to generate tension amongst his characters which foreshadows
the events of Act Two, thus linking to the overall structure of the play.

Most successful were those that started from an understanding of the telephone as a device
and Miller's use of it to bring the exposition of Act One to a close as catalyst for the
revelations to come and, ultimately, to the tragic resolution of the play. There was much to
explore in the extract in terms of dramatic device and convention as well as the dialogue
itself. Successful responses offered focus on the dramatic techniques used to manage the
call, such as how Ann'’s voice in the ‘one-sided’ telephone call is constructed to disrupt the
forced optimism of Joe, and the dramatic significance of its point of intrusion; the changing
voices and attitudes of Kate and Joe. Some demonstrated clear understanding of the play as
a whole through careful consideration of Miller’s use of the telephone as a dramatic device
across the play - there were various opportunities, such as Steve's claim that he had shipped
the cylinders on the orders that Joe delivered by phone - something that could not be proven
in court, or the tensions revealed in the Bayliss marriage regarding telephone calls to
patients.

A key contextual point was the consideration of the play in performance and the best
considered the staging of the scene through consideration of stage direction, for example,
the changing tone of Kate and Joe’s delivery or Joe’s slamming of the screen door. Successful
answers offered close comment on the construction of the voices contained in the extract,
linking form to function and applying terms with accuracy and in good range thus meeting
the challenge at AO1 and AO2.

Less successful responses tended to the descriptive, presenting narrative summaries as
opposed to considering Miller's dramatic intentions. A significant minority produced literary
investigations without the specific levels of analysis of technique required for this
specification.
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At AO3, many responses dealt with the contextual implications of the play which were well
linked to this particular extract. Again, a key discriminator was the ability to embed these
contextual ideas to authorial decisions rather than simply describing issues at the time.
Those that considered the text as a performance piece, exploring dramatic conventions and
techniques were rewarded against the contextual AO3. Less successful were those that
struggled to integrate contextual comment to address the specifics of the task. Examiners
commented that some responses bolted on political and historical details / Marxist and
Freudian theories, for example.

This is a successful response to Q2. It was awarded a mark of 22, which places it into Level 5,
the highest level of achievement. It is consistently focused and discriminating and, on several
occasions, critical and evaluative. It is well structured and expressed. Had levels of specific
analysis been more fully developed it would have scored even higher.

GCE English Language & Literature 9ELO 01
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~ { ResultsPlus
/'-—-t Examiner Comments
The introductory paragraph places the play into historical and social
context. All points are sound enough and the candidate does not dwell
too long here before getting into their stride, linking this detail to the
extract and the opportunities for reward this affords.

The awareness of play in performance is immediately evidenced
through comment on stage direction to shape the tone of the opening
exchanges and afford comment on the tonal changes that the phone
call brings.

T\ ResultsPlus

\ Examiner Tip

Link any contextual information/comment to the specifics of the task.
Be selective.
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ﬂR&suﬁsﬂlﬁ
Examiner Comments

There is a real sense of the play in performance and of Miller as writer.
Integrated comments on structure show clear understanding of the
play as a whole. There could have been more specific analysis here,
but the points made are highly effective and score highly at AO3.

The recognition of the interrogatives that constitute the immediate
response of Joe and Chris begin to address AO1 and AO2.

(T ResultsPlus

\ Examiner Tip

Always provide evidence to support your points. This will enable you to
explain the language choices made by the writer.
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Y / ResultsPlus

/'-—-.‘: Examiner Comments

The comments on Keller's focus in terms of his reaction to the call are
insightful; evidence is judiciously selected but there is a missed
opportunity for specific analysis here.

The contrast of the reaction of Chris and his father to the call adds
relevance and focus to the contextual detail here.
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% ResultsPlus
Examiner Comments

Analytical focus sharpens somewhat as the candidate explores and
contrasts the reactions of Keller and Ann. The comments range with
impressive facility across the play and integrate exploration of dialogue
and stage direction fluidly.

)
e ( Y
T\ ResultsPlus
\_) Examiner Tip
Try to link the lines spoken by characters to any stage directions which
shape delivery.
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yngesuits’Plus
Examiner Comments

Comments on Ann's reaction are very perceptive; links across the play
and projection to the revelation of Larry's letter show characteristic
insight. Comments on the significance of ellipsis show understanding
of delivery/performance.

As the answer moves to consider Kate's response to the letter the
focus on stage direction is wholly appropriate and again is used as a
springboard for consideration of her behaviours across the play. It is
this fluidity and range that is one of the more sophisticated aspects of
the response and signals a placement in Level 5.
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% ResultsPlus
Examiner Comments

Investigation of the dialogue between Kate and Joe scores better at

AO1 and AO2 in the accurate application of terms and the links
between form and function they represent. The differentiation of
question type and dramatic function is impressive.
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Question 3

'A Streetcar Named Desire' was the most popular text studied by centres this series. The
question was specific in its focus on Stella’s response to her sister’s allegations regarding
Stanley.

The extract presented many opportunities for analysis and discussion.

Successful responses used the extract as a springboard to evidence wider contextual issues
of female dependence on men. The best explored the extract closely, starting with the
crucial exchange between Stella and Eunice and were able to explore the language choices
made by Williams in order to construct the voices in this exchange, offering considered links
between form and function which facilitated reward at AO1 and AO2. These were able to
comment on the insistence of Eunice and how this is constructed, e.g. through interrogatives
‘what could you have done? and imperatives ‘never believe it’, thereby exploring the dynamic
between characters. This evidenced the reality for women in the new South, drawing key
parallels between the marriages of the women and their financial dependence on their men
which necessitated acceptance of the dominance - and violence - of life with their husbands.
Also successful were those that seized the opportunities for comment (and analysis) of
Blanche's reference to Shep Huntleigh and the vain hope he represents. They were also able
to comment on Miller's construction of Blanche's growing fear and hysteria and the efforts of
both Stella and Eunice to calm and distract her, for example, the significance of Blanche’s
metaphor ‘this place is a trap’ and how this now, ironically applies to both sisters.

Better answers went into relevant detail about the post-war return of veterans, such as
Stanley and Mitch, and the shift for women back out of the workplace into the home when
addressing issues of historical and social context. Most successful responses recognised the
play as a performance text and many offered very insightful comment on dramatic device
and the central motifs - light/colour and music in particular - when commenting on the tragic
fall of Blanche. The very best recognised the parallel action of the men and women; the use
of curtain as set divider and the intrusion of the poker game as Blanche enters. There were
also some interesting comments on the Napoleonic Code and Stanley's interpretation of it
regarding his wife. These scored well at AO3.
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The question prompts consideration of the theme of women’s dependence on men here and
across a play where all female characters define themselves in terms of the men in their
lives. There are many opportunities to explore the patriarchal nature of society and the
resultant gender dynamic through Williams's male figures, with Stanley as representative of
the New Southern male expected to adhere to a masculine code that stresses power,
dominance and responsibility for providing for the family. By implication such codes require
that females be subservient, passive and provide a comfortable home. Many commented on
Blanche's increasingly desperate attempts to make herself attractive to men and her hopes
of salvation pinned on Shep and later transferred to Mitch; Stella’s refusal to acknowledge
the excessive violence that comes with the passion and vitality of her life with Stanley,
culminating of course, in her final choice regarding the rape of her sister, many linking this to
the theme of illusion/reality.

Less successful responses offered limited investigation of the language contained within the
extract and showed insecurity with the specifics of analysis and the terminology. Many
produced an unbalanced approach to the question in terms of investigation of the extract or
extension into the broader play. Those that deviated quickly from the extract essentially
denied themselves the many opportunities it provided. As with other questions in Section B
there were significant numbers that moved quickly into what appeared a different and
'rehearsed' agenda which seemed to be based on a different question - in some instances
from an earlier exam series. Less successful responses tended to describe rather than
analyse and offered little sense that the characters were dramatic constructs. Again,
contextual ideas had been extensively taught to candidates but centres should be cautious
with the notion of placing too much emphasis on biographical context at the expense of
contextual implications of form and genre. Context should, essentially, be tailored to the
specific focus of the task.

This is a relatively successful response to Q3. It was awarded a mark of 18, which places it
mid-Level 4, indicating that it is meets the 'clear and relevant' descriptors for L3 fully and also
presents several discriminating points that characterise a L4 response.

There is fluency and confidence here, coupled with an understanding of the contextual
backdrop to the play that is impressive and sometimes points towards L5. However, this
potentially higher placement is impacted by the relatively swift movement away from the
detail of the given extract and many missed opportunities for specific analysis as the
response progresses.
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~ { ResultsPlus

/---t Examiner Comments
The introduction is impressive. It goes, immediately, beyond the
straightforward 'preamble'/ reworking of the question to hit some
discriminating points regarding the 'forced blind acceptance' of the
male dominance at the time, thus scoring at AO3. Comments on
costume and Plastic Theatre also score against the contextual AO.
Terms are applied to the language of Eunice from the start which
shows understanding of sentence level analysis required at AO1 and
AO2.

ResultsPlus
<

Examiner Tip
Try to explore the extract as soon, and as analytically, as you can.
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ig ResultsPlus
Examiner Comments

The exploration of Blanche's sexual dependency on men is legitimate
and well evidenced from previous scenes. This shows clear
understanding of the structure of the play as a whole. The links made
between her marriage and subsequent desire for younger men and
her relationship with Mitch are perceptive and certainly represent a
keen awareness of character as construct, thus scoring well at AO3.
But there is a slight drift from task in latter comments and missed
opportunities for analysis.
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p / ResultsPlus
/---". Examiner Comments

Investigation of Blanche's facade afford sharper focus on the task.
Evidence, via stage direction, shows insight, as do the comments that
explore this evidence. There is missed opportunity for specific analysis,
however.

Consideration of the construct of Shep Huntley is perceptive. Links to
Blanche's peripeteia, imply a grasp of Aristotelian rules that apply to
the tragic nature of the play through comment on the financial nature
of Blanche's fall. Metaphor and motif are also investigated here, but
the section reads more like a very successful Literary response, rather
than one that applies the linguistic lens of Lang Lit.

W4\ ResultsPlus
\ Examiner Tip
Take every opportunity to analyse the language used in the evidence
you provide to support your points.

GCE English Language & Literature 9ELO 01 80



Dew’,/rmss Willioms oses Stlats ced, Sﬂk\h)ll.ﬂﬂfk
Ahat Shon (nreiharjuskrh&xfalamwbammwwf\os

had no. antoiow and were Serced fo blindby, o.ccopt e hishardls
wra@dmrgaﬁzﬁmszﬂmf ¥ 55.%.:1:;&7:{4{4& to he

o ot Lo U I g, P 5 ittt gk Wriaitna .
‘&melrmge. ot hﬁmémwmakym%ﬂw
WMM%B&SubmthMWwMW%'S{'bua&

J.zfmdmc on. Stonles ksOMmroseAEb\aB\Mw,ww,alzsr’ﬂﬁ

Wonting. or. Seutheen (€Hemen to_coce wpi‘c{'m,gm
Hhe mosk seavall Whecoded ond sk &{Mﬁm @“""’\b’

lomche. 48 aanna “[hec wed sabia cvoe ddls d%ﬂw
Smlf&urm\m.suﬁhwbadﬁ “)ﬂu.sm{vmdwmb Miliamsis
mfmamﬁhvecﬁrBlm;k&',sunmn’tvn\ahlo.aam&\@m
drve natore., haweree o te on the eachrack Blanche changesin
&Jaak&fm“szbm'j%%am’d&g&\‘\n&mfm wres'
ﬁns%b‘t‘se,s mﬂjmalummm“ "

Mary “Buth the. ' Madonna, and e Whare. Seove san eithec
sm%dbymma,ﬁ«ammlm‘rm’mt}%sw .

81 GCE English Language & Literature 9ELO 01



uJL c:.sihm W Wnol..... ol%&ure {1)10 MJ&M Awrvgn

. “-bw v FH’ 'H\& BMJ. SO VL. %\Md'ﬂ
clnf@nlﬂnaﬁ iﬂ’}\m\ mﬂfg ﬁum. nﬁk{ l“.s .
won ! Yov T ) Mol hﬁS'Se.S

Bt gt B B s it

Ondn PR ... S “l u.amﬂn ﬂ% Bﬁu J‘”” Once. S 3
mmm ﬁ“‘uaﬂm% " Thas woo\d nos \Dm%

Shockina tv.a 19405 ondience. as. .4 wos..socialy unac o
' wom{ to. Lxpeess. Serval dosice., lek ;lmiojm&.,..ff*::f 3“‘
Blanche's sexual cll;f‘ﬂlhﬂ M‘nﬂ&s her need o odhaceto
gocal porms. This «s. o Blonde's. rtloi\m&ha?
Midh. Blmdm‘ﬁ e in Thel ost Conse. meansthatshe
she.needs o Oothec . aﬁn)dﬁ\dm ond chooses Match .
o bmtg,,@ Chormokee boboten Yo QY5 the New Sk =
Mﬁhwaﬁﬁhhﬂ )Méumio ”Z,lu Sk “Hﬁ\e .
Scene 0, Mideh. vses. intervagaine. Com'Ir
U\v"mﬁvﬁj{ 30091"%5“ el ﬂus Juﬂoﬁm@&.t ??\ON}\& W\g
mgmmjmw 5&\2 hﬂ\l\ \;\»as i anthe proaous Scene .

GCE English Language & Literature 9ELO 01 82



| .E)l.mahe,._.um’,csﬂ.ﬂi%ﬁs% SN bbadﬂfﬂn ond Sovthorn Crentlere
05.3he. hasa. Southern Bel B«ﬁﬂ.

ade. \\WLiowss 0 ses e 0 coxemics.

3% the Aot ]’,Mssjmaa a2 Adeechion s sumbodlic o Blos
*% pdt ce,mwm—toeudr\wma 2025k K

2sHeeen . Blanche Serls no desice spigge

R EEREA A 8RR R LR R R4 LB REREE 4
-
1
v o PP, A B

won e 1My is Yocooh Blonche's debsion of S B,
phsuciﬁmsska“wkmﬁmWLjm—m\\eag.

tw%&hg?wmmxwm%%\mmmmb
| Wan&;%m,m%%d,mm&m&a“&mwhsh
agmuje/rkemafm“/rwﬁﬁmmaagmg%@
.i.m..k.;s....E.Shz‘z.'.s]....fochnks...‘..'.....s sDrises how Olonche needs o
fwmmueo.%aw \omwswﬂ\b#nﬂmsk&
m@hm“&xg-ﬁwem%m*ﬂwmum%mm
W ik makes (Y

83 GCE English Language & Literature 9ELO 01



Skawf:hmmm\ ‘\‘Mﬁ ]rn\} “Aﬂ, Ma&k ..m.\oi‘\DS
nmmm ond. L«nll alwaus. ]ﬂdmn’ Wataen . OM). 3imﬁ$lu A

0 .h«{msb Yol nd Blonche . Mbis

. ...... YoYments. ond (@ ﬁs
dwm LI Yoot o lonken )"
n-fﬂr\aun'k-ﬂ\, Jnas. Yeen 0sed ason
hecXrve natore;.

;n‘h\g\%\qm rhsamrh;l
m}mmbefﬁml’lm h;,e,' }pd ...... Yheor hoshnds o
bu‘f’ Since. . Mo’\& has mﬁner cShAlfj Lsﬂsam

ig ResultsPlus
Examiner Comments

The link made between the train motif and Stanley's policing/control of
women is an interesting one, fluently expressed. The metaphorical
significance of the lantern motif is also clearly understood.
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Question 4

There were relatively few responses to ‘Elmina’s Kitchen’ this series. However, those that
studied this text appear to have fully engaged with the play and with the focus of the task.
There was much evidence of good teaching, especially relating to context and, this year
particularly, some pleasing and insightful comment on Windrush and the older generations
in the text and how this is reflected in their music and the lyrics of their songs. There were
insightful, often personal references, to Hackney's so-called ‘murder mile’ and to well
researched data, including interviews with the writer, that illuminated the attitudes of the
characters in the given extract.

Successful investigations offered considered comment how music is dramatically integrated
into the play, and the extract provided significant opportunity for this. These explored, for
example, the nature of the reggae song at the start of the extract that develops tension
between father and son through the pointed sexual references made in the lyrics to Deli's
relationship with Anastasia. These also looked at the historical significance of the music
genres here (and in the calypso that precedes the extract itself). Successful answers
explored the language of the second song, ‘extemporised’ to traditional ‘calypso rhythm’, to
reveal the writer’s use of lyrics to make clear comment on the racial attitudes of the white
majority, thereby hitting all key AOs simultaneously. The best explored how the presumed
collective voice of the white majority is incorporated into the song reflects the impact of
discrimination on the Black British community across generations.

Less successful answers adopted a more descriptive approach, explaining the significance of
lyrics, for example, rather than analysing the historical significance of the musical genre in
the actual composition of these lyrics.

Those that explored the nature of the dialogue in the extract, analysing, for example, the
aspects of Caribbean English integrated into the voices, scored highly at AO1 and AO2. Good
answers offered analytical comment on the construction of voice and explored
characteristics such as the integration of patois and shifts between the vernacular and
Standard English to develop the contrast between characters.

Successful responses considered music as motif across the play and there was evidence of
thorough contextual teaching relating, in particular, to the incorporation of the gurkel in the
prologue to Act One and Act Two. The best were able to comment on this as a dramatic
construct which serves to connect the Black British characters with the African continent,
their history and with the Afro-Caribbean diasporic society, thereby scoring highly at AO3.
There also were some insightful explorations to the frequent interjections of calypso and the
links of the genre to enslaved Africans. Ashley’s preference for MTV also afforded contrast
between the generations based on their respective musical interests.
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Question 5

Although there were relatively few responses to Q5 this year, answers still covered the full
range of achievement, with some highly successful responses at the top end.

The given extract incorporates the monologue that concludes the play and many candidates
appreciated the fact that it presents the dilemma that has tortured Dysart throughout his
involvement with Alan Strang. The psychiatrist is professionally dedicated to returning Alan
to a state of accepted normality that will ‘cure’ him of his psychotic behaviour that will allow
his re-entry into society. And yet he does so in the certain knowledge that this normality will
destroy Alan’s faith, effectively robbing the boy of his humanity and passion and rendering
him a dull, obedient member of society.

Successful responses explored the extract analytically. They differentiated the voices from
which it is comprised by exploring the factors, contextual and dramatic, that shaped them.
Many fully grasped the dramatic and structural significance of a monologue and the concept
of ‘Normality’ that is central to the extract and to the play as a whole. These were able to
offer detailed analysis of the language deployed by Shaffer, such as the use of tense in the
opening sections of the monologue to project to Alan’s ‘Normal’ future or the systematic and
symbolic substitution of aspects of Alan’s passion, e.g. his naked rides on Nugget with their
‘Normal’ counterpart, the motor scooter, and the metaphor ‘metal pony’ applied to it. Those
that identified - and analysed - the dramatic shifts in the monologue, such as Dysart’s direct
address of the boy mid-section or the crafted 'voice' of Equus and the interrogatives from
which it is constructed scored highly across AOs.

There was evidence of some excellent teaching of context this year and many explorations of
the role of the psychiatrist were informed by the theories prevalent in the 1970s and how
these influenced attitudes as expressed by Dysart in his monologue and across the play.
Successful answers also considered the play in performance, and characters as dramatic
constructs, exploring issues of staging and delivery with insight.

Less successful responses treated the extract chronologically and simply summarised it.
Analysis was thin and undeveloped and there was limited extension beyond word level
comment. As such there was limited differentiation of voice. Some did not look at the extract
in any real depth, moving quickly to a generalised discussion to what, in some appeared to
be a pre-rehearsed agenda. Some did not reference the text as a play and thus missed
opportunities for contextual comment other than received psychological /psychoanalytical
‘wisdoms'.
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Beyond the extract, successful answers explored the ways in which Shaffer calls into
question societal definitions of normal behaviour across the play primarily through attitudes
to the abnormal structure of Alan’s faith in Equus. The best linked the monologues that open
and close the play, analysing comparing how Dysart questions the nature, and the worth, of
what society considers as ‘normal’ in both. There were some thoughtful explorations of the
contrasting perspective of Hesther and her fairly conventional definition of ‘normal’
underpinned by the simple and undeniable logic that taking away pain has to be a price
worth paying. Alan's parents also proved to be a valuable source of evidence.
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Question 6

The question prompts a consideration of Mrs Lintott as a dramatic device used by Bennett to
comment on education in 1980s Britain, within the given extract and across the play as a
whole.

Answers this year covered the full range of achievement with evidence to suggest that many
centres had successfully adopted an approach to the play that looked more closely, and
analytically, at the language choices of Bennett than in previous series, thereby affording the
responses of their students' greater reward at AO1 and AO2. This was very pleasing.

There was evidence of some excellent teaching of context with successful responses offering
developed comment on the changes in education in the 1980s and the political and social
backdrop that drove these changes. These scored well at AO3. They looked closely at the
language and dynamic of the dialogue in the extract to evidence that, for the Headmaster,
the approaches Lintott and Hector were no longer fit for the economic and political context
that had started to affect education. Many analysed the language used by the Headmaster to
reflect this new landscape by analysing Bennett’s incorporation of language linked to this
‘new’ landscape such as ‘league tables’ into the exchange. This enabled reward across AOs.

Successful answers recognised characters as dramatic constructs and saw Lintott as
Bennett's vehicle for observation and comment and also acknowledged her role in shaping
the views of the audience. They were able to separate the different voices here and, through
the application of relevant frameworks and terminology, comment on Bennett’s craft. These
closely analysed the language of the exchanges between the characters, offering analysis at
word and sentence level, thereby scoring well at AO1 and AO2. Many commented analytically
on the metaphors through which Lintott responded to the Headmaster's suggestion
regarding ‘Presentation’, e.g. ‘an umbrella in the cocktail’, or explored the parallel structures
applied by the Headmaster to his three imperatives: ‘Think charm. Think polish. Think
Renaissance Man'. Many also recognised, through Lintott's discussion with Hector, that,
whatever their opinions on education and other reputable universities, the Headmaster
would strive for Oxbridge for the sake of the league tables that represent the new focus of
the system, hitting AO3 requirements.

Less successful responses were essentially narrative/descriptive. They offered limited
acknowledgment of the text as a play or of the characters as dramatic constructs. Analysis of
method was thin and often inaccurate and links between form and function undeveloped.
Some misread the tone/register of Lintott's voice and therefore the attitudes she both
challenges and represents. Others made wildly broad assertions about education based on
thin understanding of the socio-political context that frames the play.
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The question prompts a consideration of Mrs Lintott as device for comment on education
across the play and, given her dramatic function as omniscient observer of events over time,
there were many opportunities for this. Successful responses often saw that, in the changing
political and social landscape of the 1980s, the approaches of both Lintott and Hector could
not survive. Many provided evidence from the wider play of Bennett’s use of Lintott to offer a
critique of the educational system from a feminist perspective and to challenge the
patriarchal nature of the play’s society and of the education system that is its microcosm.
Many evidenced Lintott’s belief that women were disempowered as well as excluded from
history, which merely records past events from a male perspective. Others commented on
Bennett's use of the character to criticise ‘masculine ineptitude’ as she demonstrates the
unfulfilled outcome of the boys' future as a result of the ‘masculine’ approach to teaching.

The following response was awarded a mark of 13 which places it in Level 3. It is essentially
straightforward but is largely clear and relevant, although there are occasional lapses.

Overall there is greater success with contextual comment at AO3 as the candidate is able to
demonstrate awareness of the social and political backdrop to the play. There is limited
technical analysis and this negatively impacts on the potential for greater reward.
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« {ResultsPlus

/“--'- Examiner Comments
The response opens with a general sense of Lintott as device. The
recognition that she is the only female character to which Bennett
allocates lines offers some additional concession to context that
enables reward at AO3.

As the response moves to explore the extract it offers some essentially
straightforward comment on language through Lintott's use of
repeated interrogative structures to challenge the Headmaster's
perspective but this is not fully developed at AO2.

There is also additional contextual comment on the patriarchal nature
of 1980s British society, although links to the presumed sexual
innuendo in Lintott's pizza reference lack clarity in terms of Bennett's
objective here.

-

U ResultsPlus
\ Examiner Tip
When making a point always try to draw evidence as a direct quote
from the text to support your comments. Then try to analyse the

language of this evidence as fully as you can.

Also - be aware that all questions are not rhetorical.
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¢ t{ ResultsPlus
/--.. Examiner Comments

There is a grasp of Bennett's use of the language of Lintott in her
exchange with the headmaster as a vehicle for satire/humour. This is
apt but undeveloped, especially in terms of specific analysis.

There is also awareness of the 1980s political landscape as a driver for
the educational change which will consign teachers such as Lintott and
Hector to the past which achieves some additional reward at AO3.

The response then moves away from the extract to make points across
the broader play. This limited investigation of the extract leads to
restricted opportunities for analysis of language.

The candidate recognises Lintott as a vehicle for comment on the role

of women in education and in history more broadly although points

here are not fully developed. The reference to rhetorical questions is
unclear.

,/"' P,

(T ResultsPlus

\ Examiner Tip

Explore the given extract as fully as you can, commenting on the

language it contains.
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%{ ResultsPlus
Examiner Comments

There is recognition of Bennett's use of Lintott to articulate the gender
inequalities of 1980s (and historical) society here and, as such, the
response is once more largely on-task, especially at AO3. The evidence
provided is apt enough but, as is characteristic of the response as a
whole, failure to analyse the language of this evidence restricts
potential for reward at AO1 and AO2.

There is some attempt at analysis as the response draws towards its
close - but this is flawed and tends to the generalised comment
('lexical choice') that confirms a lack of security with the specifics here.
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ig ResultsPlus
Examiner Comments

The concluding lines are characteristic of the response as a whole. The
candidate identifies the appropriate noun to evidence their point, links

of this are drawn, in a straightforward way, to its function and to
Bennett's overall intention. Analysis is general and non-specific but the
comment is generally on task.
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Question 7

Relatively few centres chose to study 'Top Girls' this year. Responses did cover a reasonable
range of achievement all the same.

The question asked candidates to consider how Churchill uses the relationship between
Angie and Joyce to comment on the issues facing women in the 1980s. Most could find much
to say about this is in the given extract which, essentially, presents the relationship between
Angie, Kit and Joyce as a microcosmic representation of the play’s larger themes.

Successful responses looked at characters as constructs and explored the ways in which
Churchill crafts and differentiates their voices to meet her dramatic agenda. There was
considerable evidence that the context of the play had been well taught, and a significant
majority scored well at AO3 as a result. The best were able to frame their investigations
through the socio-political lens of 1980s Britain to reflect on the fact that, for example, both
Joyce and Angie have innate good qualities which have been soured by lack of opportunity
and constrained by their poverty and by the class system. Examiners commented that they
encountered some very relevant and interesting viewpoints on the politics of the time. Many
were able to see that Kit's friendship with Angie complicates Angie’s relationship with Joyce,
because Kit is more intelligent and has a more promising future than her older friend.

These successful responses offered close analysis of the language of the extract, thus
meeting the requirements at AO1 and AO2. For example, many were able to evidence Joyce’s
attempts to dominate/bully Angie through analysis of the imperatives and interrogatives
through which her voice was crafted in the exchanges with her daughter. They showed a
clear sense of the text in performance through examination of stage direction, for example to
evidence the strength and potential violence in Angie's responses: ‘picks up a brick’.

Less successful responses were essentially narrative/descriptive. They offered limited
acknowledgment of the text as a play or of the characters as dramatic constructs. Analysis of
method was thin and often inaccurate and links between form and function undeveloped.
Some misread the prompt to focus on the relationship between Angie and Joyce and
launched into a broader, generalised discussion of 1980s politics bypassing the detail of the
extract as they did so.

Successful responses offered focused consideration of the relationship between Angie and
Joyce across the play as comment on the issues facing women in the 1980s. They selected
evidence judiciously to evidence the aggression and alienation that can arise in female
friendships and mother-daughter relationships in Thatcher’s Britain. Many recognised how
Churchill uses the relationship to develop the theme of the difficulty of balancing
motherhood and a career.

99 GCE English Language & Literature 9ELO 01



Question 8

Responses to 'Translations' covered the full range of achievement and there were some
exceptional answers this year.

Successful investigations of the extract linked it to the overall structure of the play as it
moves toward a conclusion that foreshadows an escalating conflict between the British Army
as a colonising force and the guerrilla tactics of Republican paramilitaries. They presented an
integrated linguistic and literary approach to their investigation. Many were able to
differentiate the ways which Friel crafts the responses of his characters to the threats of
Lancey to reflect their representative functions in the play. This often confirmed excellent
teaching of the context of the play and enabled high reward at AO3. The best offered incisive
linguistic analysis, with high scoring at AO1 and AO2, with a focus on Friel's crafting of
dialogue and dynamic of the extract. Many, for example, commented on Bridget’s stoic,
practical reaction conveyed through her immediate concern for her livestock and her use of
Irish place names to map out potential hiding places. Others confirmed Sarah as the symbol
of Mother Ireland, here struck dumb by the force of the coloniser - this conveyed through
investigation of dialogue and stage direction. These successful answers conveyed a clear
sense of the play in performance and made good use of Friel's stage direction to do this, for
example Owen’s final rejection of the Name-Book and all it stands for, and the stage
directions that convey this.

Many were able to evidence the significant changes in Doalty’s manner, projecting to his
future resistance, reaching back to his presentation in earlier scenes to afford this contrast
with his physical stillness (via stage direction) and the newly considered nature of his delivery.
They also explored how Doalty’s involvement with the Donnelly twins is suggested through
his conversation with Owen, for example through exclamatory ‘Hah! and repetition of Owen'’s
words ‘If they could be found'.

A significant, if small, minority of less successful responses did not investigate the extract
itself in any detail, moving swiftly onto a generalised and seemingly rehearsed agenda that
did not fully address the specifics of the question. The potential to place these beyond the
lower levels of achievement was restricted as a result. Others offered limited and insecure
specific analysis with attendant terminology in limited range. These often did not fully see the
play as a performance piece or its characters as constructs of Friel, shaped to meet his
dramatic agenda.

The question encouraged an exploration of reactions to colonising forces here and across the
play. Successful responses seized the opportunity here, ranging back to consider, for
example, Owen'’s role as translator and how his perspective on this changes; Maire’s
attraction to Yolland and the reasons behind this; Manus, and his hostility to the ‘colonialists’;
Hugh's initial indifference to, and final acceptance of, the English language; the continuous
and menacing offstage presence of the Donnelly twins.
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This response was awarded a mark of 23, which places it securely in Level 5, the highest level
of achievement.

The integrated approach to the task is a sophisticated one that is sustained throughout and
achieved with fluency and concision. Characters are handled as constructs and comparison is
afforded by detailed exploration of Friel's construction of their representation within the
extract and at (judiciously selected) points earlier in the play.

Contextual knowledge is excellent and analysis is confident across all relevant frameworks.
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N / ResultsPlus
/'--.‘: Examiner Comments
The introduction shows clear focus on the central issues of the task
and presents a statement of intent in terms of the incisive examination
of characters within the extract and tracing changes across the broader
play. There is a clear sense of character as dramatic construct here.

The initial handling of Doalty is well focused and analytical and places
his representative role in the extract into context effectively. This
element scores well across all AOs.

ResultsPlus
0\

Examiner Tip
Always remember that the characters in the play had been crafted by
the writer to serve his/her dramatic purpose.
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/'--.‘: Examiner Comments

Success at AO3 is confirmed by the sensitive and perceptive handling
of issues of production and reception. This success extended to AO1
and AO2 by the judicious selection and technical analysis of evidence
drawn directly from the play.

Exploration of the language and Jimmy Jack and Hugh relating to the
actions of the British is equally relevant and insightful. Evidence is
sound and analysis is accurate at sentence and at word level.

T4\ ResultsPlus
<

Examiner Tip
Always support your assertions with evidence drawn directly from the
text. Analyse this as fully as you can to evidence the writer's craft.
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/'--.‘: Examiner Comments

The candidate is secure in their knowledge of the historic and linguistic
context of Hugh's utterances.

They are fully aware of the characters here as constructs and
demonstrates this confidently through analytical investigation, of
Friel's development of their representative roles.

This section hits all AOs simultaneously.
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/'--.". Examiner Comments

The voices are clearly differentiated and analysed with precision to
evidence Friel's dramatic and contextual agenda. Links to
contemporary audience reception, and assumed historical awareness,
show keen understanding.

The changed attitudes towards the British are evidenced with
discriminating evidence drawn from Act 1 and the initial encounters
with Lancey.
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The candidate moves to consider Owen and contrasts his presentation

within the extract and scenes earlier in the play. The symbolic and

dramatic significance of the Name Book is fully grasped and

exploration of stage directions confirms the secure sense of the play in
performance.

4\ ResultsPlus
\_} Examiner Tip

Demonstrate your understanding of the play as a performance text at
every opportunity.
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ﬂ ResultsPlus
Examiner Comments

The references here evidence the earlier actions, directed by Friel, of
Owen and the dedication to his role they reveal. This affords clear
points of contrast contextually, dramatically and linguistically.

127 GCE English Language & Literature 9ELO 01



GCE English Language & Literature 9ELO 01 128



A thada, Mw .......... S ormld, , pasdd b
M, el s o Lemk MM o whvieh

...... t @MJWJM&
ﬂm o S

129 GCE English Language & Literature 9ELO 01



G4 .

GCE English Language & Literature 9ELO 01 130



Ap#- s ' '
...... W ol WQ,.\TLB 05 aullioyee ay D & Dhe o
{otuss me .......... did hr Tethand i V649, 1L yoar

T ST Y
l’-"w“w% 'Mlc’ 2\ Mnur Svun... W ......... e e

.......... (Rarmaess 1. G MM—&FAMW
. |

P

EPREN i SR {7 STPRT e b e 444444 R f.
AT Huw‘h ........ ...\ oM. W o s ﬂWm,

‘‘‘‘‘‘‘ 'c(umu?ﬁ\ 'ww, 3 M..uw“g,,

M. DM ........ tng) Y rdku,,u M )Mw 4-/‘«,9
e he Barsh . hedax Ao dings,

131 GCE English Language & Literature 9ELO 01



GCE English Language & Literature 9ELO 01 132



133 GCE English Language & Literature 9ELO 01



<g£ ResultsPlus
Examiner Comments

The response ends as it began - with a fluent summative comment
which targets the question completely.
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Section B: Drama Texts

The questions in Section B assess AO1, AO2 and AO3. Candidates are presented with an
extract-based essay question on their chosen drama text. This is an 'open book' examination
- a clean copy of the prescribed drama text can be taken into the exam.

The questions set for Section B use the extract provided as a starting point for analysis and
as a springboard for linked discussion across the broader play.

135 GCE English Language & Literature 9ELO 01



Paper Summary

The paper assesses performance across the following Assessment Objectives (AOs):

AO1: Apply concepts and methods from integrated linguistic and literary study as
appropriate, using associated terminology and coherent written expression

AO2: Analyse ways in which meanings are shaped in texts

AO3: Demonstrate understanding of the significance and influence of the contexts in which
texts are produced and received

AO4: Explore connections across texts, informed by linguistic and literary concepts and
methods.

Based on their performance on this paper, candidates are offered the following advice:
1. Always support your comments with evidence drawn from the texts.
2. Make sure you are fully familiar with the texts in the Anthology.

3. Link contextual information/comments to the specifics of the task.

4. Demonstrate your understanding of the plays as performance texts at every opportunity.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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