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Introduction

This group of students was the first post pandemic cohort to have experienced relatively little
disruption to their A-level teaching in the form of national lockdowns and school closures
(although of course their experiences at school were significantly affected by these). As such,
examiners were very pleased to see that students were extremely well prepared to answer
questions on their set texts and had an in-depth knowledge of not only the books but also
the writers and their craft, and the contexts affecting their production and interpretation. The
standard of answers was extremely high, and it was rare that students had not addressed all
four of the assessment objectives being tested on this paper. Students had clearly practised
their exam timing and essay technique, and there were far fewer incomplete or truncated
answers seen than in the 2022 series.

A key factor for success in AO1 is whether or not the student has directly answered the
question. This may sound obvious, but examiners noted that some students had tried to
adapt pre-prepared answers (perhaps recalled from mock exams or completed as part of
their exam preparation) to fit the terms of this year’s questions. For example, questions 7
and 8 (which asked about the exploration of death and the presentation of the experience of
learning) often became essays about otherness, identity, or the patriarchal control of women.
This approach was rarely successful unless precisely directed at the specific question posed,
and candidates are reminded that part of the skill being tested on this paper (and indeed on
every part of the A level English Literature course) is their ability to formulate clear
arguments which demonstrate their knowledge and understanding of the texts, writers and
literary concepts they have studied. For this reason, generic introductions are not particularly
helpful. The best introductions showed that students had thought about the specific
question and outlined their main ideas in response to this. Planning the response will help
students to gather their points and avoid making generic opening statements (along the lines
of ‘The writers approach the theme in various ways’).

In order to demonstrate this understanding, it is important that students closely reference
the texts they have studied. For structural or whole text points, this can sometimes be
appropriately achieved using paraphrase or description of an event or characters, but in
most cases using direct quotations would give students more opportunities to develop their
ideas and probe the methodological approaches of authors, and thus achieve marks for both
AO1 and AO2.

The skill of AO2 (analysing how the writer’s craft shapes meanings) lies in what is done with
these quotations. The best responses delved into textual details, rather than using their
quotations as ‘evidence’ that a character felt/behaved a certain way. The focus here should be
on the writer, what they are doing and why. Simply using a quote is not enough; students
must say something about it and consider the deeper meanings it creates.
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AO3 asks students to consider the contextual factors which shape our understanding of the
texts. Literary and critical contexts were often used successfully, for example many students
applied feminist or Marxist readings when discussing different interpretations of their novels.
Many also wrote successfully about genre contexts, considering how genre conventions were
being used, changed and adapted by the writers. Many students focus rather too exclusively
on generic statements about the social and cultural conventions of a particular time period.
While this is often relevant in helping us to understand the world into which the text was
written, it can lead to an assumption of homogeneity which does not truly reflect the views
and ideas which informed the authors.

There were few responses which wrote about the novels separately, and thus AO4 was very
well addressed in this series. Most students successfully drew links between their pair of
texts, moving between them frequently to draw out connections and comparisons. However
weaker answers often used linking adverbials (‘similarly’, ‘in contrast’) without actually making
a connection between the texts, going on to make an entirely unconnected point on their
second text.

Answers which were rewarded in level 2 or below tended to be descriptive in nature, often
focusing on characters as if they were real people rather than characterisation by the
writers, an important distinction to make in AO2.

At the other end of the mark scheme, level 5 responses were characterised by their
evaluative approach. Centres may wish to consider making clear to students what Edexcel
means by this. Some were clearly aware of the need to evaluate, but had interpreted this as
making a value judgement, often commenting on which of their two texts was ‘more
successful’. In this specification, evaluation refers to a consideration of different possible
meanings, and an appreciation of the alternative ways in which texts can be studied and
approached. This need not include explicit reference to critical views or theories (which are
not assessed on this paper); evaluation can also be shown in the candidates’ own ideas about
what an author might have meant, how varied contexts may have influenced the production
or reception of the novels, or how a detail from the text could be interpreted. At the top end
of level 5, candidates will start to assert their own ideas, developing a critical voice, while
remaining open minded about the possibilities of a text.
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Question 1

Question 1: presentation of characters who make important choices

Many students successfully wrote about the important choices made in their novels. Many
focused on how important choices such as marriage were outside of women’s control,
considering how some had choices made on their behalf. Some of the strongest responses
considered the consequences and ‘ripples’ of these choices, and what messages writers were
delivering by presenting these; there was thoughtful discussion of Briony’s choices to impose
her narrative on other characters and thus remove their ability to make their own decisions,
ultimately leading to the downfall of the family. Mr Gradgrind’s choice to remove imagination
from his school curriculum was also frequently discussed, along with the dehumanising
effects of this, particularly in relation to Louisa, and her pursuit of agency. Some weaker
answers focused on the choice itself, rather than the presentation of the character making
the choice, which tended to lead to a more narrative and less analytical approach.

This is the beginning of a level 5 essay on Hard Times and Atonement, which scored full
marks, 20+20.
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The essay focuses immediately on the issue of morality within choices,
giving a clear indication of the approach being taken to the question.
Connections are drawn in the introduction which are developed in
more detail as the essay progresses.

The short quotations used in this essay allow the student to analyse
their deeper meanings with precision.
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Question 2

Question 2: the ways writers explore the roles of children

The word ‘roles’ was often a differentiating one in this question, as it guided students to
consider the narrative function of children in the novels, rather than their presentation. A
wide range of approaches were seen, considering the innocence of child characters, their
symbolic meanings within the texts, their growth and development. Some high-level
responses went on to consider the ways that the expectations of children were subverted, for
example Lola and Celie being forced into adult roles at a young age, or Briony remaining in a
childish world of fantasy even as an adult. Contextual links to the experiences of children at
the times the novels were set were usefully made, with many considering how writers used
children to condemn aspects of society, or to make comments on parental behaviour and its
effects. Children were often interpreted as a symbol of hope, and for doing things differently
in the future.

This extract from a level 4 response on The Color Purple and Hard Times makes detailed links
between texts and context. It was awarded 14+14.
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The essay successfully centres around a contextual comparison, in this
case the way religious contexts affect the roles of children in the
novels. There is a good balance between specific contextual detail and
examples from the texts which link to these.

Try to link contexts to specific examples from your novels.
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Question 3

Question 3: presentation of journeys

Some excellent responses were seen considering the literal and metaphorical journeys
undertaken in the texts studied. Many considered how the literal journeys were used as
symbolic of other kinds of journey, for example a journey to reach a point of understanding
or self-development. Context was interwoven well, with consideration of how the contextual
factors had influenced the writers and their texts. Some students considered how the
journeys began and ended, for example discussing Conrad’s use of the frame narrative, and
the circularity of The Lonely Londoners. This was a successful approach because students
were able to consider character developments and the wider messages and themes of the
texts. Several high-level answers made interesting contextual links to philosophical and
psychological readings of the texts, with references to Freud and Nietzsche providing a
springboard to some interesting ideas. There was also interesting discussion of the physical
journeys in the texts, and how descriptions of places were often symbolic reflections of the
political landscape, for example the use of physical distance between the English and Indian
settlements in A Passage to India, with the hilltop location chosen by the colonisers being
understood as a symbol of social hierarchy.

This essay on Heart of Darkness and The Lonely Londoners gained full marks. The start of it
is reproduced here.
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The answer considers the significance of the journeys, and the deeper
meanings and messages of the writers. It touches on a wide range of
issues such as race, identity, nationhood and colonisation.

When analysing, consider why the part of the text you are commenting
on is significant in the novel as a whole? What is its deeper meaning?
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This essay on The Lonely Londoners and Heart of Darkness was given marks at the top of
level 2, 8+8.
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Although this candidate clearly knows their texts well, their comments
are rather general in nature, and has a tendency to tell the story rather
than comment on what the writer is doing and why. Because each text
is written about in turn, there is little detail in the comparisons until
quite late in the essay.

Start making connections between the texts early on in your essay, and
keep adding detail as you continue writing.
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Question 4

Question 4: the ways writers resolve their narratives

Fewer responses were seen to this question in the colonisation pairing. Candidates were able
to discuss the idea of resolution in a variety of ways, for example thoughtful discussion was
seen of the final chapters of the novels, moments of climax and resolution, and the very final
passages of the texts. Selvon and Conrad were the most commonly seen pairing, and
students were able to discuss the unusual narrative forms of the novels, considering how this
shaped readers’ sense of resolution or its absence.

This essay on Heart of Darkness and The Lonely Londoners was rewarded at the lower end of
level 4, 13+13.
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This essay has lots of great ideas and begins well, with a clear
argument about the uncertainty of the resolutions of the novels. There
are many excellent ideas made, however, in places the essay goes off
topic a little, so the focus on the question is lost.

Planning your answer carefully can help you organise your ideas
clearly and stay focused on the question.

26GCE English Literature 9ET0 02



Question 5

Question 5: the ways writers make use of violence

Stronger answers to this question often looked at the role of violence in the texts and the
reasons for it, often linking to contextual factors such as colonisation in The Moonstone, or
Capote’s comments on American society in the 1950s for In Cold Blood. Violent crime was,
perhaps naturally, the most common focus in essays, with attention given to the graphic or
shocking depictions of violent crimes and their perpetrators. There was also interesting
discussion of sanctioned violence as a means of punishment or justice, particularly when
considering Capote’s focus on the lives of the killers, and the narrative connections drawn
between the crimes and the executions of the criminals (‘four shotgun blasts that ended six
human lives’). In a similar way Collins was seen to use violence to set up the destructive
connotations of the moonstone, and the ethical dilemmas posed by answering violence with
more violence.
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This is part of a longer essay gained full marks. It focuses on Lady Audley's Secret and In Cold
Blood.
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This is an extremely sophisticated response, which draws on many
different literary and conceptual contexts, and approaches the
question from several different angles. The texts are always treated as
constructions which have been carefully crafted by the writers,
particularly important given the true-crime basis of In Cold Blood.

An evaluative approach considers different ways of interpreting details
from the texts.
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Question 6

Question 6: presentation of love

Very few candidates attempted this question, perhaps suggesting that love was not an aspect
of crime novels that they had considered in depth.
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Question 7

Question 7: the ways writers explore death

There were a number of successful approaches seen to this question, considering both literal
and metaphorical deaths. Some wrote about death as a consequence of not following the
rules, others considered death as an escape from suffering, or as an inevitable fact. Some
candidates chose to consider entirely metaphorical deaths and sometimes only tenuously
addressed the question in its own terms. While the death of hope, death of women’s roles, or
the death of identity were valid ideas to discuss, they needed to be directed clearly at the
question in order to remain consistently relevant to the question of how writers explored
death itself. Those who focused at least partially on the literal deaths of characters in their
chosen novels tended to have a more focused argument. Some higher-level answers
considered writers use of structural techniques such as foreshadowing to lend the deaths in
the texts gravitas, and their pivotal function in conveying wider messages.

There was thoughtful discussion of the euphemisms for death used in Never Let Me Go, with
some considering the easy acceptance of death by Kathy the clones’ reason for existence was
inseparable from their deaths. In Frankenstein, many chose to discuss the deaths of Justine,
William and Elizabeth, often leading to discussion of victimhood and the dark side of
scientific discovery. Many students answering on The Handmaid’s Tale included discussion of
‘The Wall’ in their answers; while this often led to productive ideas about the use of death as
a punishment or means of social control, the best of these considered the details of the
description of death, for example the ways the bodies were arranged or covered, or Atwood’s
use of imagery. This led to thoughtful AO2 analysis. There was also consideration of attitudes
to suicide, and its role as an escape, rebellion or act of desperation. There were interesting
contextual links made to the death of the environment, often anchored to specific contextual
influences such as the Three Mile Island nuclear accident in 1979, or environmental concerns
in the 1980s when Atwood was writing about issues such as the depletion of the ozone layer.
For The War of the Worlds, candidates considered the enormous scale of the deaths in the
text as an extinction level event, or at the deaths of the Martians as depending entirely upon
bacteria rather than human actions and therefore exposing the helplessness of mankind.
The Curate’s death was often discussed as a symbol of the death of organised religion, with
some candidates able to link this to Wells’ own political and religious views.

Some strong responses considered the ways in which narrative voices were used to describe
deaths. There was also much contextual discussion of the roles of women in the texts, and
consideration of the ways in which parenting and motherhood had been destroyed in the
texts, leading to wider damage and death as the natural order had been disrupted.

This essay on Frankenstein and The Handmaid's Tale was awarded marks in level 5, 18+17.
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This candidate brings in psychological perspectives as a context, and is
able to add interesting interpretations to the texts through this lens.
Their approach is constantly comparative, making detailed links
between the texts both on a broad level and in the granular detail of
their analysis.

A close focus on the deeper meanings of quotations will gain high
marks in AO2.
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This response on Frankenstein and Never Let Me Go also gained marks in level 5, but took a
slightly different approach to the question. It was given 17+17.
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There is a really thoughtful opening argument about the inevitability of
death, which is then discussed in detail in the subsequent paragraphs.
There is close attention to AO2, with thoughtful analysis of the writers'
language choices, before zooming out to consider the wider
significance this may have on the writers' overall messages.

Consider what the writer is trying to say or comment on in wider
society, and how they do this.
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Question 8

Question 8: presentation of the experience of learning

This was the most popular question on the paper this year. The key word in the question was
how the writers presented the experience of learning, and the best responses considered
specific characters and their experiences. Weaker answers tended to write more about
knowledge or education rather than the experience of learning itself. Candidates explored
many facets of what learning can entail, including different types of learning; structured
through an institution, gaining emotional understanding of the self, societal understanding of
the world around one, or experiential learning about specific facts or knowledge. Some saw
learning as dangerous, while others considered the benefits of learning as well as the risks.
Some successfully discussed the idea of the cautionary tale, and the novels’ roles in providing
an ‘experience of learning’ for the reader, often referring to speculative fiction as a didactic or
self-reflective force for change. At all levels, candidates tried to explore what authors may
have intended to say about learning and the consequences of restricting or controlling this
experience.

There was thoughtful consideration of the creature’s experiences of learning both in the
wilderness and at the De Lacey’s cottage, learning through observation and imitation. Some
excellent responses were able to link this to Victor’s childhood experiences of learning
(‘guided by a silken cord’) and Romantic ideals of education free from the corrupting
influences of society outlined in Rousseau’s ideas about the ‘noble savage’. Some students
made excellent use of intertextual links with Coleridge’s “Rime of the Ancient Mariner” (which
is an archetypal cautionary tale) and some even made connections with the Mariner’s
compulsion to tell his story (“And he stoppeth one of three”) – how the cautionary tale must
be told in order to prevent the same mistakes being made.

The War of the Worlds was considered against the backdrop of Darwinism, and there was
interesting discussion of the narrator’s process of learning about the Martians, particularly
through his direct observations while trapped in the ruined house. Candidates drew
contextual parallels to colonisation, and British fears of being ‘invaded’ by something foreign
or ‘other’. There was good analysis of images such as the trampling of the people in the rush
reflecting how the British Empire ‘trampled’ over the lives, customs, and cultures of the
countries they were invading.
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Some strong answers on The Handmaid’s Tale considered the location of Harvard as the site
for Gilead, and the Historical Notes section as an example of the continuation of the
patriarchal world of the university, and the lack of learning from history it reveals. Many
candidates discussed the game of scrabble in terms of the power of literacy and the ways in
which a lack of access to learning can be a tool of disempowerment, often connected well to
similar ideas in Frankenstein. The term ‘palimpsest’ was used quite widely, but not always
fully understood, and rarely coupled with the direct use of this word in chapter 1 of the text
itself. Stronger essays were able to understand the nuance of the word and the idea of
erasing and overwriting the original text, and the metaphorical implications of this (often in
relation to the ‘faith’ and ‘charity’ pillows in Offred’s room, or the partial Bible quotations such
as ‘blessed are the meek’). One response made astute reference to the unburnable edition of
Atwood’s text and the wider context of censorship.

This response on The Handmaid's Tale and Frankenstein scored marks in level 5, 19+18.
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This essay focuses closely on narrative voices, and draws interesting
links between the two novels. Points are extended by using critical
views or contextual details, and an evaluative approach is taken.

Words like 'perhaps' and 'could' are useful to signal an awareness that
there is more than one way of interpreting a textual detail.
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This is the final section of an essay on Frankenstein and Never Let Me Go which was given
marks in level 4, 15+14.
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This is an essay which shows 'discrimination'. There is a lot of textual
detail and links to relevant contextual factors. The candidate compares
the two texts through the writers' use of imagery.

Level 4 requires detail. Make sure that points are exemplified, and that
you have commented on the deeper meanings of your quotations.
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Question 9

Question 9: the ways writers explore loss

Candidates considered a wide range of different types of loss: literal loss of life, the loss of
masculinity, of identity, of control, of social status, and of morality among others.
Comparison of Stoker and Wilde remained popular this year, with some strong essays on the
loss of certainty surrounding the fin-de-siecle period, with Lucy’s loss of a “pure” identity
compared with Dorian’s loss of his soul. A pleasing range of contexts were also considered
including the gothic genre, Victorian morality, postmodernism, and gendered readings. Many
students embedded discussions of genre into their essays, with the best able to discuss this
in specific terms, such as the use of gothic settings to explore the loss of power, or gothic
ideas around transgression to consider the loss of morality. Less successful were broad
generalisations about ‘the gothic’ without specific textual examples to explore how it related
to loss. Many responses considered the loss of loved ones, for example the toll Lucy’s death
has on Arthur and Van Helsing, the impact of Beloved’s death upon Sethe and Denver, or the
effects on Caroline Ayres of the loss of her mother and brother. There were some excellent
comparisons of the manifestation of the anger behind the slave trade in the character
Beloved and that of Victorian fears of reverse colonialism in Dracula. Some candidates
comparing Morrison with Stoker also wrote successful comparisons of the writers’ choices to
address fears of female sexuality.

This essay on Dracula and The Little Stranger gained marks in level 4, 15+15.
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The strength of this essay lies in its focus on the writers' methods; the
comparison of narrative voices is thoughtful and there is detailed
analysis of specific techniques used.

It can be helpful to compare the writers' methods, as well as overall
thematic links.
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Question 10

Question 10: presentation of supernatural beings or events

This was the more popular of the two questions on the supernatural and elicited an
interesting range of responses. Many students were able to successfully discuss gothic tropes
and their subversion, and most were able to explore the symbolic meanings of supernatural
beings or events in relation to societal and contextual issues (including the New Woman,
class anxieties, degeneration, and the repressed trauma of slavery). There was a tendency to
focus more on supernatural beings than on events, which was perfectly acceptable within the
terms of the question. Weaker responses tended to list the supernatural characters
themselves (Dracula, Beloved, Dorian Gray, and the poltergeist in The Little Stranger), but not
explicitly consider how they were presented or their wider significances in the texts.

For The Little Stranger there was interesting discussion of setting, with the decline of
Hundreds Hall being seen as representative of the declining aristocracy post World War Two.
There was interesting discussion of the personification of the house, making it a
‘supernatural being’ itself, as well as discussion of Waters’ use of narrative voice to suggest
that Faraday himself is the cause of the supernatural events, left ambiguous until the final
paragraph of the novel. Dorian Gray’s picture was discussed as a supernatural entity, bearing
the moral burden of his debauchery. Candidates tended to understand this as a critique of
the superficiality and hypocrisy of late-Victorian society, often making nuanced links to
Wilde’s homosexuality. There was interesting comparison of approaches to social class in
these texts, with discussion of the ways in which character are shown to mock, look down
upon, or take advantage of the working-class, while the upper-class characters are immoral,
corrupt, in decline, or responsible for unleashing a supernatural evil upon others. Beloved
was considered to explore the horrific treatment of the slaves that set in motion the
sequence of events that saw Sethe killing her own child to spare her, to the appearance and
menacing behaviour of Beloved. Beloved was described as sapping the life force of Sethe,
both of whom began to change shape in a similar way to Dorian’s painting, Beloved
becoming stronger, bigger and plumper, while Sethe became warped and twisted, appearing
at once alive and dead.
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This essay on Dracula and The Picture of Dorian Gray was awarded full marks.
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The candidate is able to place gothic conventions at the centre of their
argument, and manages to include an impressive number of
contextual details, all of which are used to help understand and
interpret the novels.
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Context can be interpreted widely, including genre conventions,
historical events and details, autobiography, the cultural landscape,
societal norms, and intellectual or philosophical ideas.
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This answer on The Little Stranger and Dracula was also awarded full marks.
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This section writes very well about the roles of women. This is a topic
that is often over-generalised, particularly when writing about
contextual factors and 19th century texts. This candidate manages to
strike a good balance between giving specific contextual details and
close analysis of the texts, with the context illuminating the points
about the text itself.

Try to avoid overgeneralising about 'the Victorian period' or making
sweeping statements about what women could or could not do at a
particular point of history. Social attitudes are rarely homogenous, so
where possible link your ideas to factual contextual details.
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Question 11

Question 11: presentation of characters who help others

A relatively large number of candidates attempted to subvert this question and discuss
characters who did not receive help from others (often citing Tess and Mariam as examples),
which did not directly answer the question as posed. Focusing on the main characters was
not always helpful, and many stronger responses considered characters beyond the main
protagonists, such as Marian, Izz and Retty in Tess of the D’Urbervilles, Mr Earnshaw and Nelly
in Wuthering Heights, and Mullah Faizullah in A Thousand Splendid Suns. Others chose to
discuss the ambiguities around the concept of ‘helping’, for example considering the ways in
which Alec D’Urberville’s and Rasheed’s offers of supposed help disguised more sinister or
selfish motivations. There was much excellent writing about the emotional help and support
offered by communities of women. Weaker responses tended to take a more narrative
approach, listing examples in the texts where characters received help, rather than focusing
on the characters offering the help. Stronger answers explored different perspectives on
help, considering the wider implications of different types of help, for example maternal
help, children helping parents, and practical and financial help in working class contexts.

There were some interesting explorations of Tess as a caretaker and how the way she helps is
through labour. Candidates explored the way Tess was cast into a role of self-sacrifice in
having to care for her family, take the blame for Prince’s death, throw herself on the mercy of
her relatives, make excuses for her father, take on laborious work and accept her ultimate
punishment. Edgar’s commitment to and protection of his daughter as he attempted to
shield her from Heathcliff was mentioned, as well as his and Nelly’s concern for Linton. The
mutual way Cathy and Hareton took care of each other – he offered physical protection while
she educated him as he ought to have been according to the status of which Heathcliff
deprived him – was also considered. There were some very good responses that critiqued
ideas of motherhood and the ways in which mothers are supposed to help their children,
often at the expense of their own safety or comfort. Some discussed mothers who fail with
some nuance, understanding the stereotypes of the time periods they were discussing. There
were also interesting ideas about the assumption that female characters are usually seen as
‘helpful’ as a reflection of their supposed roles within society. There was thoughtful
discussion of the mutual help offered by Mariam and Laila to each other, the one’s final
sacrifice providing safety for the other and her family, while the other offered acceptance and
family to the emotionally impoverished older woman. A number of candidates writing about
Mrs Dalloway made thoughtful contextual links to issues of mental health when discussing
Woolf’s presentation of Sir William Bradshaw’s and Dr Holmes’ misled attempts to help
Septimus.

This extract from a response on Tess of the D'Urbervilles and Wuthering Heights was given
marks at the bottom of level 5, 17+17.
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This essay explores a thoughtful point about maternal roles,
considering expectations of 'helpfulness' and how specific characters
break or conform to these. There is a direct comparison of Nelly and
Joan which allows for detailed linking between the texts. One of these
characters, in the candidate's interpretation of the texts, is not helpful,
but by drawing a contrast with one who is, the candidate is able to
write about this while remaining relevant to the question.

Comparing pairs of characters can be a useful way of drawing
connections between the texts, as long as your focus is on the writers'
methods of presenting them.
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Question 12

Question 12: ways writers make use of settings

This was the more popular question in this thematic group and was generally very well
answered. Many responses considered the geographical aspects of setting, with some
comparing the division of rural and urban areas, with comments on how this represented
wider contextual settings of the novels. Some considered the symbolism of the settings
themselves, such as Kabul and the Bamiyan Buddhas; Talbothays and Stonehenge;
Wuthering Heights and Thrushcross Grange; London locations and Bourton. The
consideration of setting linked to the characters’ emotions was a central focus for many and
how nature itself serves as a backdrop to key events. Some candidates drifted in focus,
writing more about female disempowerment than about the setting itself, or simply listing
settings without considering their significances and deeper meanings. At the top end of the
mark grid, candidates often took a broad approach to settings, considering time settings and
jumps, seasonal shifts, and pathetic fallacy in detail. Many linked settings to specific contexts,
such as social class or cultural and political landscapes. A number of students attempted to
discuss ‘psychological settings’ which was often a rather loosely defined concept and tended
to lead to discussion of characters rather than places.

Settings were seen to reflect a variety of things within the novels. Some wrote of clear class
divide represented by descriptions of places, like London in Mrs Dalloway. The Wessex
countryside was seen to reflect Tess’s natural innocent beauty while the Yorkshire moors
represented the youthful freedom and wild natures of Catherine and Heathcliff, a place they
could run to and shake off the trappings of civilisation. Alec’s house was described as a place
of danger, enclosed, cloaked, giving it a sinister appearance foreshadowing his treatment of
Tess. Authors were seen to use contrasting settings to explore concepts of literal and
figurative freedom and restriction due to the expectation of social conformity.

Some candidates struggled to give concrete examples of settings from their texts, for
example commenting on the oppressive setting of Rasheed’s house, but giving an example
which was related to his abuse, rather than being linked to the place itself. Others were able
to use examples more relevantly, such as one candidate’s discussion of Mariam’s ‘setting’
inside her burqa with her newly restricted view representing the broader restrictions she
faced within her marriage and within Afghan society under the Taliban.

This level 3 response on Wuthering Heights and A Thousand Splendid Suns was awarded
11+10. The whole essay is reproduced here.
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The points made in this essay are clear and relevant to the question of
settings. The central argument, that settings are used to show
restrictions on women's freedom, is sound, and is exemplified
appropriately. The answer does not reach level 4 due to the level of
detail discussed. To improve, it would be helpful to have more focus on
the writers rather than their characters.

Remember that writers are not channeling a pre-existing story or
character; they are constructing these things and making choices
about the language they use in order to create meaning and nuance.
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This essay on Wuthering Heights and Mrs Dalloway received full marks, 20+20.
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This candidate constructs a sophisticated argument linking setting to
character and contexts. Some responses to this question struggled to
focus on settings when discussing aspects of characterisation or
gender. This essay maintains a constant focus on the question while
exploring wide-ranging ideas.

Make sure that every point you make directly answers the question.
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Paper Summary

Based on their performance on this paper, students should:

Avoid trying to include pre-prepared material in their answers.
Answer the question directly and signal this in their introduction and conclusion.
Focus on the writer and their intentions, rather than on characters as autonomous or real
people.
Plan their response to ensure they can make their overall ideas clear from the start.
When writing about contexts, avoid generalisations about social and cultural conventions
of a particular time period. Try to give specific details and think about how they have
influenced the text and writer.
When evaluating, consider the different possible meanings a text, character, quote or idea
can have. Keep an open mind about alternative perspectives.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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