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Introduction

In summer 2024, examiners saw a great deal of extremely thoughtful work from candidates,
who had clearly been very well prepared for their exams and knew their texts well.

Most candidates were able to cover all of the assessment objectives thoroughly. This paper
takes an integrated approach to the four criteria being tested, so the most successful
responses didn’t, for example, include separate paragraphs on contexts and narrative
methods, but wove these ideas into their central comparative arguments. Similarly, as
connections and comparisons are assessed throughout, those candidates who structured
their arguments around these, rather than writing about each text independently before
making connections between the two, tended to be able to access these marks at a higher
level.

This year was the first in which assessments were sat on the two new texts which have been
added to the specification (Attica Locke’s The Cutting Season and Kamila Shamsie’s Home Fire).
A pleasing number of responses were seen on these texts (although fewer on Locke, as the
Crime and Detection theme remains the least commonly studied theme of the six), and
candidates were able to make insightful and exploratory comments on them. I have included
some examples of work writing about these new texts for the relevant questions in this
report, which I hope will be useful to centres and candidates.

AO1 asks candidates to craft an argument in response to the question posed. Their ability to
support their ideas with textual examples and use literary terminology appropriately is
included as part of this mark. The best responses will maintain their focus on the specific
question throughout the essay; weaker answers this series were more likely to include pre-
prepared content (for example using ideas that had perhaps been written about previously in
mock exams or class essays) which tended to have less relevance to the question being
asked. In order to achieve the top levels in AO1, candidates are encouraged to plan their
answer before starting to write, in order to create a more fluent and structured progression
of ideas.

AO2 rewards candidates for their analysis of the writer’s craft, and how writers use specific
methods and techniques in order to shape the meanings of their works. This can be explored
in numerous ways, including analysis of the specific words and phrases, discussion of
narrative voice and structure, exploration of imagery and symbolism, and more. A
discriminating factor here is whether a candidate can show their understanding of what the
writer is doing and why and explore the potentially multiple meanings that they have
created. When candidates struggle to reach the higher levels in this assessment objective, it
is often due to a tendency to focus on plot or character as if they are real, rather than as
being constructed by the authors to achieve specific effects. In this series, some candidates
in the lower levels had a tendency to leave a gap between what the writer does (for example,
using a quotation to ‘show’ what a writer is doing) without adequate explanation of how this
feature actually works.

3 GCE English Literature 9ET0 02



AO3 asks candidates to explore the contextual factors that have affected the production and
reception of their text. These factors can be interpreted broadly, not only as the historical
events or cultural norms of a specific time period, but also including conventions of specific
genres, literary movements, biographical influences in the authors’ experiences,
philosophical ideas, critical perspectives, and more. As well as being able to enumerate these
factors, candidates should consider how they have affected the writers and their works and
use this to shape their response to the specific question. Weaker responses tended to make
sweeping generalisations about contexts, particularly around historical and cultural beliefs,
and tended not to have a nuanced understanding of how contexts had affected the writers
and their narrative choices.

AO4 rewards the connections that candidates make between the two novels they have
studied. Again, these can be made through a variety of lenses, including connections drawn
through themes, characters, contexts, narrative methods, and plots. Candidates are
encouraged to connect the texts throughout their essays. Sometimes candidates made us of
superficially comparative language (‘similarly’, ‘in contrast’) without really going on to explore
these connections in detail. Better answers exemplified these connections and went on to
tease out specific details.

The levels of the mark scheme each have a key phrase giving an overview of the key feature
of an essay in the level; Level 1 essays are likely to be primarily ‘descriptive’, Level 2 ‘general’,
Level 3 ‘clear and relevant’, Level 4 ‘discriminating and controlled’ and Level 5 ‘critical and
evaluative.’ By ‘evaluation’, we mean not a qualitative assessment of which writer or text is
better, but a consideration of the multiple potential meanings a text may have, and at the top
of Level 5, a candidate may be beginning to assert a critical position based on their
consideration of these multiple meanings.
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Question 1

Relationships between women.

Many answers to this question explored the supportive and empowering relationships
between women, for example between Celie and Shug in The Color Purple, and Louisa and
Sissy in Hard Times. Others considered rivalries between women, mother-daughter
relationships (for example, discussing Emily Tallis as an absent mother who indulged Briony’s
imagination and Mrs Gradgrind as cold and enforcing Utilitarianism, both resulting in
destructive outcomes), and the significance of female friendships. Less successful responses
tended to overlook ‘relationships’ and focus more on the roles of individual women in the
novels rather than their relationships with each other. Many strong answers considered the
consequences of these relationships, and the broader societal issues writers were able to
explore by presenting these to readers.

This section from a low Level 4 response focuses closely on female relationships and makes
integrated connections throughout. The answer was given 14+13.
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The candidate compares the mother-daughter relationships between
Ida Beale and Maisie, and Emily and Briony Tallis, drawing out the
differences between the two.

The candidate focuses on the writers and their methods well, but
occasionally writes as if the characters are real people.

Focus on the authors and their methods rather than plot and character
details.
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Question 2

Settings

Many strong responses were seen which considered how settings were used symbolically as
sites of entrapment or were used to reflect the writers’ contextual concerns. Others focused
on how settings contributed to the narrative or characterisation, for example, Briony’s room
with her ‘straight-backed’ dolls and animals in their ‘correct’ places were seen to reflect her
controlling and perfectionist behaviour, and Gradgrind’s school, a plain, bare and
monotonous vault mirroring Dickens’ view of Utilitarianism. Less successful candidates
tended to list settings used in the texts without a sense of the writer’s purpose or how the
settings were being used in the texts. Some candidates considered the emotional or
psychological settings as well as the physical, which was often an interesting angle to discuss.
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This section from a Level 4 answer on Hard Times and The Color Purple was awarded 14+14.
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This passage from the essay includes very detailed and controlled AO2
analysis for Hard Times. The analysis of the physical settings is
particularly good.

Towards the end of the paragraph the candidate brings in the second
text and connects it thematically but loses focus slightly on the
question of setting.

Because this section is slightly imbalanced in favour of one text,
elsewhere in the essay the candidate must make sure they answer the
question more directly on The Color Purple.

Make sure you analyse your quotations in detail, thinking about the
meanings the writer is trying to create through their language and use
of narrative and literary techniques.
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Question 3

Identity

There were many well-argued essays exploring ideas around identities. Less secure answers
tended to list characters and their identities, while stronger answers tended to integrate
comments on individual characters with a broader discussion of the writers’ commentaries
on colonialism or community and their effects upon identity. Thoughtful and nuanced
comparisons, with candidates making connections between the ways characters lose (and
then regain) identity, and between characters who are caught in an ‘in between space’, where
they cannot connect to either culture. One candidate made a nuanced link between Marlow
and Parvaiz, exploring how both characters lose their connection with one culture, but fail to
find it in another. Some candidates commented on loss of identity and civilisation in Heart of
Darkness while in The Lonely Londoners, characters had to reassess their identities and find
ways to assimilate into a new culture. Some considered how characters could be stripped of
their identity and explored ideas of how the concept of ‘the other’ might be created and
imposed on a person. Preconceptions that mark other cultures as savage or through
fetishisation were also discussed, as well as the failure to see people of other nations as
individuals, only through a generalised, racist lens. The best responses kept a clear focus on
how the texts presented the changing identities of characters, rather than seeing identity as a
fixed point.
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This Level 5 response on Heart of Darkness and The Lonely Londoners scored 18+18.
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This candidate takes an evaluative approach to the theme of identity,
considering how it changes and is affected by contextual factors. By
looking at 'the intended's' view of Kurtz, and Harris' attempts to appear
more English, they consider how characters can have multiple
identities within the same text.
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This section of a Level 5 response scored 18+18.
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This example shows a sophisticated evaluation of post-colonial
readings of Conrad. Rather that assert a single reading, the candidate
is able to consider different interpretations.
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For marks in Level 5, consider different ways that your texts could be
interpreted.
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This paragraph from a Level 4 essay on Home Fire and Heart of Darkness scored 15+16.

In this paragraph, the candidate successfully integrates AO2 analysis
and AO3 contextual discussion. The idea of Lone's character being
forced to renounce his Muslim identity in order to be perceived as
British is very thoughtfully explored.
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Use contextual comments to help your analysis of the text; ask
yourself what they add to your understanding of plot, character or
theme.
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Question 4

Narrative voices

Perhaps because the question was not focused on theme but on a specific narrative method,
there was a very strong focus on AO2 in responses to this question. Candidates were able to
explore the social and power dynamics revealed through narrators and their voices and
make thoughtful connections to the contextual influences on the writers. One response
explored how typical the narrative voices were for the time, exploring the ways Conrad’s
narrative voice deviated from the norm – this was a productive way to include meaningful
context. Other fruitful approaches included consideration of characters who lacked voice,
having their stories told for them and exploration of the effect of the choice of character for
the narrative voice (in particular, whether the story was narrated from the point of view of
oppressed or oppressor, and the effects this has). Comparisons of Selvon and Conrad were
able to thoughtfully consider colonial dialogue between past and present, and many
candidates commented on elements of narrative voice such as the use of frame narratives,
modernist approaches, the use of creole, and Shamsie’s multi-modal storytelling. There was
some illuminating discussion of criticisms (which for this paper are rewarded as a contextual
factor) from the likes of Achebe among others to consider how writers use narrative voice to
either bring to light or silence the voices of minoritised people.
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This Level 5 response on Heart of Darkness and Home Fire scored 18+19.
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This is the ending of a wide-ranging essay which seamlessly integrates
contexts, interpretation, argument and analysis.
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This response scored full marks.
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This is a sophisticated and wide ranging answer which connects the
topic of 'narrative voice' to a number of different themes and ideas
that the writers are exploring.

Pinning down the central ideas of the writers and their texts linking
these to the question will ensure you stay focused on the main topic
you are being asked to consider.
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Question 5

Sense of danger

This question received very few responses. These had a tendency to enumerate violent
episodes, but did not always consider how the writers had created a sense of danger by
exploring their narrative methods.

This Level 4 response compares The Cutting Season and The Moonstone. It was given 14+13.
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In this section of the essay, the candidate explores how the writers use
setting to create a sense of danger. There is a sharp focus on the task,
with detailed analysis of the writers' methods.

As this candidate has done with setting, you could consider what
specific techniques both writers use in order to achieve a specific effect
and use these as a point of comparison.
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Question 6

Social divisions

Candidates were able to take a range of approaches to the idea of social divisions, with
consideration of social class, divisions related to gender, marginalised groups, social mobility
and those excluded from it. One candidate suggested that Lady Audley’s ‘invasion’ of the
upper classes, brought about by her advantageous marriage, was an offence to society.
Similarly, it was felt that Smith and Hickock invaded the peace of the lifestyle and idealism of
the American Dream. Techniques of narrative and perspective were considered as means of
contrasting the lifestyles of the characters. The comparisons of the luxurious and
comfortable descriptions of the settings of the homestead and the court set against the
origins of Lady Audley and Hickock and Smith served to evoke some sympathy for these
characters as well as suggesting the dangers of such divisions in society. The candidate
concluded that both authors looked to the stark contrasts between classes as the root of
criminal behaviour within the two novels.

This Level 5 response comparing Lady Audley's Secret with The Cutting Season scored 18+16. (A
section has been missed out from the middle of the essay)
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This is a very detailed and well argued comparison, considering how
social divisions along class and gender lines create tensions in the
novels.

The candidate did not start to compare the two texts for some time
after their introduction, meaning their mark for AO3/AO4 was lower
than AO1/AO2.

Try to compare as you go along, rather than leaving comparisons until
later in the essay.
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This essay, also on Braddon and Locke was placed in Level 3, scoring 12+10. In this section,
the candidate is only writing about The Cutting Season.
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This is a very clear and relevant paragraph, considering how social
divisions in American society are explored in the novel. Contemporary
contexts are well integrated into the paragraph.

When writing about historical contexts, you can explore the time the
novels were written, and also make links to contemporary issues and
ideas.
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Question 7

Isolation

Candidates chose to explore isolation from different perspectives. Many candidates used
setting as a starting point to discuss isolation, considering physical isolation and its impact on
behaviour or the mental state of characters. For example, responses on Never Let Me Go
considered how the clones were kept hidden from the rest of society; some responses on
Frankenstein considered Victor’s isolation as allowing his ambition to go unchecked, and the
creature’s as instrumental in his quest for vengeance. In The Handmaid’s Tale, a few responses
argued that Offred’s isolation provided her with a freedom of sorts, as well as considering
how the regime used segregation and isolation of various groups to maintain control. Some
argued that isolation was damaging, or a form of control; others argued that it ignited
rebellion in characters.

Another popular approach was to consider the extent to which isolation was chosen or
imposed, and considered the causes and consequences of isolation, with some strong
answers exploring the way that isolation can be both forced and voluntary, and can be
harmful and yet healing. Some looked at it through a more psychological lens and considered
how writers had communicated this through symbols and motifs within their work (such as
setting, use of colour, intertextual references).
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This is the introduction of a Level 4 essay on Frankenstein and Never Let Me Go.

This introduction successfully puts forwards a clear argument in which
the candidate opens up the question and focuses on the key ideas they
will develop in the essay.
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Your introduction is key to focusing your essay on the task. Why not
practise writing just the introduction for some past questions?

This extract from an essay on Never Let Me Go and Frankenstein scored 16+15.
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This candidate integrates all four assessment objectives really well
here.

This essay on The Handmaid's Tale and Frankenstein was awarded full marks.
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In this section of the essay, the candidate discusses how the authors
use narrative voices to create a sense of isolation.

Even thematically focused questions can be approached through the
lens of a specific narrative technique.
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Question 8

Threats to society

Once candidates had made clear what they interpreted as threats to society and indeed the
nature of the societies they were writing about, this question produced some excellent
responses. Some candidates successfully considered the problems resulting from attempts
to avoid perceived threats to society. Others compared Shelley’s portrayal of the monster’s
rebellion compared to Ishiguro’s portrayal of the clones’ complicity, and Atwood’s
presentation of the impact of the Gileadean regime on all facets of society. Some took the
view that the societies depicted in the texts constituted threats to our own societies, whilst
others explored the way in which threats to Gileadean or post-Enlightenment society were
dealt with in the texts. For The Handmaid’s Tale, some wrote of Gilead’s oppressive regime
and prevention of learning and communicating, and use of capital punishment as their way
of responding to potential threats to their society. There was some comment on how even
the founders of Gilead broke their own rules and how they were themselves a threat to the
society they had created in which they held all the power.

Less successful responses tended not to pin down exactly what ‘threat to society’ they were
discussing but wrote in more general terms. There was also a tendency to focus exclusively
on women’s roles and threats to women’s freedom, which while it could be an interesting and
relevant facet to explore, was not always shaped to consider the threat to society posed by
this.
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This response on Frankenstein and The Handmaid's Tale scored 17+17.
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This detailed introduction and first section of the essay shows an
evaluative approach to the question, and makes detailed connections
between the two texts.

'Evaluation' means considering the different meanings and
interpretations of the texts, quotation, or ideas.
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This Level 4 answer on Frankenstein and The War of the Worlds scored 13+13.
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This paragraph skilfully compares the appearances of the creature and
the Martians, considering the ways in which they are depicted as
threats to society.
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Question 9

Uncertainty

Candidates discussed a range of themes, including hidden violence and power struggles as
well as uncertainties about the role of women and sexuality. Many explored uncertainty
regarding the ‘other’ and ‘foreigners’ when it came to Dracula. Some candidates also brought
in references to the supernatural being inherently uncertain and were able to link this to
contextual considerations around the nature of the gothic genre and its explorations of
uncertainties. Narrative uncertainty was examined well by those candidates writing on
Beloved. The most confident responses could range between uncertainty experienced by
characters in terms of identity, the presentation of the supernatural and narrative
uncertainty. The best responses also considered post-colonial readings regarding Dracula as
emblematic of things feared by Victorian society.

Many candidates used gender identity and sexuality as a way into this question, for example
considering the concept of the New Woman in Dracula and Dorian Gray, and the uncertainties
around feminine and masculine sexual identities. One very strong essay explored the writers’
use of disease imagery in Dracula and Dorian Gray, connecting this with 19th century fears of
STDs. Others noted Dracula’s ‘invasion’ of England reflecting the rise in immigration and the
fear or uncertainty of the implications of this. Some suggested that Faraday could be seen as
the invader in his clumsy desperation to impose himself on the Ayres family, thereby
attempting to transcend class boundaries. In one excellent response, the candidate wrote of
the presentation of female sexuality in Dracula and how this created “fright and uneasiness”
in the Victorian reader as, like Harker with the vampires, men found this both alluring and
repulsive. Lucy’s desire to be married to all three suitors and later sexualised behaviour as
she transformed was used to illustrate this also. Sybil too was seen to entrance Dorian as he
seemed to worship her in spite of her inferior social class. This was considered to create
uncertainty as the idea of women holding any kind of power over men would be destabilising
in Victorian society and create fear that a man may act without reason under the spell of
these sexualised ‘new women’, presenting a threat to themselves, their masculinity and
society as a whole. This suggested the women were villainous rather than blaming the men
for objectifying women and forcing them to take accountability for their actions. Candidates
saw the uncertainty here in how men might be led to behave by such women and what the
implications might be for society if such women were not ‘dealt with’.
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This response on Dracula and The Little Stranger achieved full marks.
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This candidate considers how uncertainty is a key trope of the gothic
genre, and uses this at the centre of their concluding argument here.

Using genre conventions can be a useful way of writing about contexts.
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This response was given 16+16, the top of Level 4.

72GCE English Literature 9ET0 02



73 GCE English Literature 9ET0 02



74GCE English Literature 9ET0 02



This example integrates all four assessment objectives very well.
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Question 10

Social status

Class and financial status were a major focus in responses to this question, as well as
considering the social status of women as affected by social class and patriarchal attitudes
and values. Many commented on the dwindling finances threatening the Ayres family and
their home as well as the way in which Dorian sought out lower class, murkier sides of
London for satisfaction with the opium dens and Sybil. The status of women was discussed,
many exploring how Lucy, not adhering to expectations, contemplated marrying three men
while Mina wanted to work and learn so she could be ‘useful’ to her husband. Some argued
that Dracula, in spite of his wealth and lineage, was marked as an undesirable foreigner,
coming from Eastern Europe with traits common to Jewish people, and therefore seen as an
outsider and threat to the Victorian audience. This was opposed to Van Helsing and Morris
who were deemed “acceptable foreigners”. The slave narrative in Beloved was also discussed,
with thoughtful analysis of Morrison’s presentation of social status within the African
American community, and the struggle of previously enslaved people to gain a sense of
social status (Paul D’s memories of Mister, and the response to Sethe’s wish to marry were
useful moments) and the use of historical events to reflect the 1980s context.

Many candidates were able to make really good use of contextual issues relating to
contemporary society and the ways in which social status is framed in the novels. Effective
responses were seen on Dracula and The Little Stranger which provided evaluation of
Englishness and the threat to the aristocracy, from a number of angles, with some candidates
considering Farraday as an unreliable narrator charting the fall of the Big House while others
considered Harker and Mina as the ascending middle class triumphing over the polluted
aristocracy of Dracula.

This answer was placed on the border between Levels 3 and 4, scoring 14+12.
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This paragraph is a good example of taking an answer from 'clear' to
'detailed and discriminating'. It has well chosen examples and a good
level of detail in the AO2 analysis.
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This Level 5 response on Dracula and The Picture of Dorian Gray was given 19+20.
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This candidate successfully applies Marxist critical readings as a way of
exploring social status in their texts.

Critical approaches can be a useful way to explore alternative
interpretations and are rewarded in AO3 as contextual factors (as AO5
is not assessed on this paper).
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Question 11

Religion

There were some very good answers to this question exploring the use of religion to both
manipulate and oppress, but also the use of religion as a source of comfort and inspiration.
The effects of religious orthodoxy on the lives of women was a popular approach for
Wuthering Heights, Tess of the D’Urbervilles and A Thousand Splendid Suns. Many also chose to
focus on how men use religion as a means to exert control and how authors explore the
hypocrisy of piousness. Candidates writing about Hardy explored Tess’ spirituality compared
to the hypocritical attitudes of Victorian society and the warped religious stances of Angel
and Alec, sometimes exploring Hardy’s pagan symbolism in comparison to the more overtly
religious views in the novel. Responses on Wuthering Heights were able to consider the extent
to which Cathy and Heathcliff could be seen as sacrilegious yet present their own spirituality,
often with reference to Romanticism as a broader context. Catherine’s freedom on the moors
was referred to often. This was seen as a rejection of sanctioned religion and an expression
of her spirit in connection with nature. Her destruction was considered a result of containing
her according to her expected role in society and forcing her to behave in a manner dictated
by social expectation. Candidates writing on Mrs Dalloway were often very subtle in their
analysis of Woolf’s presentation of post WWI Christianity, and Woolf’s use of religious
imagery to describe Clarissa’s struggle for identity (particularly the idea of her bedroom as
that of a nun) was frequently discussed and analysed fruitfully. In A Thousand Splendid Suns,
there were thoughtful responses exploring ideas such as Mariam being ‘freed’ by religious
observance or finding fulfilment in completing a spiritual journey that began with being an
outcast ‘harami’ and ended with an act of heroic sacrifice. Links between religion, education,
social class, spirituality and landscape were often well made.

There was some contextual generalisation about religious beliefs and the historical contexts
for some of the novels, e.g. failing to distinguish between the version of Islam used by the
Taliban and broader Islamic beliefs; conflating Taliban and Soviet rule in Afghanistan;
imprecision around the historical Georgian setting of Wuthering Heights as opposed to its
Victorian time of writing. More successful answers wrote about contexts with precision and
nuance.
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This answer of Tess of the D'Urbervilles and A Thousand Splendid Suns scored 18+17, a high
Level 5 mark.
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This concluding argument considers how the authors explore religious
and spiritual beliefs around death.
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Question 12

Disappointment

A range of approaches to the idea of disappointment was seen, with many focusing on the
disappointments experienced in marriage, in love, disappointed expectations, and
disappointment felt towards other characters. Many candidates demonstrated impressive
engagement with feminist literary theory and a sophisticated understanding of how female
characters and gender roles are portrayed with regard to disappointments. There were some
very good discussions relating to narrative voice and disappointment which lead to further
discussions about other themes such as isolation or uncertainty. Contexts were successfully
linked to the question in many essays, for example disappointed political hopes in
Afghanistan and the Taliban; feelings of futility infusing the Modernist context; the isolating
effect of the Yorkshire moors in Wuthering Heights. Less successful responses had a tendency
to list moments of disappointment (sometimes minimising the impact of key events such as
Tess’ rape or Sorrow’s death by labelling them as ‘disappointments’ for characters) without
fully developing ideas around authorial intent and message.

Candidates commented very well on Mrs Dalloway’s elliptical, modernistic form as
representing Clarissa’s disappointed life, and the post war context; Mr Earnshaw’s treatment
of his children; Tess’s initial attempt to save her family from poverty and her wish for a
Christian burial for Sorrow; Septimus’s relationships; Mariam’s expectations from Jalil, and
Nana’s disappointments in her lot in life.
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This response on Mrs Dalloway and Wuthering Heights scored 13+13, a Level 4 response.
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This candidate takes an approach focusing on key moments of
disappointment in the texts.
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This script was given a mark of 17+16, on the border between Levels 4 and 5.
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The candidate considers a number of different types of
disappointment and links these closely to contextual factors and
societal norms.

Contextual factors can often be linked to your main points and flagged
in your introduction before discussing them in more detail later in the
essay.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Plan your answer carefully before you start to write.
For AO2, explain how a chosen example creates a specific effect when analysing your
quotes.
Focus on the writer and their methods & intentions, rather than treating the characters as
real people.
Avoid making generalised contextual comments. Try to link contexts to a specific point in
your essay and how the context helps you understand the meanings of the text.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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