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Introduction

As specifications get older so, all other things being equal, does candidate performance
improve. It’s incremental and year on year not so easy to see but comparing the performance
of the 2019 cohort with the 2024 generation quickly demonstrates that centres and their
candidates are better prepared. This is not so much anything to do with an improvement in
AO1 knowledge and understanding but much more obviously a better appreciation of how to
respond to questions 3,4,5 and 6. This year the mean was up by over a mark.

The following is a purview of how the longer 'essay' answers might be categorised to aid
performance:

Type 1 answers

These are essays that are dominated by AO3, especially the ‘interpretation’ of data drawn
from the resource booklet (RB). Some of these essays simply rewrite material drawn from a
limited range of resources, very often a few quotations from the text that accompanies most
of the figures. There is very little or no attempt to analyse or evaluate, just interpretation.
They are often highly selective in their sifting of the resource booklet material and only rarely
include the more complex material. The levels quoted here are appropriate for Q5 and Q6.

Marks Q5 – These are most likely to be in Level 1.

Marks Q6 – These are most likely to be in Level 1.

Type 2 answers

These differ from Type 1 essays in that, although still heavily reliant on the RB they go
beyond simple interpretation to add some analytical points and even, in answers to Q5 and
Q6, occasional attempts to evaluate the evidence drawn from a wider selection of RB figures
than Type 1 essays. There still little or no identifiable AO1 or AO2. These are most likely to be
in Level 2.

Marks Q5 – These are most likely to be in Level 1/low Level 2 depending on range.

Marks Q6 – These are most likely to be in Level 1/low Level 2 depending on range.
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Type 3 answers

These essays do all that type 2 essays do but add a little AO2 and perhaps a little AO1. They
frequently assert rather than argue a particular point of view but they do engage with the
question set. The AO1 material offered may compare an RB process or scenario with
something that they have covered in class, perhaps a definition of a keyword in the question.
AO2 is still limited on that the contention in the questions is not deconstructed. Some, but
not all of these will have enough AO1 and, albeit weak AO2 for Level 3.

Marks Q5 – These are most likely to be in the top of Level 2.

Marks Q6 – These are most likely to be top of Level 2 or even low Level 3 depending on range.

Type 4 answers

The candidates who produce type 4 essays make a serious attempt to answer the question
set. In other words, there is some meaningful AO2 whereby the question asked is being
answered at a level above that of simple unsupported statements. AO1 varies from negligible
to modest but will be there in the form of material drawn in from elsewhere including
iterations of previous versions of this paper, perhaps used in a ‘mock’ examination. This may
not be much more than a few definitions of, for example ‘sustainable’ development or
‘colonialism’ but it will be there.

Marks Q5 – These are most likely to be in Level 3.

Marks Q6 – These are most likely to be top of Level 3 or even low Level 4 depending on range.

Type 5 answers

These essays will have strong AO2 in that the evidence drawn from both AO3 and (some) AO1
will be interpreted (generally correctly) as part of an argument. Evidence from one part of the
RB might be compared with evidence from another part of the booklet to point out tensions
and/or weaknesses in the case being made. The strongest responses will add qualifications
and complexities to their answers; for example, long term/short term, rural/urban,
externalities both positive and negative.

Marks Q5 – These are most likely to be towards the top of Level 3.

Marks Q6 – These will be Level 4 with the most comprehensive at the top of that level.
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Question 1

The most popular reason offered was, in many different versions, the search for cheap
labour to reduce production costs. Only a minority underpinned this by pointing out that the
primary motive of TNCs is to make a profit. Some got a little bogged down with why this has
become possible through containerisation or breakthroughs in connectivity which indeed
facilitate globalisation but are not in themselves benefits. Others covered globalisation and
deregulation which allows inward investment, although bizarrely China was frequently used
as an example. The mean mark was 2.8 and the modal score was three which, as is hoped
for, made this an accessible question for most candidates.
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In this answer, although awkwardly, the candidate writes about the
idea of a globally shared culture (1) and how this may allow companies
(specifically McDonald’s) to benefit from massively accessing a larger
‘audience’ (1)

It is a pity that they don't develop the point or take a different idea and
develop it, which is perfectly acceptable.

It scored 2 marks.
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The answer correctly states that it allows them to outsource more
effectively (1) because of ‘advancements’ making it easier to
communicate (1)

Another single idea developed once. In this case further development
could come from why this is beneficial for TNCs.
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This answer starts with outsourcing to cheaper labour (1) therefore
more profit (1), allowing the TNC to grow (1), globalisation involves the
spread of American culture (1) which allows them to ‘make more
capital’ (1). Please remember that the question is why TNCs benefit
from globalisation, so for example, ‘containerisation’ doesn’t explain
why this benefits TNCs without an additional comment about it
reducing transport costs or speeding up the process and increasing
their profits.

Please remember that globalisation is an automatic process. It requires
decisions and policies enacted by governments.
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Question 2 (a)(i-ii)

As is usual the test of mathematical and statistical skills was successfully tackled by the
majority of candidates. Although most have the requisite skills to find the right answer many
fewer understand what that means. In this case with a result close to 0 it should have shown
them that, with this evidence, the result was very clear. However, that doesn’t mean that it
was/is reliable.
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Question 2 (b)

The 2(b) question has generally been one that encourages the candidates to reflect on the
data that they’ve generated from their calculation carried out for 2 (a) (i) and 2 (a) (ii). In the
2024 version, whatever the the outcome of their own calculation, they were told what
message the result carried with the 'scaffolding' provided. They were told that ‘The result
suggests that the null hypothesis should be accepted at the 99% confidence level’. Some
candidates did not know what that meant and little of what they wrote made sense. Those
that did, who were in the majority, sometimes muddled reliability with accuracy but quickly
saw that there were some obvious issues over the data that was presented. It has been an
interesting classroom transformation to empower students to critique the material that they
have in front of them. That is a thread in the mark scheme descriptors as it is at GCSE and is
a skill that has, for the most part, been learnt well.
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The first sentence shows understanding that the USA has a very much
larger GDP in comparison to most countries in table, but similar EVI.
This is credited as well as the next sentence that recognises it is not a
significant relationship (which is the first point in mark scheme). The
remainder of the answer is not considered creditworthy.

Make sure that you can distinguish between the accuracy of data and
its reliability. Measuring noise may be carried out very accurately but if
you do that during the Notting Hill carnival it is not reliable because it
is not replicated on most days of the year.
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The idea of anomalies is credited in the first sentence. Small sample
size credited in second sentence. Narrow spatial range of countries
gets credit in third sentence. Last sentence also credited as it
recognises only one highly developed economy in the table. So a
thorough answer scoring 4 marks.
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Question 3

The modal mark on this question was 5 and the mean mark 5.7. That suggests that
candidates were largely successful in deconstructing the question and bringing some of their
own knowledge and understanding to help them answer this question. The AO1 that
candidates could bring to their answers would largely be rooted in their work on Topic 3
(Globalisation). As previewed in the overview the strongest responses addressed the
relationship between social and economic challenges. Some candidates recognised that the
economic challenges of poverty and unemployment will inevitably have social consequences
and that those impacts, for example ill-health and low levels of literacy, will have economic
consequences. In other words they were able to explore the complexity of this relationship.
Even more impressive were answers that exploited figure 2 to illustrate this complexity; many
of the answers used the data for the Dominican Republic, Haiti’s nearest neighbour to make
unfavourable comparisons between the two countries that share the same island and by
extension many of the same environmental ‘challenges’. A very small number made the point
that the wealthy 1% were unlikely to be facing the same challenges given that their wealth
would afford them the possibility of avoiding many of the challenges of low income.
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A Level 3 response that was awarded 8 marks. AO3 from all three
resources is used. The coherent interpretation of the data addresses
the greater economic and social challenges faced by Haiti. This
interpretation draws on meaningful AO1, such as rural isolation,
dependency ratio and the impact of inequality on development
spending. Moreover, paragraph two recognises that some neighbours
have greater challenges in specific areas, which is good analysis.

Remember that these 'analyse' questions expect you to review the
material using your own knowledge and understanding to interpret
them.

15 GCE Geography 9GE0 03



16GCE Geography 9GE0 03



Not quite as strong as its predecessor. This was considered a level 2
response. It was awarded 6 marks. There is good coverage of the
resources, with AO3 being presented to interpret the economic and
social challenges faced by Haiti compared to its neighbours. This
interpretation was not always coherent. There is good linkage between
data and some AO1: impact of corruption on human development and
low GDP linked to low investment in skills. But this AO1 is not
developed and was not considered to be 'throughout' the answer.
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Question 4

The intention is that there is an incline of difficulty through this paper with mean and modal
scores reflecting that. Q4 should be a little more challenging than Q3 and so it proved to be,
albeit not by much. the mean was 5.28 (Q3 was 5.46). However this question had a
significantly larger standard deviation suggesting that it discriminated well. The AO1 might
come from Topic 1 (Tectonic processes and hazards) and both Topic 5 (the water cycle and
water insecurity) and Topic 6 (the carbon cycle and energy security). The resources identified
in the question are rich in information but needed some work from the candidates to unlock
them and apply them to the question. For example, Figure 4 shows that there are very few
places in Haiti that are more than a few kilometres from transform faults. Given that Haiti is
described as ‘criss-crossed‘ with ‘several transform faults' and candidates are, one would
hope, already aware that the country is small the impact of earthquakes was likely too severe
in all parts. However, some locations are more vulnerable than others; for example Port-au-
Prince is identified in the text as being only 25km form the epicentre. The focus on landscape
was an invitation for candidates to pay attention to the text included with Figure 6, both to
address the impact of severe storms and tectonic activity on a country dominated by steep
slopes. They were also invited to address the challenge(s) posed by climate change. Some
suggested that this was a particular problem in coastal areas given sea-level rise.
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This was considered a level two response, awarded 4 marks. The first
paragraph is less strong compared to the second. There is some AO1
that is mostly relevant to tectonic impact on people and landscape, but
thin AO3 around which to build an interpretation. The second
paragraph has clearer AO3 to support the interpretation of the impact
of hydrometeorological hazards, with some AO1 addressing impacts
on people and the landscape. It is quite brief and the first paragraph is
limited, so it was located at the lower end of the band.

Don't repeat the question in your answer – it wastes valuable time.
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This is a confident level three response awarded 8 marks. AO3 is drawn
from all the relevant resources. The interpretation is coherent: impacts
of tectonic and hydrometeorological hazards on people and landscape
are both addressed. AO1 is accurate and relevant throughout.
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Question 5

The first of the high tariff essays was an invitation to candidates who had just been analysing
both Haiti’s relative developmental state when compared with its neighbours and its
vulnerability to tectonic and hydrometeorological challenge. In answering the two essays on
Paper 3 candidates have a different task than the one on the other two papers. That is
because, to move up the levels, they need to weave together both AO3 and AO1 material.
Then, they must use their AO2 skills to apply that knowledge and understanding to the
‘different context’ of the scenario outlined in the Resource Booklet to ‘interpret, analyse and
then evaluate’ the question posed.

The modal mark was 13 with a mean of 11.99 and an SD of 2.74, so quite a narrow range.

When planning their response to this question candidates had not yet encountered much of
Haiti's astonishing and shocking back story. Candidates came to this question armed with
material that they had covered in Topic 3 (Globalisation) and Topic 7 (Superpowers) as well as
material from their chosen Topic 8 option. They had (at least in theory) an understanding of
the dominant yet incommensurable and incompatible modernisation and dependency
theories. They had three resources in their knowledge of Haiti; not a complete knowledge
given the quasi-universal use of the 2010 earthquake as a case-study at both GCSE and A
level. That in itself gave candidates an AO1 platform to build on. In the preamble to this
report two questions are posed that might have been a useful starting point for the
candidates. Development is a highly contentious term and needed to be unpacked here with,
perhaps, a comment that it is an amalgam of social and economic variables but not political.
Many students noted that (most of) the Haitian population have been victims of a toxic mix
of colonialism, neo-colonialism and internal corruption, in large part a consequence of its
colonial history. The failure of the international aid agencies since the earthquake was noted
by most. The most impressive answers introduced a debate in which countries with similar
physical challenges (Q4) have done so much better when compared to Haiti. That more
forensic analysis of the linkages between the scenes depicted in Figure 9 and the story told in
Figure 7 allowed candidates to point out that the debt burden was enormous and, in so far as
they knew, unique to Haiti. The most impressive answers came to a view that apportioned
blame to both the colonial history and the more recent neo-colonial history pointing out that
other Caribbean states (often Jamaica) had similar challenges but not the same debt burden.
A few raised the issue of IMF imposed ESAPs (enhanced structural adjustment programmes)
to drive their point home.
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In common with many others this candidate adopts an argument and
counter-argument approach in an attempt to address the ‘main reason’
steer in the question. Page 11 is largely devoted to the case for the
prosecution with some useful AO1 k and u: ‘trapped in an
intergenerational cycle of poverty’ which is largely blamed on its
colonial past. There is a little AO3 here too, drawn from the HDI
material and the French debt. The second paragraph covers the view
that the corruptions of its own government is the ‘main reason’ – the
best section of this answer is how the money spent on Jalousie might
have been better spent on ‘social housing’. They end the paragraph
with a thoughtful comment about the potential bias of the chosen
photographs, which directly addresses the fifth point on the AO
descriptor mark scheme. A third view is then offered which also mixes
some AO3 on figure 9 and development through AO1 k and u and AO2
evaluation. That is especially prominent in the material covered on
page 13 which goes on to add another possible ‘main cause’, namely its
‘location’. The conclusion is disappointing and the evaluation limited to
an assertion that colonialism is the main reason because it is long-
term, an idea which required further clarification. The answer,
therefore, was in the top level but not at the very top.

Pick up the keywords in the question when you make your plan.
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This answer plunges straight in with ‘Some evidence does point toward
Haiti’s colonial past …’ followed by a paragraph that is dominated by a
narrative that is largely lifted without qualification or comment from
the Resource Booklet. The paragraph ends with a more thoughtful link
between the debt and socio-economic development which is followed
by the mistaken idea that ‘countries would hesitate to trade’ because of
‘the stigma that it cannot repay its debt’, which of course it did. The
second paragraph begins by stating that trade is ‘the main reason’,
followed by a vague idea of ‘soft’ power, and a section on cultural
erosion which is unrelated to any Resource Booklet source and AO1 is
hard to apply in this particular scenario. The idea promoted here is
that Haiti has not adopted ‘western values’ and ‘the USA’s absence in
Haiti’ is responsible for its current situation. That is incorrect. The
penultimate paragraph loses focus on the question and addresses the
poor living conditions and the corruption which tended to explain why
areas were poor because of weak governance. What was absent was
any attempt to tie that to its history. The conclusion, again quite brief,
added a comment regarding tourism, as an afterthought. A level 2
answer.

Essay writing is a skill but it is a learnable skill.
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Question 6

The final question on the paper provided a very wide range of responses. This year, as
previously, there were a significant number of 0 mark answers because the candidate had
not attempted the question. Given the time allowance and the number of questions to
answer, it would be surprising if all these nil-response scripts were a consequence of running
out of time. A significant number of those who did make a start showed a reliance on AO3
with insufficient AO2. For example, the characteristics of the Level 1 responses tended to be
a careful but incomplete repetition of some of the resources, often word for word, followed
at the top end of that level with an assertive statement with limited use of evidence. In other
words largely AO3, and little AO2 with ‘rarely logical connections’, ‘limited relevance or
support’ and ‘unsupported or generic conclusion’ that ‘is unbalanced or lacks coherence’.

The modal mark was 14 and the mean very close to it at 13.46. The Standard Deviation was
significantly larger than Q5 at 4.14 (not forgetting the higher mark on Q6).

As we move up the mark scheme to higher levels the deconstruction of the question
improved with candidates paying attention to one or more of three sub-questions posed in
the preamble to this report.

Q6 – What is meant by ‘future’ – next year, next decade, next century?

Several candidates profited from the idea that in the short term the ‘prosperous future’ might
not be obvious to all the population but in the long term it would be. That was often
delivered by exploring the actions of the IMF, World Bank and WTO. Some developed this
idea by suggesting that some Haitians might profit from such policies whilst others would
not.

Q6 – What does sustainable mean?

Sustainable development was defined by some but not all. Those that did so generally wrote
about the inter-generational equity route and that profited them because they could suggest
that some short-term solutions might generate immediate returns in terms of a ‘prosperous
future’ but not in the long term. Some suggested that tourism could boost the economy in
the immediate future but that this might impact negatively on the environment. Candidates
should be made aware that there are few, if any, wasted words in question and it is
reasonable to expect all the words to be addressed in the answer. That is of course the virtue
of deconstructing questions. A good revision exercise is to allow students to trawl through
past questions and identify questions that they might ask to clarify the focus of the question.
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Q6 – What constitutes ‘international’ action – who are the stakeholders?

Drawing on their superpower material candidates were often able to distinguish between
‘soft’ and ‘hard’ power and comment on their results, often negatively. A few, mindful of the
often omitted or forgotten 5th bullet point, made ‘valid judgments’, often ‘about the value
and reliability of quantitative and qualitative data/evidence throughout’.

To move away from the language of the level descriptors there were some very impressive
essays in high level 3 and level 4. These often had the following characteristics:

i) Strong AO2 in that the evidence drawn from both AO3 and (some) AO1 will be interpreted
(generally correctly) as part of an argument with linkages made.

ii) Evidence from one part of the Resource Booklet might be compared with evidence from
another part of the booklet to point out tensions and/or weaknesses in the case being made.

iii) The strongest responses will add qualifications and complexities to their answers; for
example, long term/short term, rural/urban and externalities (both positive and negative).
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This impressive answer starts with an imperfect/incomplete review
that ends with a clear statement that it ‘it is certainly necessary that...
international governments... intervene in Haiti’s economy, in a way that
is sustainable and beneficial and doesn’t just benefit Haiti’s elite’. The
very long, and not always coherent, second paragraph covers a lot of
ground. Rostow and modernisation theory are confused but most of
page 16 is well-focused and includes references to COVID (AO1) and a
good deal of interweaving of Resource Booklet material with own
knowledge (AO1). Page 17 presents an articulate and well-evidenced
argument that a whole gamut of players and stakeholders may be
working against the best interest of the people of Haiti. There isn’t
much reference to sustainability, although the environment gets a
mention at the bottom of page 17. Page 18 addresses the issue of
inequalities and the role of local elites in the question of development.
What is done here is done well and whilst not at the top of L4 it
remains a very strong essay.

These questions need very careful deconstruction.
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This is a very weak response. The first page is dominated by
unsupported statements which are not discreditable but basic and
largely unsupported by evidence from either AO1 or AO3. The answer
leans heavily on the Resource Booklet with little comment other than a
last statement that ‘This shows how other countries have diminished
the sovereignty of Haiti by interfering with its affairs time after time’.
These clearer AO2 links are intermittent. As is quite common tourism is
offered as a potential route to prosperity but this is offered as
evidence to reject the proposition of the title without commenting on
how international travel and better connectivity would be needed for
any growth in that sector. The same can be said of the comments
regarding Haiti’s ability to ‘export a product which is in high demand’.
The proposition in the title is not explored by anything much more
than unsupported assertions.

Please remember that costs and benefits fall very unevenly.
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This essay begins with a very clear statement followed by a coherent
argument. The candidate argues that only when addressing the
environmental challenges facing Haiti is international action likely to be
helpful. In every other socio-economic theatre the lessons of the past
and present suggest that international action is a primary cause of
Haiti’s current state of development and best avoided. The
introductory statement ends with ‘The only way international action
could be justified is due to environmental degradation.’ This essay is
polemical and maintains a clear focus on its argument. Each of the
four core paragraphs starts with a clear statement, presents evidence
that is supported by AO1 and AO3 material. The argument is qualified
but the focus remains: ‘On the whole benefits go to already developed
nations when international aid is used to build a sustainable economy
in Haiti’. This essay is impressive and is clearly in level 4. The mark
reflects its qualities but also its lack of balance – it isn’t comprehensive
(bullet 6 in the mark scheme descriptors) because its polemical
approach is obviously selective in order to make its points. Very good
but not 24/24.

Always make a plan for these longer essays – it will only take a couple
of minutes but will be worth it.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

For Q3 ask themselves 'What are social and economic challenges?'
For Q3 ask themselves 'Do all the "people of Haiti" face the same challenges?'
For Q4 ask themselves 'Do "tectonic and hydrometeorological hazards" impact equally
across the country?'
For Q4 ask themselves 'In this context what is meant by its "landscape"'?
For Q5 ask themselves 'How do you measure the various reasons for Haiti’s (lack of)
development?'
For Q5 ask themselves 'What should I include in current levels of development?'
For Q6 ask themselves 'What is meant by "future" – next year, next decade, next century?'
For Q6 ask themselves 'What does "sustainable" mean ?'
For Q6 ask themselves 'What constitutes "international’ action – who are the
stakeholders?'
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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