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Introduction

It was pleasing to see candidates able to engage effectively across the ability range in this,
Advanced Level, paper 1B.

The paper is divided into three sections. Section A comprises a choice of essays that assess
understanding of the period in depth (AO1). Section B offers a further choice of essays,
typically covering a longer time span. Both Sections A and B target any of the second order
concepts of cause, consequence, change and continuity, similarity and difference, and
significance. Section C contains a compulsory question which is based on two given extracts.
It assesses analysis and evaluation of historical interpretations in context (AO3).

Candidates in the main appeared to organise their time effectively, although there were a few
cases of candidates not completing one of the three responses within the time allocated. This
was most evident on Section C, as would be expected, although there seemed to be fewer
instances of this than has been seen in some previous years. The responses that managed
time most effectively planned time accordingly in the first place and offered more direct
responses. Where responses indulged in lengthier contextual description or explanations of,
say, changes in the Tudor period, rather than focused analysis of the significance of these (for
Question 1), or descriptions of the extracts and problems Elizabeth faced, rather than an
analysis and evaluation of the views in relation the proposition that Elizabeth’s response was
‘remarkable’ (Question 5), they were both less likely to produce responses at the highest level,
but also experience time pressure issues. Those who produced responses that focused
sharply on arguing and analysing the given issue in the question, and on Question 5 the
given views, were more likely to produce an effective response.

In sections A and B most candidates were well prepared to write, or to attempt, an analytical
response. Stronger answers clearly understood the importance of identifying the appropriate
second order concept that was being targeted by the question. A minority of candidates
offered substantial knowledge but did not effectively direct this towards the conceptual
demands of the question. In the main though, candidates were able to apply their knowledge
and understanding in a manner suited to the different demands of questions in these two
sections: in terms of the greater depth of knowledge required where section A questions
targeted a shorter period, as compared to the more careful selection generally required for
the section B questions covering a broader timespan. One of the central features of
responses attaining the highest marks was an ability to consider and evaluate in relation to
the specific demands of a particular question. For example, some candidates offered detailed
explanation of changes, but the strongest responses tended to offer more consideration of
the extent of change.
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Candidates do need to formulate their planning so that there is an argument and a counter
argument within their answer; some candidates lacked sufficient treatment of these. The
generic mark scheme clearly indicates the four bullet-pointed strands which are the focus for
awarding marks and centres should note how these strands progress through the levels.
Candidates also need to be aware of key dates, as identified in the specification, and ensure
that responses sufficiently cover the given period, and do not spend time detailing issues
that are outside the timeframe of that particular question.

In Section C, the strongest answers demonstrated a clear focus on the need to discuss
different arguments given within the two extracts, clearly recognising these as historical
interpretations. Such responses tended to offer comparative analysis of the merits of the
different views, exploring the validity of the arguments offered by the two historians in the
light of the evidence, both from within the extracts, and candidates’ own contextual
knowledge. Such responses tended to avoid attempts to examine the extracts in a manner
more suited to AO2, assertions of the inferiority of an extract on the basis of it offering less
factual evidence, or a drift away from the specific demands of the question to the wider
taught topic. A small minority did approach the question in a manner which would be more
suited to an AO1 (ie Section A/B) response, engaging with the issue in the question and
showing understanding, but tending to neglect the extracts, or treat them more as sources of
information, rather than interpretations.
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Question 1

Question 1 was the more popular choice with candidates in Section A of the paper. The vast
majority of candidates were able to engage with the conceptual demands of the question
sufficiently and apply appropriate knowledge in order to allow them to access levels three
and above. What distinguished within these tended to be down to the extent to which they
focused material on an exploration of significance, and to a lesser extent, the quality of
material offered, most typically in terms of range. This tended to be where responses had
depth which was at least sufficient on Edward and Henry, but offered limited material
beyond the period after 1560, or omitted discussion of Elizabeth altogether.

On the given issue, the vast majority of candidates had something to say on the relevant
developments under Edward, such as the reversal of the Act of Six Articles, the Injunctions of
1547 and iconoclasm, and especially the Forty-Two Articles and 1552 Prayer Book, with a fair
few making the point that the latter largely formed Elizabeth’s religious settlement. Many
answers also included such features as the dissolution of the Chantries and Cranmer’s
homilies, with a few also mentioning clerical marriage and the impact of scholars influenced
by Calvinist ideas such as John Hooper. In exploring the counterargument, many answers
identified the key significance of the earlier period, namely the all-important Break with
Rome, Cromwell’s Injunctions, the Ten Articles, and the introduction of the English bible,
whilst many answers also discussed the significance of the dissolution of the monasteries as
being an attack on traditional beliefs as much as motivated by finance. A fair few candidates
examined Anne Boleyn’s influence, although significantly fewer considered Katherine Parr’s
influence in the longer term. Many candidates also referenced such issues as the brevity of
Edward’s reign, the unpopularity of religious changes as evidenced by the Western Rebellion
or the Pilgrimage of Grace, and Henry’s conservatism as shown by the Six Articles and the
King’s Book. With regards to Elizabeth, typical arguments tended to be that her reign was
significant in terms of the success of establishing Protestantism over the longer run, whilst
also referencing this as being a ‘middle way’ designed to please Catholics and Protestants. A
smaller number, perhaps reflective of more recent historiographical work, recognised
Elizabeth as a committed Protestant arguing that the Settlement reflected her own beliefs
and thus how the new Book of Common Prayer and the Thirty-Nine Articles played a
significant role in establishing a more mainstream Protestantism, based as they were, as
some candidates stated when discussing Edward, on the 1552 Prayer Book and Forty-Two
Articles. A number did consider the significance of the various penalties against Catholics
after 1570, notably the various Treason Acts. A small minority also referenced issues such as
the influence of Elizabeth’s Council including ex-Edwardians supportive of Protestantism such
as William Cecil, or that of senior church figures such as Edmund Grindal. Some also argued
that for all Elizabeth’s supposed antipathy to ‘puritans’, in the long run they helped advance
the cause of Protestantism at a local level.
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This response demonstrates many of the qualities of a level 5
response. There is a clear and effectively sustained focus on the
question. One of the strengths of this response is the quality of specific
exemplification, and the deployment of this – the response offers a
range of detailed examples which are used to demonstrate the extent
to which the most significant developments in Protestantism were
those seen during the reign of Edward VI. Argument is logical and well
organised, and there is well reasoned judgement, weighing the relative
importance of the various issues.
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Question 2

This was the less popular choice of question within Section A, and produced a range of
answers, the bulk of which were within levels three and above, with many very strong
responses. There was a sound grasp of the role played by the migration of foreign workers,
and in the main convincing analysis in relating this to the question’s demands, with most
candidates demonstrating sufficient knowledge and understanding to discuss a range of
issues of significance to the domestic economy in the given period.

The given issue of the migration of workers was largely understood and addressed with
some depth, alongside other issues commonly covered, such as innovations in cloth
production, developments resulting from the growth of London, overseas exploration and
the consequences of broader developments in agriculture. The majority of discussion of
foreign workers centred on their influence in textiles, as would be expected. Within this,
responses typically discussed the impact of Dutch settlers and their new skills and
techniques regarding the cloth trade in the South East, with a fair few also noting the impact
of wider immigration of skilled artisans fuelling the growth of cities such as London and
Norwich. A small number of responses also examined the contribution made by German
miners around Keswick, or window glass production following the arrival of French glass
makers such as Jean Carre. A number of candidates questioned the extent to which
developments relating to foreign workers were significant, seeing them as being limited
when considered against the wider economy. Such responses tended to be explicitly critical
throughout their responses, without being artificially so, eg with regards to the given issue,
making clear distinctions over the direct contribution of foreign workers in a particular trade
or area, and their wider significance, such as the spread of techniques they brought, their
contribution to the revival of a particular sector, or attempting to qualify the extent to which
their influence did or didn’t spread beyond a particular area.

With regards to the counterargument, a good number of candidates noted such issues as
Government actions facilitating trade, notably the granting of the charter to establish the
Muscovy Company, the Levant Company and the Barbary Company, and many candidates
also referenced John Hawkins’ voyages to West Africa and the development of the slave
trade, plus goods such as sugar being brought back from the Americas. Some candidates had
quite a bit of knowledge on the growth of London and its effects on commerce and framed
their answers accordingly, and a few considered such issues as the replacement of the
debased coinage and the issuing of licenses, patents and monopolies. Where candidates
were able to clearly relate these issues to developments in trade, they were most successful.
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Generally, most candidates were clearly able to focus the material they had towards the
demands of the question. Where responses were less successful, it tended to be down to not
consistently relating material to the demands of the question, such as a lack of focus on how
the material being considered related to developments in the domestic economy. There were
a minority where knowledge was insufficient or confused, but these were thankfully rarely
found.
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This response shows most of the qualities of level 4. There is an overall
analytical focus, and issues are explored to some degree. Argument is
organised and largely clear. Sufficient knowledge is offered to develop
arguments, although some areas could be developed further.
Judgements show some reasoning, and the overall judgement is
substantiated.
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Question 3

Question 3 was the more popular of the two within Section B. The vast majority of candidates
were able to engage with the conceptual demands of the question sufficiently and apply
appropriate knowledge in order to allow them to access the middle to higher levels. What
distinguished within these tended to be down to two issues, which were often related. Firstly,
the extent to which candidates were able to go beyond basic explanations of how any
particular reason may have caused poverty, in order to explore and attempt to assess the
impact this actually had. The second issue was the quality of supporting knowledge. A
number of candidates seemed to have some understanding of how certain factors worked to
cause/contribute to the increase in poverty but lacked the necessary detail to develop this
very far. Those who were able to precisely examine and substantiate arguments as to the
extent to which changes in the use of land, or other factors such as population growth, did
actually contribute to increases in poverty, were best placed to reach the highest levels.

With regards to the given factor, many strong responses had a secure grasp of issues. A good
number of responses identified the sheer scale of population growth in the period and how
this placed a strain on resources and led to inflation, with many candidates also having
something to say about food prices in particular, as landowners were unable to sufficiently
increase output to keep up, although fewer answers connected this with downward pressure
on wages. The migration of surplus population from rural areas to towns and the problems
this caused also featured in many answers. Only a minority of candidates connected the
switch to pasture farming with low population growth in the preceding period, and the
subsequent implications of this as the population grew.

On the counterargument, candidates were in general perhaps slightly less detailed, and
although many identified such features as enclosure and the dissolution, those that set
themselves apart were able to deploy detail on this to explore how, and how far these led to
poverty. So, for example, on enclosure, whilst many candidates were familiar with the view
that the loss of common land was identified as a cause of poverty at the time, those who
were able to link this with the issue of changes from arable to pastoral farming and the
resulting decrease of demand for agricultural labour, were best placed. A smaller number
discussed such issues as rack-renting and forestalling.
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On the dissolution, many were aware that it removed the ‘safety net’ in regards to the care of
the sick and poor, but fewer were able to say much about the consequences of the sale of
monastic land and how this led to changes in use, and the extent to which this did mean
such land made less of a contribution to local economies and thus offered fewer
opportunities for the rural poor. Some also focused the material around clear arguments
such as the impact on the monks and nuns. A fair few candidates included such issues as the
debasement of the coinage, increased government spending, and the impact of bad harvests
at various times in the period – and again, those that were clear in how to deploy such
potentially relevant information to explore the precise demands of the question were more
likely to reach the highest levels.

The strongest offered convincing attempts to ascertain the way in which such reasons
contributed and their relative importance, eg recognising population growth as part of a
longer-term trend, set against factors more particular to the period, such as the dissolution.
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This response demonstrates many of the qualities of level 5. There is a
sustained focus on the demands of the question, with sufficient
knowledge to explore these. Judgements are reasoned and
substantiated, evaluating the extent to which population growth was
the main cause of poverty. Arguments are well organised and
coherent.
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Question 4

This was the less popular choice of question within Section B, and produced a range of
answers, the bulk of which were within the higher levels. At the higher end, there was an
impressive knowledge of the role of parliament in the years 1509-88, with candidates
drawing upon relevant knowledge from across the course studied to explore the extent to
which parliament in the period before 1529 was similar to that in the years from 1529-88. It
was pleasing to see many candidates demonstrate clear thinking to relate their knowledge of
issues to the demands of the question.

Commonly covered issues included the religious developments during the Reformation
Parliament, the concept of King-in-Parliament, the growth of social legislation, the make-up of
parliament, the frequency which parliaments met, supply, and incidents of tension over
parliamentary attempts to discuss prerogative matters during Elizabeth’s reign. In arguing
that there were similarities, responses typically considered issues such as the pre-eminent
status of the monarch, who appointed ministers and called, prorogued and dismissed
parliaments, and a fair few candidates had something to say about such themes as the
voting of subsidies, parliamentary management through the Privy Council and the voicing of
opposition at key times, eg the 1523 parliament, the Exiles Bill under Mary or ‘puritan’
campaigns in Elizabeth’s reign. In countering the question’s proposition, candidates
commonly explored issues such as the development of the notion of ‘king-in-parliament’,
statute law, the decline of royal proclamations, involvement in religious change, and social
legislation in the later period. Some explored the extent of similarity/difference by making
arguments such as ‘whilst there were developments that were indeed different, they
ultimately served to reinforce rather than challenge the power of the monarch’, or how
instances of conflict between Crown and Parliament were not typical, and thus worked
against attempts to see these as being clearly different.

Factors limiting the success of responses were largely (i) limited material, and thus a lack of
substance behind attempted argument, (ii) potentially relevant material, not convincingly
connected to the issue of parliament’s role, and/or the second-order concept of
similarity/difference, and (iii) not addressing the chronological demands of the question.
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This response demonstrates many of the qualities of a level 5
response. There is a clear and effectively sustained focus on the
question. Argument is logical and well organised. Material is carefully
deployed to demonstrate and explore the degree of similarity. There
are well reasoned judgements, and an overall conclusion which
confidently evaluates.
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Question 5

Most candidates were able to access the higher two levels, generally by recognising and
explaining the arguments in the two extracts and building on this with their own knowledge.
The strongest responses tended to offer a comparative analysis of the views, discussing and
evaluating these in the light of contextual knowledge. Most candidates were able to identify
the differences between Extract 1 and Extract 2, eg how Extract 1 offers argument to support
the contention that Elizabeth’s government responded to the problems England faced in a
manner which was ‘remarkable’, seeking to reduce the burden on the poorest and mitigate
the impact of hardship via poor relief, whereas Extract 2 emphasises that the efforts of
Elizabeth’s government were inconsistent and did little to alleviate the suffering in the face of
the multiple problems the nation faced in the 1590s.

The more successful responses tended to be those whose careful reading of the extracts
meant they identified the clear differences between the two views, recognising that whilst
there was some common ground in terms of material, the two interpretations ultimately saw
the response of Elizabeth’s government differently. Where candidates were less successful,
this tended to select detail from the extracts, but were less clear in the differences between
them as interpretations. Such responses tended to describe and explain the extracts and see
them more as sources of information, rather than attempt to discuss and assess the
arguments they offered. Thankfully very few responses became side-tracked in an attempted
analysis of the provenance of the extracts.

With regards to Extract 1, many picked up on the suggestion that Elizabeth intervened to limit
the impact that the demands that extra burdens, notably wartime taxation, had on the
poorest, and that taxation assessments meant that the wealthy elites avoided shouldering
their true share, and many also had something to say about government efforts at Poor
Relief. Fewer explored the issue of the selling of crown lands, spending cuts, or the
significance of the admission that ‘money simply disappeared’ because of the lack of ‘proper
and accurate accounts’ in relation to the question’s demands. Stronger responses did place
such context concerning the condition and constraints within which Elizabeth’s government
operated in relation to Rowse’s arguments that their efforts could be deemed ‘remarkable'.

Extract 2 was often used to catalogue Elizabeth’s various failings, for example, the wide range
of economic, social and political problems, with the poorest in society being hit hardest,
although fewer explored the suggestion that the government’s response was often
inconsistent and aimed more at concerns over social order than concern for subjects.
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Candidates’ knowledge and understanding of issues was varied, with knowledge of
monopolies and relations with parliament, efforts to alleviate the consequences of bad
harvests and dearth, the impact of war. Some also referenced poor harvests from 1594, food
riots in 1595-7, the pressures caused by inflation and the subsequent decline in real wages,
and a smaller number related the latter to criticism in parliament and the various political
problems this caused. A discriminating factor in success was to some extent the deployment
and development of knowledge offered, ie the difference between referencing an issue with
contextual knowledge linked to the extract, and, at the higher levels, exploring this in relation
to the precise focus of the question, and assessing the validity of argument. With regards to
judgement, it was pleasing to see a substantial number of candidates offer reasoned and
considered assessments of the merits of both arguments, regardless of their ultimate
decision. Overall, Question 5 produced a strong response from a good number of candidates.
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This Level 5 response possesses several obvious strengths, namely (1)
It offers a clear understanding of the extracts and uses this to develop
an analysis based on the two competing views. (2) It uses own
knowledge effectively to examine the merits of these views. (3) It is
focused on the precise issue (whether the response of Elizabeth’s
government was ‘remarkable’) rather than the general controversy and
(4) It offers a reasoned judgement on the given issue.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A/B responses:

Features commonly found in responses which were successful within the higher levels:

Candidates paying close attention to the date ranges in the question
Sufficient consideration given to the issue in the question (eg main factor), as well as some
other factors
Explaining their judgement fully – this need not be in an artificial or abstract way, but
demonstrate their reasoning in relation to the concepts and topic they are writing about in
order to justify their judgements
Focusing carefully on the second-order concept targeted in the question
Giving consideration to timing, to enable themselves to complete all three questions with
approximately the same time given over to each one
An appropriate level, in terms of depth of detail and analysis, as required by the question –
eg a realistic amount to enable a balanced and rounded answer on breadth questions

Common issues which hindered performance:

Answers which pay little heed to the precise demands of the question, eg write about the
topic without focusing on the question, or attempt to give an answer to a question that
hasn’t been asked – most frequently, this meant treating questions which targeted other
second-order concepts as causation questions
Where a response does not give sufficient consideration to the given issue/proposition in
the question (eg looking at other causes, consequences, etc, with only limited reference to
that given in the question)
Answers which only gave a partial response, eg a very limited span of the date range, or
covered the stated cause/consequence, with no real consideration of other issues
Assertion of change, causation, sometimes with formulaic repetition of the words of the
question, with limited explanation or analysis of how exactly this was a change, cause, of
the issue within the question.
Judgement is not reached, or not explained
A lack of detail
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Section C responses:

Features commonly found in responses which were successful within the higher levels:

Candidates paying close attention to the precise demands of the question, as opposed to
seemingly pre-prepared material covering the more general controversy as outlined in the
specification
Thorough use of the extracts; this need not mean using every point they raise, but a strong
focus on these as views on the question
A confident attempt to use the two extracts together, eg consideration of their differences,
attempts to compare their arguments, or evaluate their relative merits
Careful use of own knowledge, eg clearly selected to relate to the issues raised within the
sources, confidently using this to examine the arguments made, and reason through these
in relation to the given question; at times, this meant selection over sheer amount of
knowledge
Careful reading of the extracts, to ensure the meaning of individual statements and
evidence within these were used in the context of the broader arguments made by the
authors
Attempts to see beyond the stark differences between sources, eg consideration of the
extent to which they disagreed, or attempts to reconcile their arguments

Common issues which hindered performance:

Limited use of the extracts, or an imbalance in this, eg extensive use of one, with limited
consideration of the other
Limited comparison or consideration of the differences between the given interpretations
Using the extracts merely as sources of support
Arguing one extract is superior to the other on the basis that it offers more factual
evidence to back up the claims made, without genuinely analysing the arguments offered
Heavy use of own knowledge, or even seemingly pre-prepared arguments, without real
consideration of these related to the arguments in the sources
Statements or evidence from the source being used in a manner contrary to that given in
the sources, eg through misinterpretation of the meaning of the arguments, or lifting of
detail without thought to the context of how it was applied within the extract
A tendency to see the extracts as being polar opposites, again seemingly through
expectation of this, without thought to where there may be degrees of difference, or even
common ground.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html

46GCE History 9HI0 1B

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html
https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html
milne
Sticky Note



Pearson Education Limited. Registered company number 872828
with its registered office at 80 Strand, London WC2R 0RL.


