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Introduction

It was pleasing to see candidates able to engage effectively across the ability range in this
Advanced Level, paper 1C.

The paper is divided into three sections. Section A comprises a choice of essays that assess
understanding of the period in depth (AO1). Section B offers a further choice of essays,
typically covering a longer time span. Both Sections A and B target any of the second-order
concepts of cause, consequence, change and continuity, similarity and difference, and
significance. Section C contains a compulsory question which is based on two given extracts.
It assesses analysis and evaluation of historical interpretations in context (AO3).

Candidates in the main appeared to organise their time effectively, although there were a few
cases of candidates not completing one of the three responses within the time allocated. This
was most evident on Section C, as would be expected, although there seemed to be fewer
instances of this than has been seen in some previous years. The responses that managed
time most effectively planned time accordingly in the first place and offered more direct
responses. Where responses answered in lengthier contextual description or explanations of,
say, the growth of London and the British economy, rather than analysis of the significance of
this growth in the development of the economy (for Question 4), or descriptions of the
extracts and the consequences of the Toleration Act, rather than an analysis and evaluation
of the views in relation to the proposition that the Toleration Acts did little to undermine
Anglican supremacy (Question 5), they were both less likely to produce responses at the
highest level, but also experience time pressure issues. Those who produced responses that
focused sharply on arguing and analysing the given issue in the question, and on Question 5
the given views, were more likely to produce an effective response.

In sections A and B most candidates were well prepared to write, or to attempt, an analytical
response. Stronger answers clearly understood the importance of identifying the appropriate
second-order concept that was being targeted by the question. A minority of candidates
offered substantial knowledge, but did not effectively direct this towards the conceptual
demands of the question. In the main, though, candidates were able to apply their
knowledge and understanding in a manner suited to the different demands of questions in
these two sections, in terms of the greater depth of knowledge required where section A
questions targeted a shorter period, as compared to the more careful selection generally
required for the section B questions covering a broader timespan. One of the central
features of responses attaining the highest marks was an ability to consider and evaluate in
relation to the specific demands of a particular question. For example, some candidates
offered detailed explanation of changes, but the strongest responses tended to offer more
consideration of the extent of change.
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Candidates do need to formulate their planning so that there is an argument and a counter
argument within their answer; some candidates lacked sufficient treatment of these. The
generic mark scheme clearly indicates the four bullet-pointed strands which are the focus for
awarding marks and centres should note how these strands progress through the levels.
Candidates also need to be aware of key dates, as identified in the specification, and ensure
that responses sufficiently cover the given period, and do not spend time detailing issues
that are outside the timeframe of that particular question.

In Section C, the strongest answers demonstrated a clear focus on the need to discuss
different arguments given within the two extracts, clearly recognising these as historical
interpretations. Such responses tended to offer comparative analysis of the merits of the
different views, exploring the validity of the arguments offered by the two historians in the
light of the evidence, both from the within the extracts, and candidates’ own contextual
knowledge. Such responses tended to avoid attempts to examine the extracts in a manner
more suited to AO2, assertions of the inferiority of an extract on the basis of it offering less
factual evidence, or a drift away from the specific demands of the question to the wider
taught topic. A small minority did approach the question in a manner which would be more
suited to an AO1 (ie Section A/B) response, engaging with the issue in the question and
showing understanding, but tending to neglect the extracts, or treat them more as sources of
information, rather than as interpretations.
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Question 1

Question 1 was the more popular choice with candidates in Section A of the paper. The vast
majority of candidates were able to engage with the conceptual demands of the question
sufficiently, and apply appropriate knowledge in order to allow them to access the middle
and higher levels. What distinguished between these tended to be down to their ability to
exemplify the different factors - religious issues or otherwise - and their ability to develop
this material with a clear focus on how these contributed to the problems faced by the
monarchy.

In examining the role played by religious issues, responses commonly covered some of the
following: how Laud's religious reforms weakened personal rule by offending English
Puritans, how these reforms and Charles’ marriage created fears of a revival of Catholicism,
the issue of puritan opposition from within and outside parliament, and the extent to which
this, rather than Charles’ religious preferences, were the cause of problems, and the attempt
to impose religious uniformity in Scotland. A smaller number considered the perceived
interference and influence of Arminians in secular affairs, and how this undermined the
power of the traditional elite, and the extent to which Charles’ religious policies were
associated with absolutist tendencies. Less successful responses were more likely to offer a
narrower range of issues, eg Henrietta Maria's Catholicism, and were less likely to explore
how this contributed to problems. Other factors commonly covered included issues arising
from involvement in the Thirty Years’ War, resistance to the levying and extension of Ship
Money; resentment generated by the revival of feudal payments and selling monopoly
licences; Charles I's problems in funding the military campaign against the Scots; the
constitutional issues arising during personal rule and opposition to the legality of these. A
number framed these around the role of advisors or Charles’ own personality. There was
some balance in arguments for and against, although valid conclusions could be reached
either way. More importantly, the focus remained largely on causation with consistent
analysis exploring this second-order concept. Judgements were well-reasoned and thus
considered the necessary criteria, and high-scoring responses were clearly organised and
effectively communicated.
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Less successful responses tended to offer limited knowledge of the reasons for problems, or
descriptive accounts with limited focus relating knowledge to the question’s demands. More
secure responses tended to demonstrate more careful selection in deployment of
knowledge, a sufficient range of this knowledge, and a secure grasp of how this related to the
precise demands of the question. A good number of responses were able to explore the
interrelationship between issues, eg making distinctions over how the prayer book crisis in
Scotland was rooted in Charles’ religious policies, but triggered a subsequent crisis which
revealed the latent financial and constitutional weaknesses in personal rule, or exploring the
interplay of factors during the years 1625-29, taking in the financial pressures of war,
constitutional arguments highlighted by measures such as the Petition of Right, the
significance of advisors such as Buckingham, or how arguments over Richard Montagu
highlighted religious and constitutional tensions.
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This response demonstrates many of the qualities of a level 5
response. There is a clear and effectively sustained focus on the
guestion. One of the strengths of this response is the quality of specific
exemplification, and the deployment of this - the response offers a
range of detailed examples which are used to examine the reasons for
the problems faced by the monarchy in the years 1625-40,
demonstrating knowledge and understanding of issues. The argument
is logical and well organised, and there is a well-substantiated overall
evaluation.
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Question 2

Question 2 was the less popular of the two within Section A. The vast majority of candidates
who did attempt this question seemingly found it sufficiently accessible enough to achieve
levels three and above. What distinguished within responses tended to be down to the
quality of knowledge, and the ability to relate this to the demands of the question, both in
terms of marshalling information around royal absolutism or other factors, and relating
these points fully to the issue of difficult relations between Charles Il and parliament.

Stronger responses targeted how accurate it is to say that difficult relations between Charles
[l and parliament was due to absolutism. Responses in the higher levels gave reasonable
chronological coverage and covered a sufficient range of factors during the given period.

Stronger responses targeted the role played by fears of royal absolutism in the difficulties
faced by Charles Il in his relations with parliaments, clear focus on causation, and an analysis
of the links between key factors. Sufficient knowledge to develop the key factor typically
included issues such as Charles's actions during the Third Anglo-Dutch War, including the
Declaration of Indulgence and the ‘Stop of the Exchequer’, concerns over relations with Louis
XIV, and the events of the Exclusion Crisis. A good number directly countered the proposition
by highlighting issues such as Charles II's willingness to make concessions during the 1660s,
his withdrawal of the Declaration of Indulgence in 1673 and his relative flexibility in issues
such as the appointment of ministers in response to parliamentary concerns. Other factors
commonly considered were Catholicism and anti-Catholicism, finance, war and the nature of
the Restoration Settlement. Some stronger responses were able to argue that the level of
fear and suspicion wasn't a constant, and explored the extent to which Catholicism and
absolutism were related, and indeed amounted to one and the same thing in the minds of
many Protestants at the time.

Less successful responses often lacked focus, or were essentially a narrative of the period
under discussion with limited distinction between factors. Where some analysis using
relevant knowledge was evident, it tended to lack range/depth, with limited material to
support claims.
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This response shows most of the qualities of level 4. There is an overall
analytical focus, and issues are explored to some degree. Argument is
organised and largely clear. Sufficient knowledge is offered to develop
arguments, although some areas could be developed further.

Judgements show some reasoning, and the overall judgement is
substantiated.
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Question 3

Question 3 was the less popular of the two within Section B, and produced a wide range of
responses. The main discriminating factor in the success of responses was the range and
depth of knowledge on the issue, although there were a number who had some range and
depth, but lacked consistent focus on the issue of decline, or offered a one-sided argument,
emphasising decline with limited counter argument.

Arguments typically put forward in relation to the decline of the nobility were the impact of
the Civil War and republican rule, relative economic decline when set against to the rise of
the gentry and the growth of urban elites, the impact of inflation, and examples of
indebtedness as a result of living beyond their means. A number organised their essays into
an exploration of the extent of decline in social, financial and political terms, evaluating the
extent of each in turn before arriving at an overall conclusion. On the whole responses
offered less to counter the proposition. Common arguments to do so included the continued
presence of the nobility amongst the political elite either side of the interregnum, the
significance of their landholdings, their continuity in their social status and the relatively
limited impact issues such as indebtedness or the rise of other groups had on their position.
A small number also explored issues such as the flux within the membership of the nobility.

Whilst some responses were very successful in relating the nobility’s position to that of other
social groups, a minority did spend time detailing the position of groups such as
professionals and merchants, with limited focus on the demands of the question. Where
candidates were more securely focused on addressing the second-order concept of change,
they tended to be more successful.
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This response demonstrates some of the qualities of level 5. There is a
sustained focus on the demands of the question, with good knowledge
to explore the extent to which the power of the nobility declined.
Judgements are reasoned and substantiated. Arguments are well
organised and coherent.
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Question 4

This was the more popular choice of question in Section B, and produced a range of answers,
the bulk of which were within level three and above. Few responses were significantly lacking
in knowledge, and at the higher end there were some impressive responses with a range of
precise supporting material. The main discriminating factors tended to be how well
responses dealt with the given issue, and the ability to fully explore material to establish its
significance in the development of the economy.

In terms of the given issue, the most common argument was to examine London in relation
to finance and the expansion of overseas trade. Some tended to conflate these with London,
but stronger responses were secure in examining this relationship. Many responses also
examined the significance of London as a hub for domestic and foreign trade, the
importance of the growth of its population in stimulating demand for agricultural produce
and other goods, exploring the impact this had on the economy in the South East (and
beyond, eg demand for coal) and the extent to which London attained a concentration of
population which enabled it to support an economy that by 1688 was undergoing a
significant transition.

Most responses approached the question by attempting to weigh the significance of London
against other issues, an approach which largely proved successful, although the strongest
were those that consistently kept the precise demands of the question in mind. A range of
other issues were considered, most commonly developments in agriculture, changes in the
cloth trade, colonial trade, particularly tobacco and sugar, the impact of the Navigation Acts,
and British control of the triangular trade and the East India Company. A clear range and
balance were evident here too (across the period, and arguing for/against the significance of
the growth of London) in order to examine and explore key issues. Whilst some responses
were less secure in their material, many had sufficient knowledge. Within these, some
responses were less organised in focusing this around an analysis of the significance of
London.

Judgements made about the significance of London were reasoned and based on clear and
varied criteria, eg in quantitative terms such as numbers of people involved or value to the
economy, across the timespan, or impact on the composition of the economy in terms of
different sectors. Higher scoring answers were also clearly organised and effectively
communicated. Less successful responses tended to be generalised and, at best, offered a
limited analysis of the significance of developments for economic growth.
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ﬂ ResultsPlus
Examiner Comments

This response demonstrates many of the qualities of a level 5
response. There is a clear and effectively sustained focus on the
question. Argument is logical and well organised, and there is well
reasoned judgement, exploring the significance of London and
weighing this against other issues. Sufficient knowledge is effectively
deployed throughout the answer.
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Question 5

Most candidates were able to access the higher two levels, generally by recognising and
explaining the arguments in the two extracts, and building on this with own knowledge. The
strongest responses tended to offer a comparative analysis of the views, discussing and
evaluating these in the light of contextual knowledge. Most candidates were able to identify
the differences between Extract 1 and Extract 2, eg Extract 1's arguments concerning the
Toleration Act’s origins as a begrudging half measure with limited scope, which enabled
Anglicans to continue to dominate public life, in contrast with Extract 2's emphasis on the
gains dissenters made as a result of the Act, and the impact these had in eroding Anglican
supremacy.

Where candidates were less successful, this tended to be (i) limited use of contextual
knowledge, or offering valid contextual knowledge, but with limited linkage to the discussion
of the views, or (ii) a tendency to describe and explain the extracts and see them more as
sources of information, rather than attempt to discuss and assess the arguments they
offered. Thankfully very few responses became side-tracked in an attempted analysis of the
provenance of the extracts.

Candidates’ knowledge and understanding of issues was generally sound and varied. In a
minority of responses the knowledge offered was limited. However, a good number of
candidates did display excellent knowledge about the background to the Toleration Act, the
role and attitude of William 1lI, courts and local officials in the implementation of the Act, and
figures on the growth of dissent. They were therefore able to expand beyond the points
made in the interpretations and apply knowledge to discuss and evaluate them. Others also
utilised their knowledge of religious uniformity and measures to enforce this in the reign of
Charles Il and were able to argue that, comparatively, Anglican Supremacy had indeed been
weakened.
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The vast majority were able to identify the conflicting arguments of Bucholz and Key (E1) and
Miller (E2), and a good number built their success on establishing the essential differences at
the outset of the response, giving a sense of early structure and coherence to their
responses. A good number also made use of select phrases and quotations from the extracts
that could be developed by candidates. The vast majority avoided previously seen problems
of neglecting the extracts at the expense of own knowledge, eg producing a response where
contextual knowledge leads and where a phrase from the extract is then added on by way of
support. Rather, the majority were extract led, identifying and attempting discussion of these
views. A discriminating factor in success was to some extent the deployment and
development of knowledge offered, ie the difference between referencing an issue with
contextual knowledge linked to the extract and, at the higher end, exploring this in relation to
the precise focus of the question, and assessing the validity of argument. With regards to
judgement, it was pleasing to see a substantial number of candidates offer reasoned and
considered assessments of the merits of both arguments, regardless of their ultimate
decision. Overall, Question 5 produced a strong response from a good number of candidates.
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l 5 In the light of differing interpretations, how convincing do you find the view that,
in the years to 1701, thé'TolerationsAchofil 689didlittietonveakentheAnglicanty

To explain your answer, analyse and evaluate the material in both extracts, using your
own knowledge of the issues.
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- #\

Y { ResultsPlus
/--.. Examiner Comments

This Level 5 response possesses several obvious strengths, namely (1)
It offers a clear understanding of the extracts and uses this to develop
an analysis based on the two competing views, (2) It uses own
knowledge effectively to examine the merits of these views, (3) It is
focused on the precise issue (whether the Toleration Act of 1689
weakened Anglican supremacy) rather than the general controversy
concerning 1688-89, and (4) It offers a reasoned judgement on the
given issue, which references the views given in the Bucholz/Key and
Miller extracts.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A/B responses:

Features commonly found in responses which were successful within the higher levels:

Candidates paying close attention to the date ranges in the question

Sufficient consideration given to the issue in the question (eg main factor), as well as some
other factors

Explaining their judgement fully - this need not be in an artificial or abstract way, but
demonstrate their reasoning in relation to the concepts and topic they are writing about in
order to justify their judgements

Focusing carefully on the second-order concept targeted in the question

Giving consideration to timing, to enable themselves to complete all three questions with
approximately the same time given over to each one

An appropriate level, in terms of depth of detail and analysis, as required by the question -
eg a realistic amount of detail and analysis to enable a balanced and rounded answer on
breadth questions

Common issues which hindered performance:

Answers which pay little heed to the precise demands of the question, eg write about the
topic without focusing on the question, or attempt to give an answer to a question that
hasn't been asked - most frequently, this meant treating questions which targeted other
second-order concepts as causation questions

Where a response does not give sufficient consideration to the given issue/proposition in
the question (eg looking at other causes and consequences, with only limited reference to
that given in the question)

Answers which only gave a partial response, eg a very limited span of the date range, or
covered the stated cause/consequence, with no real consideration of other issues
Assertion of change, causation, sometimes with formulaic repetition of the words of the
question, with limited explanation or analysis of how exactly this was a change or cause of
the issue within the question.

Judgement is not reached, or not explained

A lack of detail
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Section C responses:
Features commonly found in responses which were successful within the higher levels:

e Candidates paying close attention to the precise demands of the question, as opposed to
seemingly pre-prepared material covering the more general controversy as outlined in the
specification

e Thorough use of the extracts; this need not mean using every point they raise, but a strong
focus on these as views on the question

e A confident attempt to use the two extracts together, eg consideration of their differences,
attempts to compare their arguments, or evaluate their relative merits

o Careful use of own knowledge, eg clearly selected to relate to the issues raised within the
sources, confidently using this to examine the arguments made, and reason through these
in relation to the given question

e Careful reading of the extracts, to ensure the meaning of individual statements and
evidence within these used in the context of the broader arguments made by the authors

e Attempts to see beyond the stark differences between sources, eg consideration of the
extent to which they disagreed, or attempts to reconcile their arguments

Common issues which hindered performance:

e Limited use of the extracts, or an imbalance in this, eg extensive use of one, with limited
consideration of the other

e Limited comparison or consideration of the differences between the given interpretations

e Using the extracts merely as sources of support

e Arguing one extract is superior to the other on the basis that it offers more factual
evidence to back up the claims made, without genuinely analysing the arguments offered

e Heavy use of own knowledge, or even seemingly pre-prepared arguments, without real
consideration of these related to the arguments in the sources

e Statements or evidence from the source being used in a manner contrary to that given in
the sources, eg through misinterpretation of the meaning of the arguments, or lifting of
detail without thought to the context of how it was applied within the extract

e Atendency to see the extracts as being polar opposites, again seemingly through
expectation of this, without thought to where there may be degrees of difference, or even
common ground.
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milne
Sticky Note


Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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