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Introduction

It was pleasing to see candidates able to engage effectively across the ability range with
A Level paper 2D, which deals with The Unification of Italy, c1830-70 (2D.1) and The
Unification of Germany, c1840-71 (2D.2).

The paper is divided into two sections. Section A contains a compulsory question that is
based on two linked sources. It assesses source analysis and evaluation skills (AO2).

Section B comprises a choice of essays that assess understanding of the period in depth
(AO1) by targeting five second order concepts - cause, consequence, change and continuity,
similarity and difference, and significance. Candidates appeared to organise their time
effectively and there was very little evidence of candidates being unable to attempt both
answers within the time allocated. A minority of scripts continue to pose some problems for
examiners with a lack of legibility of handwriting; examiners are only able to give credit for
what they can read.

In Section A, the strongest answers were able to develop reasoned and supported inferences
based on the sources. Such responses evaluated the sources thoroughly in relation to the
demands of the enquiry on the basis of both the contextual knowledge that was on offer and
through an awareness of the nature, origin and purpose of the source. It is disappointing to
note that a number of candidates talked in general terms rather than explicitly addressing
the focus of the enquiry. This question requires candidates to use the sources ‘together’. It
was pleasing to see that candidates had taken on board the advice offered last summer and
relatively few are now attempting to use the sources ‘together’ throughout the entirety of the
answer, which last year led to some problems for candidates. However, for 2D.1 and 2D.2
there was much scope to use the sources ‘together’ and there were some excellent answers
that benefitted from the direct comparison between the views of Rattazzi and d’Azeglio in
relation to Cavour and the variety of factors influencing the unification of Germany in 2D.2.
Some candidates used their contextual knowledge to continue to describe events in great
detail, rather than using it to illuminate and to discuss the sources. This sometimes resulted
in candidates not dealing with the sources adequately. In other cases, candidates might offer
up little or no contextual knowledge to support their arguments and analysis. These were not
always weaker candidates; some answers were seen that were strong in bullet points 1 and 3
of the mark scheme, but had very little that could be credited for bullet point 2. The impact of
this was to hold down the marks that were achievable in this question.

It is important to note that from Level 2 onwards there is an assumption in BP1 that
candidates will make inferences from the Source material - ranging from undeveloped
inferences to valid inferences to reasoned inferences - and that it is also assumed from Level
3 BP2 that contextual will be deployed to validate those inferences.

3 GCE History 9HIO 2D



In Section B, it was clear that most candidates had a secure knowledge base, but this was not
always effectively used to address the specific focus of the questions posed. Stronger
answers clearly understood the importance of identifying the appropriate second order
concept that was being targeted by the question. Weaker candidates either engaged in a
narrative approach that made links to the question in the conclusion or alternatively shaped
their responses analytically but lacked sufficient substance and accurate contextual
knowledge to support the arguments that they were making. More responses were seen this
summer that had a tendency to only deal with one side of an argument; some of these were
a sophisticated analysis of that one side, showing the links between the issues that were
raised, but it is essential that candidates acknowledge the existence of a debate, where
appropriate. Candidates are encouraged to ensure that they take the most appropriate
approach to answering a question. Candidates should always aim to show the links between
the issues raised, not merely to present a list of factors. Candidates need to be aware of the
chronological parameters of questions and to ensure that they write across the chronology.
Equally, the evidence that is presented should come from within the timeframe of the
chronology of the question, unless contextually relevant. It was disappointing this summer to
note that a number of candidates seemed to have only a weak grasp on the timing of key
events.

2D.1 is the most popular of the two Options. Candidates for both Options were generally
very well prepared with some excellent knowledge being shown and clear understanding of
the second order concepts being assessed in Section B. For 2D.1 both questions were equally
popular choices but for 2D.2 Q5 was more popular than Q6.

The circumstances of teaching and learning for the candidates and centre for the 2023
qualification have been particularly challenging and students and teachers are to be
commended for the quality of the work seen.

Please note: that it is recommended that centres look at a selection of Principal Examiner
Reports from across the different options within 9HIO2 and previous series to get an overall
sense of examiner feedback, centre approaches and candidate achievement.

Centres may wish to refer to the Getting Started guide that is to be found on the Pearson
Edexcel GCE History website and to specific guidance and training materials that refer to AO2
source evaluation.

The candidates' performance on individual questions is considered in the next section.
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Question 1

Candidates were required to evaluate two sources together (Source 1 - an account written by
Rattazzi for future publication & Source 2 - a letter written by d’Azeglio) in relation to an
enquiry into the role of Cavour in the months before his appointment as Prime Minister of
Piedmont in November 1852.

Most candidates were able to select evidence from the sources that referred to Cavour’s role
in the creation of the connubio and his relationship with different politicians of the time, and
were able to use their own contextual knowledge to support claims and inferences that could
be made. The majority referred to the different emphasis placed or inferences that could be
made about Cavour's agency in the creation of the connubio, with most pointing out that
Source 1 appeared to downplay Cavour's role in comparison to the D'Azeglio’s claims of
betrayal in Source 2. Most candidates suggested that both authors had vested interests in
their discussions of Cavour and felt that Source 1 was more trustworthy than Source 2, as
there was less emotion involved. However, some higher level responses suggested that such
a personal letter at the height of the connubio controversy gave an excellent insight into the
machinations of government at the time, despite the high level of feeling. Contextual
knowledge was used well, with good knowledge of the political intrigue at the time. Some
candidates used knowledge of Cavour’s career before and after the period to verify his
character. This was rewarded but only if relevant to the point being made. Quite a few
responses veered off from the enquiry to provide often long and irrelevant detail about
Cavour's actions in the later 1850s and early 1860s. Some candidates also focused on specific
elements of the sources, e.g. the press laws rather than on the enquiry itself.

Overall, the Source elicited a wide range of responses from Level 1 to Level 5 and the
majority of the candidates were able to access the Sources sufficiently to provide an
evaluation. The best responses were able to use the Sources together to discuss the role of
Cavour in light of the different perspectives from the Centre Left and the Prime Minister of
the time and to make inferences with regard to Cavour’s actual participation in the connubio
and his behaviour at the time.
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< / ResultsPlus

/'-—-.; Examiner Comments
This is a mid-Level 5 response. In particular, it evaluates the sources
directly by using the provenance to determine the veracity and
reliability of the sources and illuminating the content of the source
through contextual knowledge and understanding the need to
interpret the material in the context of the values and concerns of the
society from which it is drawn. To reach the top of Level 5 the overall
evaluation of the sources could have been more explicit in discussing
the weight of the evidence in coming to a judgement.

T4\ ResultsPlus
\ Examiner Tip
A strong response often integrates the discussion of the provenance
with the content of the material rather than dealing with what can be
gained from the source separately from the provenance. Use the

provenance to interrogate the sources.
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Question 2

Candidates were required to evaluate two sources together (Source 3 - a personal letter
written by a government official from a small north German state & Source 4 - a private
statement made by Prince Jerome Napoleon of France to the British ambassador in Berlin) in
relation to an enquiry into the reasons why Prussia was successful in unifying Germany in the
years 1866-71.

Most candidates were able to select evidence from the sources to show the military,
economic and diplomatic reasons for Prussia’s success and were able to use their own
contextual knowledge to support claims and inferences that could be made. The majority
referred to the role played by the Austro-Prussian war and the Zollverein. Most candidates
suggested that, despite being from a potentially pro-Prussian perspective, Source 3 was
useful in determining military reasons for Prussian success and Source 4 for economic
success. Better responses were able to develop the references to Bismarck in Source 3 and to
international relations with France and Britain in Source 4. Weaker candidates were often
more confident in using Source 3, where they were able to use contextual knowledge about
Austria's defeat in 1866 and Bismarck’s role in the outbreak of the war. Some candidates just
stated that the Sources were not useful because they did not explicitly give reasons but other
candidates recognised that the Sources opened up a wealth of inference for them to make
about Prussian gains over Austria, Bismarck's role, the level of support for Prussia, the
economic unification of Germany and diplomacy. Many responses pointed out that, despite
the private origin of both Sources, there were public elements to the nature of the sources as
well. Some better responses were able to discuss the potential ‘true’ nature and purpose of
Prince Jerome Napoleon’s comments. Most candidates suggested that Source 3 was probably
more reliable than Source 4, as it was more candid in its nature.

Overall, the Source elicited a wide range of responses from Level 1 to Level 5 and the
majority of the candidates were able to access the Sources sufficiently to provide an
evaluation. The best responses were able to use the Sources together to show the wide
range of reasons for Prussian success in unifying Germany.
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\(f{ ResultsPlus
Examiner Comments

This is a high Level 5 response. It uses the sources to make reasoned
inferences about the reasons why Prussia was successful in unifying
Germany in the years 1866-71 and validates them with use of
contextual knowledge.
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\ Examiner Tip

Always try to make inferences from the content of the source material.
The mark scheme refers to the historical skill of making inferences
from Level 2 onwards - progressing from making undeveloped
inferences to reasoned inference that can be supported from the
source and illuminated from contextual knowledge.
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Question 3

The question required candidates to respond to the suggestion that there was little
significant challenge to the restored order in Italy in the years c1830-47.

There was some good knowledge of the period c1830-47 shown by candidates and most who
answered this question were able to deploy their knowledge of the 1830-31 revolutions, the
growth of nationalism and the attitude of society towards calls from liberals and nationalists
for change. Many concentrated on the failures of those wanting change rather than also
discussing the strengths of the restored order, which often meant that evaluation of the
extent to which there was challenge difficult. As indicated in the Introduction, many
responses effectively accepted the statement without evaluating the extent of the challenge
to be able to discuss the focus onlittle’ significance. The best responses were able to justify
their agreement with clear awareness of the strengths of the restored order under the aegis
of Metternich but in relation to the small gains and the growing reputation of Mazzini and
others. There were a small but significant number of responses that included knowledge
from 1848 but most were able to keep within the bounds of the date period of the question.
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p / ResultsPlus

/“--'- Examiner Comments
This is a mid-Level 4 response. Key issues relevant to the question
indicate some exploration but they are dealt with almost as a list of key
issues that either show challenges or lack of challenge to the restored
order with a summary conclusion at the end but without clearly
applying criteria to establish the extent of challenge. There is sufficient
knowledge to meet most of the demands of the question.

4\ ResultsPlus
\ Examiner Tip
To create a sustained exploration of the focus of the question always
try to discuss the specific wording of the question, here 'little
significant challenge'. A discussion of the extent of the impact of

challenges to the restored order would allow for an overall judgement
that discussed criteria for judgement.
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Question 4

The question required candidates to determine whether the unification process in the north
of Italy in the years 1859-60 was very similar to the unification process that took place in the
south of Italy in the years 1860-61.

There was some excellent knowledge shown in the responses for this question and some
very interesting responses that were a pleasure to read. Candidates answered this from
different perspectives and used different themes to discuss, most of which were relevant.
When determining similarity, candidates focused on such areas as the role of Piedmont, the
role of France, the intervention of foreign powers, the nature of the process (war, plebiscites,
populist etc), the role of individuals and the political situation in 1861 itself. Some responses
were not always logical and coherent, particularly in the discussion of the role of France or
Cavour, but many were able really to analyse and explore (Level 4 and 5) rather than analyse
and explain (Level 3). The contribution of Piedmont and the role of individuals were often
dealt with very well indeed. There was very little description of events. The best responses
were those that focused on the wording of the question to determine whether the two
processes were ‘very’ similar.
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~ / ResultsPlus
/'-—-'. Examiner Comments

This is a Level 5 response. The candidate has chosen specific themes to
discuss rather than describing or explaining the process - there is a
sustained discussion as to whether the process in the South and the
process in the North were very similar. The argument is well-organised
with a logical cohesion and the different themes being discussed are
used to move across paragraphs with both the introduction and the
conclusion evaluating the extent of similarity.

ResultsPlus
\\

Examiner Tip
Strong responses often have an introduction which clearly shows an
understanding of the conceptual focus of the question and outlines
argument that is being made.
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Question 5

The question required candidates to determine whether railway building was the most
significant feature of the economic and social development of Germany in the 1840s.

Most candidates had a sound knowledge of the economic and social development in the
1840s, although some did use less relevant knowledge of the situation in Prussia in the
1850s. The majority of candidates were able to discuss railway building in relation to other
features such as urbanisation, industrialisation, the Zollverein, social and economic divisions
and the growth of the middle class. The best responses were aware that the question
required a discussion of the relative impact of railway building in relation to other features
rather than just an explanation or description of other features with a judgement made
solely in the conclusion. Some responses argued that railway building was of great
significance both in the creation of wealth and in its impact on society, while others argued
that the Zollverein had a greater overall impact geographically. A significant number of
responses referred to political developments but for these to be relevant there needed to be
some discussion of the link to economy and society of the 1840s.
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p / ResultsPlus

/---'. Examiner Comments
This is a mid-Level 4 response. There is explanation and some
exploration of a number of features of the social and economic
development in Germany in the 1840s, including the given feature of
railway building. There is sufficient knowledge to meet most of the
demands of the question. The overall judgment makes some pertinent
points with regard to the question under discussion. However, if these
points had been made directly in the main body of the response, then
a more sustained exploration would have been seen.

4\ ResultsPlus
\ Examiner Tip
When addressing the focus of the question rather than writing about

the key features or issues try to explore and discuss the significance of
the key features in relation to each other.
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Question 6

This was the less popular of the two essay questions but was still attempted by a significant
number of candidates, most of whom were able to bring some impressive knowledge to the
guestion. The question required candidates to respond to the situation that the political
situation in Germany in 1851 was very similar to the political situation in Germany in 1840.

Most candidates were aware that the question required a comparison of the situation in
1840 to that of 1851 and most pointed out that, despite the revolutionary fervour of 1847-48,
there was little outward difference in the political situation; Austria was still the leading state
with Prussia subordinate, the German Confederation was still in existence and conservative
government was the norm. The best responses were able to take this outward similarity and
test whether the situation was, however, ‘very’ similar and came to the conclusion that the
events of the 1840s had led to differences that were sometime obvious and at other more
nuanced. Reference was made to the subtle shift in relation between Austria and Prussia, the
fragility of Austria and the extent to which conservative governments co-opted elements of
liberalism and, particularly, nationalism to survive. Most responses used knowledge of the
1848-49 revolutions to support their arguments but the extent to which this was relevant
depended on the links being made to the political situation in 1840 and 1851. Some weaker
responses described the events of 1848-49 with only implied relevance. There were some
very enjoyable and interesting responses to read.
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™

« {ResultsPlus

/--.'. Examiner Comments
This is a low Level 5 response. The response engages with focus of the
question throughout and explores the extent to which the political
situation in 1840 was similar to 1851. There is a clear awareness that
what is required is an understanding of what the situation was like in
1840, what the situation was like in 1851, what was similar and what
was different. There is some nuanced understanding of the changes in
the relationship between Austria and Prussia and that although the
situation might have appeared similar, this was not necessarily so.

W4\ ResultsPlus
\ Examiner Tip
When addressing a similarity or difference question it is always a good
idea to plan your answer so that you can see nuances in the situation.
Quite often questions refer to very similar, markedly different etc and
it is the subtleties of the situation that often determine the extent of
similarity or difference.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:
Section A

e Candidates should read the question carefully and ensure that they directly address the
focus of the enquiry in their comments

e Candidates should aim to draw out reasoned and developed inferences that go beyond
comprehension and summary of the sources

e Candidates should read the caption carefully so that they can make full use of it when
evaluating the sources

¢ Contextual knowledge should be used to illuminate and discuss what is in the source,
rather than provide an answer to the enquiry. Long descriptions of linked events are
unlikely to gain much, if any, credit

e Candidates should ensure that their responses address the demands of all elements of
the mark scheme.

Section B

e Candidates must provide precise contextual knowledge as evidence. Weaker responses
generally lacked depth and sometimes range

e Candidates should avoid a narrative/descriptive approach; this undermines the analysis
that is required for the higher levels

e Candidates need to be aware of key dates as identified in the specification so that they can
address the questions with chronological precision

e Candidates should try to explore the links between issues rather than merely present a list
of factors

e Candidates should ensure that they deal with both sides of an argument where the
question requires this.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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