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Introduction

It was pleasing to see candidates able to engage effectively across the ability range with A
Level paper 2D, which deals with The Unification of Italy, c 1830-70 (2D.1) and The Unification
of Germany, c 1840-71 (2D.2). The paper is divided into two sections. Section A contains a
compulsory question that is based on two linked sources. It assesses source analysis and
evaluation skills (AO2). Section B comprises a choice of essays that assess understanding of
the period in depth (AO1) by targeting five second order concepts – cause, consequence,
change and continuity, similarity and difference, and significance.

Candidates appeared to organise their time effectively and there was very little evidence of
candidates being unable to attempt both answers within the time allocated. There continues
to be an increase this year in the number of scripts that were seen that posed problems for
examiners with a lack of legibility of handwriting, some of which were almost entirely
indecipherable. Examiners are only able to give credit for what they can read. There did seem
this summer to be evidence of a greater number of candidates using the language of the
mark scheme in their responses. However, many of these responses were not doing what
they claimed to be doing and it was felt that generally this was not a very helpful approach.
There was also some evidence this summer of a number of candidates abbreviating words
that should not be abbreviated in formal written English, eg the use of gov instead of
government. This is not a development that is welcomed.

In Section A, the strongest answers were able to develop reasoned and supported inferences
based on the sources. Such responses evaluated the sources thoroughly in relation to the
demands of the enquiry on the basis of both the contextual knowledge that was on offer and
through an awareness of the nature, origin and purpose of the source. It continues to be
disappointing to have to note that a number of candidates do not explicitly address the focus
of the enquiry, but rather discussed issues arising from the sources in general terms. This
question requires candidates to use the sources ‘together’ and most candidates are now able
to deal with this reasonably well. Approaches on how using the two sources together do vary,
but that is perfectly acceptable, as long as it is present. Some candidates still continue to use
their contextual knowledge to describe events in great detail, rather than using it to
illuminate and/or challenge and to discuss the sources. This sometimes resulted in
candidates not evaluating the sources adequately. In other cases, candidates might offer up
little or, on occasion, no contextual knowledge to support their arguments and analysis.
These were not always weaker candidates; some answers were seen that were strong in
bullet points 1 and 3 of the mark scheme, but had very little that could be credited for bullet
point 2. The impact of this was to hold down the marks that were achievable in this question.
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In section B, it was clear that most candidates had a secure knowledge base, but this was not
always effectively used to address the specific focus of the questions posed. Stronger
answers clearly understood the importance of identifying the appropriate second order
concept that was being targeted by the question. Weaker candidates either engaged in a
narrative approach that made links to the question in the conclusion or alternatively shaped
their responses analytically but lacked sufficient substance and accurate contextual
knowledge to support the arguments that they were making. It continues to be the case that
there are a number of responses that have a tendency to only deal with one side of an
argument; some of these were a sophisticated analysis of that one side, showing the links
between the issues that were raised, but it is essential that candidates acknowledge the
existence of a counter argument, where appropriate. Candidates are encouraged to ensure
that they take the most appropriate approach to answering a question. Candidates should
always aim to show the links between the issues raised, not merely to present a list of
factors. Candidates continue to need to be aware of the chronological parameters of
questions and to ensure that they write across the chronology. Equally, the evidence that is
presented should come from within the timeframe of the chronology of the question.

2D.1 is the most popular of the two Options. Candidates for both Options were generally
very well prepared with some excellent knowledge being shown and a clear understanding of
the second order concepts being assessed in Section B. There were some particularly strong
responses in Section A to Q1 and examiners noted that many were interesting and enjoyable
to read.

Please note: that it is recommended that centres look at a selection of Principal Examiner
Reports from across the different options within 9HI02 and previous series to get an overall
sense of examiner feedback, centre approaches and candidate achievement.

Centres may wish to refer to the Getting Started guide that is to be found on the Pearson
Edexcel GCE History website and to specific guidance and training materials that refer to AO2
source evaluation.

The candidate performance on individual questions is considered in the next section.
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Question 1

Candidates were required to evaluate two sources together (Source 1 – letters written by
Cavour to Count Nigra in 1860 & Source 2 – a banned pamphlet written by a radical politician
published in 1861) in relation to an enquiry into Cavour’s response to Garibaldi’s expedition
to the south in 1860.

There were some extremely strong responses to this enquiry with most candidates not only
being able to make reasoned inferences from the Sources but also having considerable
contextual knowledge to both illuminate and challenge the veracity of the Sources. There was
some very nuanced understanding of the underlying politics within both Sources including
the potential subtext of the French reactions to Garibaldi’s expedition in Source 1 and the
true bias from which Brofferio’s pamphlet was probably written. There was very little basic
evaluation in relation to the letters being written by Cavour himself or the pamphlet being
written by an opponent of Cavour but a clear understanding of the historical context in which
Cavour was writing and Brofferrio was criticising. Most candidates were able to use the
Sources together either in shedding light on contrasting elements of Cavour’s attitude –
pragmatism or jealousy/vengefulness – or in corroborating events such as the use of the
Piedmontese navy and the attempts to prevent Garibaldi reaching the Neapolitan mainland.
Better responses were able to weigh up the relative usefulness of the Sources with most
coming to the conclusion that, even when taking into consideration the historical context,
Cavour’s letters held more weight than the pamphlet. Weaker responses often answered the
enquiry, using the Sources as evidence rather than evaluating the utility of the evidence
provided in the Sources.
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This is a Level 5 responses.
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This response considers both Sources in relation to the enquiry about
Cavour's response to Garibaldi's expedition to the south in 1860. It
makes reasoned inferences that substantiated and deploys contextual
knowledge to evaluate the Sources. In particular, it shows an
understanding of the values and concerns of the society from which
the Sources are drawn to determine the weight of the Sources in
relation to each other.
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In the conclusion, this response takes into account the weight the
evidence will bear as part of coming to a judgement. In judging the
utility of the Sources take time to consider how useful the Sources are
in relation to each other.
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Question 2

Candidates were required to evaluate two sources together (Source 3 – a letter written by
peasants from West Prussia printed in a Berlin newspaper in May 1848 & Source 4 – a
message sent by Major Huyn of the Austrian Army to the leader of the Austrian government,
Prince Schwarzenberg, in March 1849) in relation to an enquiry into the reasons for the
success of the German counter-revolutions in the years 1848-49.

There were a wide variety of responses to the enquiry ranging from weaker Level 2
responses, where the Sources were comprehended rather than evaluated, through Levels 3
and 4 – with more evaluation of the usefulness of the Sources often using either provenance
or content rather than both – to Level 5 responses that were able use the two Sources
together to come to a reasoned judgement as to the utility of the Sources in relation to the
enquiry. Some weaker responses confused the counter-revolutions of the period 1848-49
with the revolutions of the period. Although this is a complex period of political history, the
period of revolution followed by counter-revolution is a central aspect of the events of the
time and the concept of counter-revolution is clearly outlined in the specification in Key Topic
2 BP1, 2 and 3 in relation to the Frankfurt Assembly and events in Prussia and Austria.

The majority of candidates were aware of the events of the counter-revolutions and were
able to show how the Sources were useful together in highlighting that the counter-
revolutions were successful due to different aspects of conservatism within the German
states both from above – the reassertion of the military power of the German monarchies –
and below – the wariness towards the urban liberal revolutionaries of the German peasantry.
Reasoned inferences were made from Source 3 about the disappointment of the peasantry
with the actions of the revolutionaries in Berlin and their treatment of the King of Prussia and
from Source 4 in relation to both the strength of the counter-revolutionary forces and the
apathy of the revolutionary parliament when confronted by force. Source 4 is a good
example of why it is important to read all of the source, as many were able to make excellent
use of the phrase ‘Power had made its impression.’ Most candidates felt that Source 4 carried
more weight than Source 3, as it was clearly an official message sent in the immediate
aftermath of events whereas Source 3 was a letter of threatening intent that did not come to
fruition. Some candidates asserted that Source 3 was of no use at all as there was no peasant
attack on Berlin but stronger responses understood that the source could be mined for
useful inferences about the reactions of non-revolutionary lower class supporters to the
events that were unfolding in Prussia at the time.
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Both of the responses below are higher Level responses that show an understanding of the
reasons for the success of the counter-revolutions in Germany and use their contextual
knowledge to illuminate what can be gained from the content of the source material. Both
responses show an understanding of the use of military by conservative forces to
re-establish their power after the initial successes of the revolutions in the German states
and that there was some disillusion from within the lower classes, as shown by the reaction
of the West Prussian peasantry.
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Here the responses identifies Source 4 as highlighting the use of the
military and Source 3 as highlighting the divisions amongst the liberal
revolutionaries.
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The response here evaluates Source 4 before Source 3 and then goes
on to discuss the usefulness of the Sources together. It does not
matter in which order the Sources are evaluated – they can be
evaluated in numerical order or vice versa or evaluated together
throughout.

Please see the introductory comment above.
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Please see the introductory comment above.

It is important to select material from the Sources to substantiate
reasoned inferences.
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Question 3

Of the two Italy questions, Q3 was the less popular. Candidates were expected to determine
the extent to which they agreed with the statement that, in the years 1830-58, Italian liberals
and nationalists had as much success as they had failure.

There were some excellent answers to this question and there were very few responses
below Level 3. Candidates generally used the statement as a basis for discursive and
exploratory analysis of the successes and failures of the Italian liberals and nationals. Weaker
responses tended to generalise about revolutionary ideals and rarely ventured beyond 1849
but gave some good explanations of the successes and failures of the 1830 and 1848-49
revolutions. Stronger responses were able to distinguish between short-term successes and
longer-term failures with an awareness of legacy of the 1848-49 revolutions segueing into the
politics of the 1850s, with the growth of constitutional government in Piedmont and the
development of the National Society. Overall, there was some excellent knowledge shown
and responses were often differentiated by the ability to show nuanced differences between
liberalism and nationalism and by coverage of the whole time period.
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This is a Level 5 response.
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This response has used a chronological approach but has sustained an
analysis throughout. The response is centred on both success and
failure whilst also differentiating between nationalism and liberalism.
The responses ranges across the whole time period with sufficient
depth to address the demands of the question within the timing
allowed by the examination.

When using a chronological approach it is important to ensure that the
whole time period is covered and that the response does not stray into
being a narrative description of what happened. Planning a response is
always advised and this is particularly true for a chronological
approach.
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Question 4

Candidates were expected to determine the extent to which they agreed with the statement
that, in the years 1861-70, internal factors were a greater obstacle to the consolidation of the
Kingdom of Italy than were external factors.

Many of the responses to Q4 were an absolute pleasure to read with some very nuanced
approaches to the concept of internal and external factors. References to the Papacy and to
irredentism were acceptable as either internal or external factors as long as the rationale for
using them as such were explained and there were responses that referred to different
aspects of the Papacy in relation to both. Weaker responses described or explained the
obstacles to the consolidation of the Kingdom of Italy but many of these were strong in BP2
of the mark scheme. Some of the stronger responses argued that although the external
influences of Austria and France continued to interfere in Italian matters during this period
the gaining of Venetia and Rome by the end of 1870 meant that it was the internal factors,
particularly Piedmontisation, that proved to be the most significant obstacle. There was some
excellent knowledge shown of the period that was well selected and deployed in forming
coherent and logical arguments.

34GCE History 9HI0 2D



This is a Level 4 response.
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This response meets the requirements of a Level 4 response. It
analyses key issues relevant to the question, although treatment of
internal and external factors is somewhat uneven. Sufficient
knowledge is deployed to demonstrate understanding of the demands
and conceptual focus of the question and to meet most of its
demands. Valid criteria by which the question can be judged are
established and applied in the process of coming to a judgement.
Although some of the evaluations may be only partly substantiated,
the overall judgement is supported. The answer is generally well
organised. The argument is logical and is communicated with clarity,
although in a few places it may lack coherence and precision.

When exploring the key issues relevant to the question, rather than
creating a list of different points – one internal factor, another internal
factor, a final internal factor, and then leaving the evaluation to the
conclusion – try to discuss the issues in relation to each other in the
main body of the response.
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Question 5

Of the Germany questions, Q5 was more popular than Q6. For Q5, candidates were expected
to determine the extent to which they agreed with the statement that economic factors were
more significant than political factors in explaining the declining power of Austria in Germany
in the years 1852-66.

Most candidates were aware of the position of Austria within Germany at the end of the
period 1848-52 and at the end of 1866 and were able to use their knowledge of economic
and political factors to explain Austrian decline. There was no need to introduce other
factors. Responses that only wrote about a list of different factors were not addressing the
question but those that discussed another factor as being more important than both
economic and political factors, eg military, were rewardable at the higher levels. In questions
where factors are being compared, responses are more likely to be relevant if candidates
analyse those factors/key features highlighted in the question. Some weaker responses
described or explained how Prussia was stronger than Austria rather than concentrating on
Austria’s economic and political situation or analysing why Prussia was able to take
advantage of Austria in the economic sphere. Some of the stronger responses suggested that
economic factors were more impactful over the long term but that in the 1860s political
factors were as strong as economic factors, with the emergence of Bismarck’s Prussia as a
politically confident state. Candidates have good knowledge of the period and are aware of
the key features of the situation in both Austria and Prussia.
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This is a Level 4 response.
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In this response, there is an analysis of relevant key issues concerning
the declining power of Austria in Germany. However, at times the
emphasis is more on Prussia's growing power rather than the situation
in relation to Austria. At Level 4, bullet point 4 states that in a few
places it may lack coherence and precision and here the paragraph on
unification is relevant but lacks some coherence and precision as to
when and what is specifically being referred to.

Think carefully about the focus of the question – here the focus is the
declining power of Austria. The role of Prussia is very important to the
focus but make sure that the evidence being used clearly always
comes back to the focus of the question.
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Question 6

Candidates were expected to determine how accurate it was to say that, in the years
1866-67, Prussia achieved complete domination over Germany.

Stronger responses were aware that the focus of the question was about developments in
Germany in the years 1866-67 and the extent to which Prussia was able to establish control
over Germany rather than a question focused on the reasons why Prussia was able to win
the Seven Weeks’ War. These responses concentrated on the wording in the question relating
to ‘complete domination’ and were able to assess Prussia’s position at the beginning of 1866
to its position at the end of 1867 using knowledge of the Seven Weeks’ War, diplomacy in the
aftermath of the War, the development of the Zollparlament and the North German
Confederation, and Prussia’s relationship with the southern states. Many high L3 and low-
mid L4 responses were more focused on the reasons why Prussia was able to dominate and
focused on events well before 1866-1867 rather than the specific time period. Some
responses also went beyond 1867 and were relevant only if related to an analysis of whether
Prussia had achieved ‘complete domination’. Many candidates suggested that Prussia had
gone a long way to achieving domination and was now clearly the leader of a form of a
Kleindeutschland but was not yet completely dominant.

Both these responses move into Level 5 because they clearly focused on the question asked,
ie they focus on the extent to which Prussia came to dominate Germany in the years 1866-
87, rather than the reasons why. The second order concept being assessed here is the extent
of change that was seen over the course of these two years. The responses have used
evidence that is covered in Key Topic 4 bullet point 1 of the specification including the Treaty
of Prague; the annexation of north German states; the North German Confederation;
Prussia’s relationship with south German states; the creation of the Zollparlament, as well as
the Seven Week's War.
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The organisation of the argument here is at Level 4 but the focus on
the question and the deployment of knowledge moves it into Level 5.

Always read the question carefully for the time period of the question
and consider the demands of the question in relation to second order
concepts being targeted.
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Please see the introductory comments above.
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There is some good analysis in this response with references to
Prussian success in the Seven Weeks' War as representing a power
shift in Germany. There is a focus on the exact wording of the question
in reference to the extent to which there was 'complete domination'.

When questions use qualitative or quantitative phrases it is important
to focus on the wording in reaching an evaluative judgement, here the
extent to which Prussia gained 'complete dominance' over Germany.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should read the question carefully and ensure that they explicitly address the
focus of the enquiry rather than merely discussing the issues raised by the sources in
general terms
Candidates should aim to go beyond comprehension and summary of the sources by
developing reasoned inferences that are fully discussed
Candidates should read the caption and make full use of it when evaluating the sources
Contextual knowledge should be used to illuminate and discuss what is in the source,
rather than provide an answer to the enquiry. Long descriptions of linked events are
unlikely to gain much, if any, credit
Candidates should ensure that their responses address the demands of all three bullet
points that are assessed in this section of the paper.

Section B

Candidates must provide precise contextual knowledge as evidence. Weaker responses
generally lacked depth and sometimes range
Candidates should avoid a narrative/descriptive approach; this undermines the analysis
that is required for the higher levels
Candidates need to be aware of key dates as identified in the specification so that they can
address the questions with chronological precision
Candidates should try to explore the links between issues rather than merely presenting a
list of factors
Candidates should ensure that they deal with both sides of an argument where the
question requires this.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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