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Introduction

It was pleasing to see candidates able to engage effectively across the ability range in this of
exams with A Level paper 9HI0 30 : Lancastrians, Yorkists and Henry VII, 1399–1509.

The paper is divided into three sections. Section A contains a compulsory question that is
based on two enquiries linked to one source. It assesses source analysis and evaluation skills
(AO2). Section B comprises a choice of essays that assess understanding of the period in
depth (AO1) by targeting five second order concepts – cause, consequence, change and
continuity, similarity and difference, and significance. Section C comprises a choice of essays
that relate to aspects of the process of change over a period of at least 100 years (AO1). Most
candidates appeared to organise their time effectively and there was little evidence of
candidates being unable to attempt all three sections of the paper within the time allocated.
A minority of scripts continue to pose some problems for examiners with a lack of legibility of
handwriting; examiners are only able to give credit for what they can read.

In Section A, the strongest answers demonstrated an ability to draw out and develop
reasoned inferences from the source for both enquiries and to evaluate the source
thoroughly in relation to the demands of the two enquiries on the basis of both contextual
knowledge and the nature, origin and purpose of the source. Some candidates used their
contextual knowledge to continue to describe events in great detail, rather than using it to
illuminate and to discuss the sources. This sometimes resulted in candidates not dealing with
the sources adequately. In other cases, candidates might offer up no contextual knowledge
to support their arguments and analysis.

In Section B, examiners were impressed by the number of responses that clearly understood
the importance of identifying the appropriate second order concept that was being targeted
by the question and shaped their responses appropriately to meet the demands of the
question. More responses were seen this summer that had a tendency to only deal with one
side of an argument; some of these were a sophisticated analysis of that one side, showing
the links between the issues that were raised, but it is essential that candidates acknowledge
the existence of a debate, where appropriate. Candidates need to be aware of the
chronological parameters of questions and to ensure that they write across the chronology.
Equally, the evidence that is presented should come from within the timeframe of the
chronology of the question. It was disappointing this summer to note that a number of
candidates seemed to have only a weak grasp on the timing of key events.
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Section C requires candidates to answer a breadth question. The questions in this section are
set to encompass a minimum of 100 years. Candidates are reminded that, as has been
pointed out in previous Principal Examiner reports, this has important implications for the
higher levels in bullet point 2 of the mark scheme. To access bullet point 2 at level 5
candidates are expected to have responded ‘fully’ to the demands of the question. The
requirements of questions will vary and key developments relating to the question may be
more specific to the entire chronological range in some questions and options than in others.
However, it was judged not possible for candidates to have ‘fully met’ the demands of any
section C question unless at least 75% of the chronological range of the question was
addressed. To access bullet point 2 at level 4 candidates need to meet most of the demands
of the question. It was unlikely that most of the demands of the question would be met if the
answer had a restricted range that covered less than 60% of its chronology. It should also be
pointed out that ‘bookending’ the chronology with little between those ‘bookends’ is unlikely
to meet the demands of the higher levels in bullet point 2. Candidates are also reminded that
engaging with the specific stated factor, or turning point, if one is identified in the question, is
vital if candidates are to show that they have responded to the specific question asked.

The candidates' performance on individual questions is considered in the next section.
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Question 1

Candidates of all levels were able to access the source and to at least reference both
enquiries, although Richard’s failings were often dealt with in more detail than the reasons
for Henry’s successful usurpation. There was good understanding of the events of 1399 and
the years leading up to it, meaning the overwhelming majority of candidates were able to
comprehend the source accurately and most were able to link this to some contextual
knowledge. The vast majority of answers were able to make some inferences, many of these
were developed and used contextual knowledge to assess the accuracy of the information.
Interpreting the evidence in the light of the values of the time (e.g. what was normal for
monarchs, what was expected by parliament, what Henry and parliament were trying to do in
1399) was rarer, but when done well led to good evaluation of the source. The most
impressive answers teased out inferences regarding Henry’s ability to usurp the throne
(considering the absence of Richard in Ireland and the role of nobles. The analysis of the
provenance was not always as strong. Quite often there was an assumption that
parliamentary documents would be accurate, but often this was brief or simplistic: i.e. As it is
from Henry’s first Parliament it will be biased/pro-Henry. This was not always fully developed
or explained. Often provenance was added as a paragraph towards the end, whilst only the
strongest answers integrated these comments into their evaluation of the two enquiries.
Comments on the weight of evidence were sometimes asserted and not explained. Once
again, a large number of students wasted time on an introductory paragraph that added little
to their answer. An effective introduction should set out the debate surrounding the two
enquiries and suggest a judgement, not offer a narrative.
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This candidate draws heavily on the source, using quotations
throughout the response which are then supported by contextual
knowledge. The provenance of the source is used to inform the validity
of the arguments made and to support the judgements made in the
conclusion. There are points when this response could be more tightly
linked to the specific enquiries but overall, this candidate meets the
criteria for level 5.

Make sure your response is source led. Contextual knowledge should
be used to support the points you make from the source not the other
way round.
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Question  2

There were few very short or weak answers to this question, which was the slightly more 
popular question in Section B. Most students had at least some relevant knowledge to draw 
on and were able to understand the conceptual focus of the question. That said, a large 
number of answers to this question interpreted mistakes of the Lancastrians as being Henry 
VI' weakness as a monarch and his incapacity as well as Margaret of Anjou’s partisan 
relations. These answers often did not address the dates in question and gave a lengthy 
analysis of Henry VI reign. Weaker candidates also tended to approach the answer in a more 
chronological rather than analytical way. Stronger answers had a strong focus on the period 
1460-61 and drew on mistakes and other factors in those years to engage with the question.
For example, if the Parliament of Devils was mentioned, it was linked to the Yorkist invasion
of 1460. The role of Margaret’s army and the failure to march on London was also used, but 
Henry’s failure to act as a strong military leader could also be contrasted with Edward to 
engage with the question. Most answers also discussed Yorkist strengths such as Edward’s 
military skill, the  financial support, propaganda and military support of Warwick as well as 
bringing in ideas about luck/weather on the battlefield at Towton. The best answers were
able to analyse the likelihood of Yorkist success at different stages and were able to conclude
that no one factor brought about Yorkist success and were able to explain the combination of
events and circumstances.
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There are a range of factors considered here, and the candidate clearly
attempts to establish criteria by which to make a judgement. There is
also reference back to the question at the end of each paragraph
which further develops the judgements. However, as the candidate
considers the interrelation of the various factors and supports their
arguments with detailed evidence, this response meets the criteria for
level 5.

Aim to weigh up at the end of each paragraph and to make sure your
links back to the question are explicit. This will ensure that you are
making sustained judgements throughout your response.
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Question 3

Overall, there was good understanding of the conceptual focus of this question and most
answers made at least some attempt to assess the reasons for Richard III’s success in taking
the throne. Weaker answers spent considerable time on the 1460s and 70s, discussing the
marriage of Edward to Elizabeth Woodville and not linking this to the events of 1483. These
answers also tended to discuss earlier Yorkist divisions, i.e. the actions of Warwick and
Clarence in 1469-71 and the execution of Clarence on 1478, rather than on the events leading
to Richard’s usurpation and were only rarely linked to Richard’s increased power and
strength. A lot of candidates would have benefited from more detailed knowledge on the
issues facing Richard in 1483 and his possible motivations for seizing the throne. Strong
answers to this question were able to discuss the divisions among the Yorkists in the 1480s,
such as the fear of the Woodvilles and uncertainty about a child monarch and the
subsequent support for Richard among other nobles. They often then compared this factor
with Richard’s strength and support from the north, his removal of opponents like Hastings
and the princes and the very best also brought in the role of Buckingham and parliament.
These candidates were able to reach a sustained evaluative judgement.
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This candidate has produced a well-focussed response considering a
range of factors which are well supported by carefully selected
evidence. The candidate does well to explore the stated factor in detail,
before comparing other factors back to this stated factor at the end of
each paragraph. The candidate also ensures that their response is
tightly focussed upon the correct chronological period when making
their judgements. This is a level 5 response.

Consider the stated factor in sufficient detail before moving on to
other factors. This will ensure that your response is tightly focussed on
the specific question that is being asked.
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Question 4

This was the less popular of the breadth questions. Unfortunately, a significant number of
answers to this question did not go into sufficient detail on the Southampton Plot with
relation to the crushing of conspiracy against Henry V in 1415, and therefore did not fully
engage with the question. Some candidates focussed solely on the reign of Henry V, which
meant that their responses lacked sufficient breadth. Although, the very best answers were
able to compare the relative significance of different factors in weakening the ability of the
nobility to challenge royal authority, these were quite rare. There was not sufficient
knowledge and understanding of the issues of 1415. Students were often able to talk in more
depth about other issues that weakened the ability of nobles to challenge royal authority,
such as the use of bonds by Henry VII and the strength of the monarch after 1471 as well as
other examples of crushing of conspiracies across the period. The very best answers
accepted that the nobility were never really subdued over the period and this allowed an
analysis of long term versus short term reasons for fluctuations in the ability to challenge the
Crown. Candidates are reminded that the most effective answers focus first on the factor or
event stated in the questions and compare subsequent factors back to the stated factor in
order to evaluate.
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This response is successful as, firstly, it has just about sufficient
coverage across the period, and secondly, engages explicitly with the
wording of the question. There is a sense that an assessment is being
made of the extent to which the nobility were 'significantly weakened'.
The introduction sets out the debate and the criteria by which the
judgement will be made, and this is revisited and developed in the
conclusion. This is a level 5 response.

Consider the stated factor in sufficient detail before moving on to
other factors. This will ensure that your response is tightly focussed on
the specific question that is being asked.
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Question 5

Answers to this question tended to be much stronger than answers to Question 4 and this
was the more popular question in Section C. A thematic approach was often successfully
taken, talking about diplomacy alongside issues of royal finance, the monarch’s relationship
with Parliament, war and sometimes bringing in relations with the nobility. Very impressive
knowledge of diplomatic initiatives was demonstrated on many occasions, considering the
different types of diplomacy monarchs could deploy (e.g. truces, marriage). The strongest
answers were able to compare the impact of these factors on the power of the crown. The
vast majority of answers to this question were able to include sufficient range of material
across the time period. The very strongest answers showed an awareness of the interlinked
nature of the issues discussed above. Some weaker answers would have benefited from
more precise and detailed knowledge and greater explanation of how/why the monarch’s
power was affected, sometimes this was asserted. Weaker answers also tended to focus on
listing prominent treaties, rather that demonstrating that while many treaties benefitted the
English crown, others did not. The conceptual focus of this question was clearly understood
and there were very few very weak answers for this question. Overall, there was a good
range of knowledge on the whole across the time period; this was dealt with well.
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This is a well organised answer that has a range of examples from
across the period. There is a clear focus on the question with the
candidate considering various ways in which diplomacy could be
demonstrated. The candidate does well to evaluate each factor at the
end of each paragraph, weighing it up against the factor in the
question. The conclusion is then clearly supported. This is a level 5
response.

In the breadth questions ensure that you have sufficient chronological
range in your argument and in your examples.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should ensure that they deal with both enquiries; there will be material in the
sources to support both enquiries
Candidates should not simply paraphrase the content of the source; they should develop
valid inferences supported by the arguments raised in the source
Candidates should read the caption carefully, so they do not mistake its intent
Candidates should make use of relevant contextual knowledge to support inferences and
evaluation. It is not the quantity of contextual knowledge that is key, but the use to which it
is put.

Sections B and C

Candidates should avoid a narrative/descriptive approach; this often undermines the
analysis that is required for the higher levels
Planning of essays will help candidates develop an analytical approach
Candidates must be aware of key dates, as identified in the specification, so that they can
address questions with chronological precision
Candidates should aim to range across the breadth of the chronology in Section C
questions.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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