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Introduction

It was pleasing to see that candidates were able to engage effectively across the ability range
in this series of exams with A Level paper 9HI030 that deals with Lancastrians, Yorkists, and
Henry VII, 1399-1509. The paper is divided into three sections. Section A contains a
compulsory question that is based on two enquiries linked to one source. It assesses source
analysis and evaluation skills (AO2). Section B comprises a choice of essays that assess
understanding of the period in depth (AO1) by targeting five second order concepts – cause,
consequence, change and continuity, similarity and difference, and significance. Section C
comprises a choice of essays that relate to aspects of the process of change over a period of
at least 100 years (AO1).

Most candidates appeared to organise their time effectively and there was little evidence of
candidates being unable to attempt all three sections of the paper within the time allocated,
although a very small number did not complete their response to Section C. There continues
to be an increase this year in the number of scripts that were seen that posed problems for
examiners with a lack of legibility of handwriting, some of which were almost entirely
indecipherable. Examiners are only able to give credit for what they can read. There was
some evidence this summer of a number of candidates abbreviating words that should not
be abbreviated in formal written English, eg the use of gov instead of government. This is not
a development that is welcomed.

In Section A, the strongest answers demonstrated an ability to draw out and develop
reasoned inferences from the source for both enquiries and to evaluate the source
thoroughly in relation to the demands of the two enquiries on the basis of both contextual
knowledge and the nature, origin and purpose of the source. Some candidates continue to
use their contextual knowledge to describe events, sometimes with only tangential links to
what is in the source, in great detail, rather than using it to illuminate and to discuss the
sources. This sometimes resulted in candidates not dealing with the source adequately. In
other cases, candidates might offer up no contextual knowledge to support their arguments
and analysis. It is disappointing to note that a number of candidates did not explicitly
address the focus of at least one of the enquiries or that candidates overlooked some
element of the question. Some responses were seen where candidates dismissed one of the
enquiries as having no material available for it. This will never be the case – both enquiries
always have some relevant material, even though it is not necessarily always balanced.
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In Section B, examiners were impressed by the number of responses that clearly understood
the importance of identifying the appropriate second order concept that was being targeted
by the question and shaped their responses appropriately to meet the demands of the
question. It continues to be the case that a number of responses were seen that had a
tendency to only deal with one side of an argument; some of these were very impressive in
dealing with that one side, showing the links between the issues that were raised, but it is
essential that candidates acknowledge the existence of a counter argument, where
appropriate. Candidates need to be aware of the chronological parameters of questions and
to ensure that they write across the chronology. Equally, the evidence that is presented
should come from within the timeframe of the chronology of the question.

Section C requires candidates to answer a breadth question. The questions in this section
require chronological range, as has been pointed out in previous Principal Examiner reports,
this has important implications for the higher levels in bullet point 2 of the mark scheme. To
access bullet point 2 at level 5 candidates are expected to have responded ‘fully’ to the
demands of the question. The requirements of questions will vary and key developments
relating to the question may be more specific to the entire chronological range in some
questions and options than in others. However, it was judged not possible for candidates to
have ‘fully met’ the demands of any section C question unless at least 75% of the
chronological range of the question was addressed. To access bullet point 2 at level 4
candidates need to meet most of the demands of the question. It was unlikely that most of
the demands of the question would be met if the answer had a restricted range that covered
less than 60% of its chronology. There seemed to be greater use made of the practice of
‘bookending’ the chronology this summer with little between those ‘bookends’. This approach
is unlikely to meet the demands of the higher levels in bullet point 2. It would appear that in
this section of the paper in particular, there are some candidates who are not reading the
question with sufficient care and who are using their own preferred question focus rather
than the one that has been set on the paper. This clearly has an impact on achievement.

The candidates' performance on individual questions is considered in the next section.
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Question 1

Most candidates were able to engage with the two enquiries on the level of threat posed by
Warbeck and the power of Henry VII and only a very small number of candidates were not
able to make at least some valid inferences from the source material and comprehension of
the source material did not seem to pose a problem. Most had some knowledge of the
context (ie the circumstances surrounding Henry VII’s seizure of the throne and the threat of
pretenders, Warbeck’s foreign support and Henry’s use of bonds to control his nobles).
However, knowledge was often used to confirm or add to details. The very strongest answers
used this to put the source in context (eg what was expected of nobles/monarchs in terms of
retinues and the changed international scene by 1497 because of Henry’s diplomacy) and
relate it to the value of the evidence. Comments on provenance tended to focus on the fact
that Henry might exaggerate the threat or his power in his letter or that the evidence could
be trusted as it was written by him. Some of this analysis was not developed or linked to the
value of the evidence enough, and many candidates found difficulty in identifying how the
source could be useful to historians. Some answers to this question displayed strong
performance in one trait (eg making use of the source material and developing inferences
related to the two enquiries) but lost marks because of weaker or almost non-existent
performance in one of the other two bullet points. More candidates than previously included
virtually no contextual knowledge or made almost no use of the provenance to evaluate the
value and consider the weight the evidence could carry. Candidates are reminded that all
three bullet points in the mark scheme need to be addressed in responses.
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This is a level 5 response to this question. The response interrogates
the source in relation to both enquiries in a sustained way throughout
the answer. It distinguishes between the claims being made and
information. The contextual knowledge is used to illuminate what can
be gained from the content and displays a secure understanding. The
quality of the analysis has been made clear throughout the response.
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Question 2

Most candidates were able to engage with the two enquiries on the level of threat posed by
Warbeck and the power of Henry VII and only a very small number of candidates were not
able to make at least some valid inferences from the source material and comprehension of
the source material did not seem to pose a problem. Most had some knowledge of the
context (ie the circumstances surrounding Henry VII’s seizure of the throne and the threat of
pretenders, Warbeck’s foreign support and Henry’s use of bonds to control his nobles).
However, knowledge was often used to confirm or add to details. The very strongest answers
used this to put the source in context (eg what was expected of nobles/monarchs in terms of
retinues and the changed international scene by 1497 because of Henry’s diplomacy) and
relate it to the value of the evidence. Comments on provenance tended to focus on the fact
that Henry might exaggerate the threat or his power in his letter or that the evidence could
be trusted as it was written by him. Some of this analysis was not developed or linked to the
value of the evidence enough, and many candidates found difficulty in identifying how the
source could be useful to historians. Some answers to this question displayed strong
performance in one trait (eg making use of the source material and developing inferences
related to the two enquiries) but lost marks because of weaker or almost non-existent
performance in one of the other two bullet points. More candidates than previously included
virtually no contextual knowledge or made almost no use of the provenance to evaluate the
value and consider the weight the evidence could carry. Candidates are reminded that all
three bullet points in the mark scheme need to be addressed in responses.
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This is a level 5 response. There is sustained question focus and
analysis of the material throughout. In its analysis, this response
weaves effectively between the differing impact of diplomacy and
military success, showing the relative importance of each before
reaching a sustained conclusion.

Planning is key to ensure that your line of argument is clear and
sustained throughout your response.
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Question 3

This was the less popular question in section B. Overall this question was understood fairly
well. Candidates were able to assess the ways that Richard Duke of York was and was not a
threat to Henry VI. Stronger answers were able to hone in on the ‘significant threat’ element
of the question. The strongest candidates were able to provide a balanced assessment from
both Lancastrian and Yorkist perspectives, recognising the importance of political instability
and factionalism in the period. Weaker candidates wanted to talk about Henry VI as opposed
to York in general. Quite a few answers strayed from the specific focus of the question and
brought in other factors that posed a threat to Henry VI (eg himself, Margaret of Anjou).
There was often an over-reliance on narrative, with insufficient critical analysis of the Duke of
York’s actions and motivations. A few answers also strayed outside the dates of the question,
discussing earlier events like Cade’s rebellion of 1450. Nonetheless, there was good
knowledge of York’s protectorates, the battles of between 1455-1460 and the Act of Accord as
well as the Parliament of Devils and candidates were able to use this knowledge to debate
the threat posed by York.
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This is a level 5 response. It maintains an analytical focus throughout,
evaluating thoroughly, and supports that focus with precise and
specific knowledge of the threat that the Duke of York posed.
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Question 4

Both questions in Section C were generally answered chronologically, king by king, likely to
ensure that the full date range was covered. However, a thematic approach, although less
common, did lead to some sophisticated analysis. Whichever approach was taken, the
element of change over time was often addressed well in the strongest answers and
conclusions.

This question was well understood by candidates, posing no serious issues, leading to a large
number of very good responses. Most took a chronological approach, concluding that
financial stability increased towards the end of the period, but with some of the better
answers linking financial security to the wider context as well as the nature of the king.
Answers most commonly discussed Henry IV’s promise the ‘live of his own’ and the Long
Parliament, taxation granted for Henry V’s French campaigns, Henry VI’s debts the Treaty of
Picquigny and Henry VII’s use of bonds. There was some impressive recall of statistics,
especially from those able to include detail on the Duchy of Lancaster. Strong answers also
tended to make links between the financial stability of Edward IV and Henry VII and their
ability to rule without parliament towards the end of the period. It was possible to answer
this question successfully by looking at the different sources of income such as land,
taxation, foreign war or diplomacy and justice, but these responses were very few and far
between. That said, they were often able to make some sophisticated comparisons across
the time period. Only a small number of candidates did not cover the whole breadth of the
period under consideration. Some responses lacked a clear definition of “financial security,”
leading to unfocused arguments, and it is recommended that candidates are clear about the
terms in the question when structuring their arguments.
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This response has a sustained analytical focus on the question
throughout. It does not approach the question chronologically but
draws on a range of examples from across the chronology to illustrate
the financial security (or not) of the various monarchs and support the
analysis. This is a strong level 5 response.

A thematic approach can be more effective than a chronological one,
as long as you support this with examples from across the period in
the question.
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Question 5

This question was also well understood by candidates, and although the less popular choice,
was often answered well by those who attempted it. Like question 4, the most popular
approach was chronological and most concluded that parliament’s power did not steadily
increase, as Edward IV and Henry VII were able to rule independently of parliament. The
strongest answers zoomed in on the word ‘steadily’ from the question in their analysis and
were also able to link the lack of parliamentary power in the later period to the financial
strength of those monarchs. In terms of parliamentary power details often included the Long
Parliament of 1406, the councils of Henry VI and the Acts of Resumption demanded. It was
impressive to see that a number of candidates were able to recall how many times various
kings called parliament during their reigns. A small number of candidates took a thematic
approach to this question, often leading to sophisticated analysis, discussing the role of
parliament in securing reigns, matters of finance and taxation or attainting nobles. A less
popular option but well done in places with a number of the answers stating at the onset
that parliament’s power fluctuated at the whims of the monarch due to its temporary nature
during the period.
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A clear level 5 response. It focuses effectively on parliament and
deploys a range of specific evidence to illustrate its significance. A
range of criteria are identified in order to make an effective evaluative
assessment and their relative significance is considered throughout
the answer to facilitate a balanced response. There is a clear
judgement, and the answer is well structured.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should read the question carefully, so that they ensure that they are dealing
with both enquiries
Candidates should aim to go beyond comprehension and summary of the sources by
developing reasoned inferences that are fully discussed
Candidates should read the caption and make full use of it when evaluating the source
Candidates should make use of relevant contextual knowledge to support inferences and
evaluation. It is not the quantity of contextual knowledge that is key, but the use to which it
is put.

Sections B and C

Planning of essays will help candidates develop an analytical approach
Candidates should read the question carefully to ensure that they are answering the
question that has been set, both in terms of its focus and its chronological parameters
Candidates should avoid a narrative/descriptive approach; this often undermines the
analysis that is required for the higher levels
Candidates should aim to range across the breadth of the chronology in Section C
questions.

45 GCE History 9HI0 30



Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html

46GCE History 9HI0 30

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html
https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html


Pearson Education Limited. Registered company number 872828
with its registered office at 80 Strand, London WC2R 0RL.


