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Introduction

It was pleasing to see that candidates were able to engage effectively across the ability range
in this series of exams with A Level paper 9HI033 that deals with the witch craze in Britain,
Europe and North America, c1580-c1750. The paper is divided into three sections. Section A
contains a compulsory question that is based on two enquiries linked to one source. It
assesses source analysis and evaluation skills (AO2). Section B comprises a choice of essays
that assess understanding of the period in depth (AO1) by targeting five second order
concepts - cause, consequence, change and continuity, similarity and difference, and
significance. Section C comprises a choice of essays that relate to aspects of the process of
change over a period of at least 100 years (AO1).

Most candidates appeared to organise their time effectively and there was little evidence of
candidates being unable to attempt all three sections of the paper within the time allocated,
although a very small number did not complete their response to Section C. There continues
to be an increase this year in the number of scripts that were seen that posed problems for
examiners with a lack of legibility of handwriting, some of which were almost entirely
indecipherable. Examiners are only able to give credit for what they can read. There was
some evidence this summer of a number of candidates abbreviating words that should not
be abbreviated in formal written English, eg the use of gov instead of government. This is not
a development that is welcomed.

In Section A, the strongest answers demonstrated an ability to draw out and develop
reasoned inferences from the source for both enquiries and to evaluate the source
thoroughly in relation to the demands of the two enquiries on the basis of both contextual
knowledge and the nature, origin and purpose of the source. Some candidates continue to
use their contextual knowledge to describe events, sometimes with only tangential links to
what is in the source, in great detail, rather than using it to illuminate and to discuss the
sources. This sometimes resulted in candidates not dealing with the source adequately. In
other cases, candidates might offer up no contextual knowledge to support their arguments
and analysis. It is disappointing to note that a number of candidates did not explicitly
address the focus of at least one of the enquiries or that candidates overlooked some
element of the question. Some responses were seen where candidates dismissed one of the
enquiries as having no material available for it. This will never be the case - both enquiries
always have some relevant material, even though it is not necessarily always balanced.
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In Section B, examiners were impressed by the number of responses that clearly understood
the importance of identifying the appropriate second order concept that was being targeted
by the question and shaped their responses appropriately to meet the demands of the
question. It continues to be the case that a number of responses were seen that had a
tendency to only deal with one side of an argument; some of these were very impressive in
dealing with that one side, showing the links between the issues that were raised, but it is
essential that candidates acknowledge the existence of a counter argument, where
appropriate. Candidates need to be aware of the chronological parameters of questions and
to ensure that they write across the chronology. Equally, the evidence that is presented
should come from within the timeframe of the chronology of the question.

Section C requires candidates to answer a breadth question. The questions in this section
require balance across the chronology, as has been pointed out in previous Principal
Examiner reports, this has important implications for the higher levels in bullet point 2 of the
mark scheme. To access bullet point 2 at level 5 candidates are expected to have responded
‘fully’ to the demands of the question. The requirements of questions will vary and key
developments relating to the question may be more specific to the entire chronological range
in some questions and options than in others. However, it was judged not possible for
candidates to have ‘fully met’ the demands of any section C question unless at least 75% of
the chronological range of the question was addressed. To access bullet point 2 at level 4
candidates need to meet most of the demands of the question. It was unlikely that most of
the demands of the question would be met if the answer had a restricted range that covered
less than 60% of its chronology. There seemed to be greater use made of the practice of
‘bookending’ the chronology this summer with little between those ‘bookends’. This approach
is unlikely to meet the demands of the higher levels in bullet point 2. It would appear that in
this section of the paper in particular, there are some candidates who are not reading the
guestion with sufficient care and who are using their own preferred question focus rather
than the one that has been set on the paper. This clearly has an impact on achievement.

The candidates' performance on individual questions is considered in the next section.
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Question 1

Candidates were able to engage with the source and consider both enquiries to varying
degrees. Weaker answers on this question tended to paraphrase or select elements of the
source and comment with no reference to the provenance or any contextual knowledge.
Most candidates included a good amount of own knowledge and most knew something
about James and the trials. Common misconceptions included: suggesting that the North
Berwick Trials were still going on at the time of the writing on Daemonologie and also that
James somehow took part in the trials directly, which is inaccurate. Weaker answers also
sought to ignore the stipulation of Scotland in the question. Whilst reference to later events
in England, such as the 1604 Act or the Pendle Trials as a way of developing on James' ideas
and their impact could be referenced, many candidates sought to make up for a lack of
knowledge of the specifics of North Berwick with an attempt to shoehorn English trials into
the discussion of Scotland.

The strongest answers knew a lot of detail about James and his motivations for writing,
allowing them to address all sorts of elements of the provenance, such as James’ family
background, his paranoia over being harmed, his journey to Denmark and dealings with
Danish witch hunters, etc. This allowed them to see areas of potential opinion or bias in the
source, such as arguing that James, who was particularly paranoid after his exposure to
storms on the way to and from Denmark, may have been trying to ‘over-egg’ the problem of
witchcraft in order to try to drive a movement to wipe out any future threats to himself.
Among the strongest issues to address was James' desire to show himself to the English as a
just but firm king, fighting Satan and worthy of the English throne.

The supernatural powers area was well-covered with candidates correctly identifying the
ability to transport and often well-supported with references to Agnes Sampson having been
in Denmark somehow to hear James’ words on his wedding night, etc. The coven or Satanic
Pact was also very well-covered with plenty of candidates clear that there had been
numerous witches identified at North Berwick.

The judges element notably allowed discussion of the later Great Scottish Witch Hunt and the
Commissions etc involved in that, allowing students to show a wider knowledge of events
and trends in Scotland. It also profitably allowed for discussion of James' demands on judges,
eg his insistence on a retrial for Barbara Napier, etc.

For students with good knowledge of the trials and contexts this question allowed a wide
variety of opportunities to access high levels. Many students knew James well enough but
could not really tie in the specific witch trials of the era in Scotland as they did not have the
requisite knowledge. Teachers should be clear that the depth studies need to be covered in
sufficient detail and not to neglect the later Great Scottish Witch Hunt in favour of looking
solely at North Berwick.
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1 Assess the value of the source for revealing the beliefs about the nature of
supernatural powers and the role of judgesin Scotland in the late sixteenth century.

Explain your answer, using the source, the information given about its origin and your
own knowledge about the historical context.

(20)
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N /\, ResultsPlus
/—-.. Examiner Comments

This is a clear level 5 response that is focused and works with the
source to identify and illustrate a range of points relevant to both
enquiries. There is contextual knowledge throughout the answer to
develop the valid inferences that have been made. The caption and
contextual knowledge are used to evaluate the source.

CT\ ResultsPlus
\ Examiner Tip
Make sure that your contextual knowledge is tightly linked to the

points raised by the source rather than as a separate section.
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Question 2

This question was generally well done. Candidates were well prepared on the question of the
Pendle Witches and most had a good knowledge of Altham and Bromley. Many were also
aware of other factors, and this enabled them to generate some debate. Some otherwise
strong responses let themselves down a bit by a lack of detailed knowledge on the key theme
and/or by concentrating their answers too much on causation generally rather than the
specific issue of outcomes. Candidates are reminded that a close reading of the question is
an essential requirement.

So, although many identified the key role of Bromley and Altham, relatively few answers
made the point that Bromley had been made Serjeant-at-Law, that both he and Altham had
been knighted by the king and that therefore their conduct would have both demonstrated
an awareness of the king's beliefs and perhaps motivated in part by a desire to gain his
approval. Many candidates were able to note the significance of the judges’ willingness to
hear evidence from 9 year-old Jennet Device, although fewer went on to describe Bromley’s
identity parade with the evidence gained from Jennet and therefore note that her evidence
was crucial in securing convictions. Some candidates also linked Bromley and Altham to the
work of Thomas Potts, ordered by the judges to write an account of the trials.

On the counter-argument, many were familiar with the influence of local magistrate Roger
Novell and his role in the accusations reaching trial, and most candidates also referenced
such issues as the confession of Old Demdike (central to the conviction of Old Chattox), and
confessions such as that of James Device before the trial (which determined the guilt of some
of those accused, including Alice Nutter). Rather few answers had much to say however
about the legal framework for the trial provided by the Statute of 1604, which legislated that
conjuring spirits was a criminal offence.

Weaker responses provided knowledge from the case study but without focusing clearly on
the specific concept ie outcomes. Stronger responses weighed up Judges against 2-3 other
factors, identified and used criteria throughout to evaluate their relative importance and
reached a judgement following sustained analysis.

GCE History 9HIO 33 14



Ahe.. hetiefs ond. moluck.. a.d. Judgea...
BmL..a.U ....... and. AlLbna nm arere ms.
po . Aekesmaning. Do ok (0L
Do Ak o_& bht LONLORIMLE 100K ChLO....

00 oA OLDE iy Taaua. Over A,

Jouse . “bl ........ lotola. . Los.. @mmm ........................................
MW Jw}m and. ww

Mu ..... M bm:u ......... eru.(a.@ Enm%éu

15 GCE History 9HIO0 33



.. MWWJM Le;ﬁa./ ........ CALTCLL....

. i W{,@_@%ﬁ MMA ..... W .
ﬂ:”m AN ALIE. . WW@ ..... a./us( ...............

> o /Mcwd,a. =y J@ﬁmm M.

/fL Da@ﬂm&oyw_ JZ{M ALULO... |

GCE History 9HIO 33 16



eﬁ fL:n& /u.ﬂrvfz and. M Imcmj?« ﬂ\a@«j_@&d .................

.Mmum M/aﬁmujf

;uwm POL fhaa. to. fla@l bt io.The k. Hiko.

dectoled o badlol. Jhe st Chea. pn i
unbil.aguazy wien ha o0flles,. and
zfmz?’f" dadd. wdmie bty lheoa. bllhow
Do o, e tonolict..and. Mﬁé%/ .........
.Bml@ ...... cnel. H/ﬁxm dakadd.. Mb.een .....

17 GCE History 9HIO0 33



Dt el e tatuen. e otmmz,y
Wmammwmm
L. e QAT Rl G Ik EANOLNL T ..
NM Thon. Preacnrco. /D/}L.&ﬂx.d?% g:u‘
Auzan Qua..c;.ﬂ,, 25@&/ ctes das. aujw
Olol pemolilas,  Olol. ChatBsx. ond.. .
@mm ,Oamcx- /@/WDM /.n
;‘ﬂohé@ @M# f'}\-ﬂ_ accnard....J7
At The. Emolence . Thal. /wm:u ________ c.JMc:m:d_
NI Lno. PRI UNLUTLO. A4 ALUALG
o Caal. Thol. PRACT T Tl /fod Le........
e tanclonst Nl . mHiaz... k...
had. hplhowt. /L/leur.%L LS, Lt
Legs.. LL«ZA.QLy Tha. W
Ladl.. such..an. QAL abf &md.mca.z‘o .....................
Al ot A Aa coolina.. 03’// ﬂm
MUK, INNAELA gy L2 A

GULE . e prnad. fo.feob
w?‘ s pam.fJanady. mg%tmm

GCE History 9HIO 33 18



her wefsymnation Daat mido.. Lnesy fo Tha

dnteom L. hse.tacimple, Jie teohfed. ..
agaunit il ool ol Jomeo Denca, . a!.mw
Ao Ana A been QG (aak Cla fol. 5. L)L S A

a.ha{ LD M“""M MW ..... Tl AT RIS,

end,uy O M jmrm M LA ARNLY...
a0 P docae. lhe k.

o Tha Al af et adoo.

Pleped. an. o2 urand.pal? i Jht . :
Oatcan ) Dt tnad. £ example,..

Al2on Resnce s . mewwam- ...... |

Jhi..mnléa.. w M ...... %//ZA.e LAl mz, .........................
Tha.. Lowo .and. Jlae. faad o J1eL
PAL LY. 10002 [aol L. Lloe..c0)Qa.. mmmd

19 GCE History 9HIO0 33



:Mﬂoye//vmu: MMMMW _______________
LA aycx_f-co{ HAl2on. Leance. ano ..
ddcted Ths. featLm... frona e adbat.
Al CACNANTL. m/LZ?x Tithon. LBtudy.ba.........
/L/Le. Sl M“-@“ A LF ﬂjfb«%w

mfy:’ m@m Qe T Lwa 70, M

@%meagl ﬂ’éa.um ,Oﬁmcx. Mcfu.f O/oc

X . Tnaad (2. L. lag.. M

/ldbfﬁ VA Ys sV /mm mmw ........
&gfa,d W ﬁ@w AiSbens. Maﬂgf&Mﬁh

<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<

GCE History 9HIO 33 20



W U flollef o OLACD, ST J I .
Gt Lbialsy o 2. Skt olad padd...

........ Ww
......... /nmmm D nLle. ?. ﬁ,sgﬁ-ej
ANADELAL Lol Owe.. SANMIAE .. LUV BTkl

n g [t Nt CSML. ay [t

_(A.ALQL ....... .ézj ..... MW ..... .Km ...... uxz/(dm Lrasz...
a(...e.a.fz.dh ....... a.nd_ M@.{uﬁ ..... o /0/ Jl—e

%Z ResultsPlus
Examiner Comments

A focused response with a clear and effective introduction. There is
sound focus on the nominated factor with some specific evidence on

the importance of the judges. A range of other factors are identified

with illustration which facilitates debate. There is a clear judgement,
and the response is well structured. This response is in level 5.
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(U ResultsPlus
\ Examiner Tip
It is important to focus on the key terms in the question - in this case

'outcome’ - to ensure that your response is tightly focussed.

GCE History 9HIO 33 22



Question 3

This question was generally well done. Indeed, candidates were sometimes over prepared
and set about storytelling, given their level of knowledge. Whilst most candidates were able
to write in general terms, many rather lacked that extra bit of detail necessary for the higher
levels. So, whilst most were able to identify Cotton Mather’s influence by suggesting that he
was a well-known authority on witchcraft, rather too many were unable to go much beyond
this, with surprisingly few candidates mentioning ‘Memorable Providences' and its
importance as the intellectual basis and guidance for the Salem hunt, and very few indeed
were able to note Mather’s popularisation of European models of witch-hunting, specifically
the belief in their ability to act in covens. Crucially, very few also were aware of Mather's
belief in caution when using spectral evidence, which significantly weakened many answers.

On the counter-argument, many candidates were confident in identifying the testimony of
children and impact of belief in spectral evidence (although many blamed this on Mather as
above), but other issues such as fear of Indian attacks or social tensions within the
community were often covered rather briefly, whilst surprisingly few again were able to say
much about the political situation underpinning the witch-hunt, with Massachusetts having
no acknowledged governor until 1692 following the ‘Glorious Revolution’ in England.

Weaker candidates confused Mather with eg Samuel Parris, or with Increase suggesting
Cotton had travelled to England. Many candidates struggled with the stated factor (Mather)
or focused on factors more relevant to cause of the hunt than intensity. Some weaker
responses provided knowledge from the case study but not focused on intensity. Better
responses were able to evaluate the relative importance and relationships between factors,
using precise and specific factual detail to support, in order to reach a fully justified
judgement.
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iﬁ ResultsPlus
Examiner Comments

A sound level 5 response. It is focused, clearly expressed and develops
a balanced argument. It addresses the impact of Cotton Mather with
specific detail and assessment of significance. These points are then
weighed against a range of other factors and the response is strong on
context.

N
R \ ResultsPlus

Examiner Tip
Planning your answer ensures that your response is focussed and
includes all the key factors.
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Question 4

This was the most popular of the breadth questions and students showed an impressive
awareness of sceptic publications. The best answers were able to put their impact into the
wider context of changing attitudes. Some candidates however provided preprepared
responses considering solely the impact of sceptical publications.

On the key theme, many candidates noted James I's rebuttal of Scot’s work of 1584 but
neglected to note the impact of writers later in the period, notably John Wesley, and very few
candidates noted that juries continued to return guilty verdicts despite the publication of
sceptic works, or that many sceptical writers were themselves very traditional in significant
ways and indeed often provoked others to refute their arguments. When discussing Harsnett
for example, many mentioned the ‘pamphlet war’ but were unable to go into much detail
about the arguments involved and specifically Darnell's response, or failed to note that the
latter still had much support. And although a fair number of candidates noted the repeal of
the Witchcraft Act in 1736, few then were able to develop this, eg, by suggesting that this
indicates that beliefs in witchcraft continued throughout the period.

By contrast, most candidates were usually much more comfortable on the counterargument,
but whilst many were able to identify the impact of key figures such as Scot, Harsnett, Ady,
Webster, Bekker etc, many answers were rather methodical, with each work dealt with one
by one in a ‘strengths and weaknesses’ type of format. Very few also mentioned later works
by authors such as Francis Hutchinson and his connection to the Jane Wenham case. Quite a
few answers went into detail on fraudulent cases and/or the influence of such figures as John
Holt, but far too many answers didn't link these to the specific theme of ‘limited/not limited’
terribly well or simply narrated the facts of the various cases, and surprisingly few answers
were able to say much about the impact of the growth of rationalism and empiricism.

Weaker responses struggled with the idea of 'limited' as the focus and some candidates
mixed up publications with fraudulent cases and didn't deal with the question that was
asked. Better responses evaluated limitations and positive impact of publications on belief
and were able to link them to broader features of the period eg judges, cases, scientific
revolution. There were 2 main ways that students approached the question (1. Students
focused solely on publications and considered yes/no for each publication but this didn't
allow for as much interlinking of features. 2. Students did a paragraph on publications yes/no
and then considered other features eg fraudulent cases). For the 2nd type, better responses
were able to analyse and evaluate other features against publications ie more/less limited
than, whereas weaker responses treated them separately.
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Question 5

This was the least popular of the breadth questions and candidates again came prepared
with knowledge about the impact of science and reason with the consequence that very few
were able to support their answers with much knowledge on the key theme of ‘did little to
diminish’ beyond references to other figures deemed more important such as Newton. That
witchcraft acts continued to be enforced until their repeal in 1736, arguably showing that the
impact of Hobbes and Locke had minimal impact, was mentioned by very few candidates,
whose answers often lacked nuance in by-passing the fact that decline in traditional beliefs
was far from steady well after Hobbes’ and Locke’s writings were published. Meanwhile, such
issues as the continued belief in power of astrology, demonic intervention, alchemy,
numerology, etc, or the condemnation of the Church and other elites, received rather a light
touch. Surprisingly few candidates also had much to say about the impact of the foundation
of the Royal Society in 1662, particularly with its backing of the king, which helped advance a
focus on experimental knowledge.

On the counterargument, candidates were a little more secure, albeit with most answers
being much stronger on Locke rather than Hobbes, with some candidates being able to focus
on Locke’s empirical outlook as incompatible with a belief in the supernatural, although
surprisingly few linked Hobbes' belief in materialism with sceptical writers such as Webster
and Bekker.

Stronger responses were able to evaluate impact (yes and no) and were able to link points to
broader features of the period eg scientific revolution.
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/'--.'. Examiner Comments
The candidate engages with the question and develops a balanced and
well-informed debate. There is a clear understanding of the
importance of Hobbes and Locke and some impressive, detailed
evidence. A range of other factors is identified, again with specific
illustration, and the relative significance of factors is weighed up. The
response is fluently written with a clear structure so is a level 5
response.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:
Section A

e Candidates should read the question carefully, so that they ensure that they are dealing
with both enquiries

e Candidates should aim to go beyond comprehension and summary of the sources by
developing reasoned inferences that are fully discussed

e Candidates should read the caption and make full use of it when evaluating the source

e Candidates should make use of relevant contextual knowledge to support inferences and
evaluation. It is not the quantity of contextual knowledge that is key, but the use to which it
is put.

Sections B and C
Planning of essays will help candidates develop an analytical approach

e Candidates should read the question carefully to ensure that they are answering the
qguestion that has been set, both in terms of its focus and its chronological parameters

e Candidates should avoid a narrative/descriptive approach; this often undermines the
analysis that is required for the higher levels

e Candidates should aim to range across the breadth of the chronology in Section C
guestions.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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