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Introduction

It was pleasing to see candidates able to engage effectively across the ability range in this
A Level paper 9HI034.1 which deals with Industrialisation and social change in Britain,
1759-1928 and 34.2 which deals with Poverty, public health and the state in Britain,
c1780-1939.

The paper is divided into three sections. Section A contains a compulsory question that is
based on two enquiries linked to one source. It assesses source analysis and evaluation skills
(AO2). Section B comprises a choice of essays that assess understanding of the period in
depth (AO1) by targeting five second order concepts – cause, consequence, change and
continuity, similarity and difference, and significance. Section C comprises a choice of essays
that relate to aspects of the process of change over a period of at least 100 years (AO1). Most
candidates appeared to organise their time effectively and there was little evidence of
candidates being unable to attempt all three sections of the paper within the time allocated.
A minority of scripts continue to pose some problems for examiners with a lack of legibility of
handwriting; examiners are only able to give credit for what they can read.

In Section A, the strongest answers demonstrated an ability to draw out and develop
reasoned inferences from the source for both enquiries and to evaluate the source
thoroughly in relation to the demands of the two enquiries on the basis of both contextual
knowledge and the nature, origin and purpose of the source. Some candidates used their
contextual knowledge to continue to describe events in great detail, rather than using it to
illuminate and to discuss the sources. This sometimes resulted in candidates not dealing with
the sources adequately. In other cases, candidates might offer up no contextual knowledge
to support their arguments and analysis.

In Section B, examiners were impressed by the number of responses that clearly understood
the importance of identifying the appropriate second order concept that was being targeted
by the question and shaped their responses appropriately to meet the demands of the
question. More responses were seen this summer that had a tendency to only deal with one
side of an argument; some of these were a sophisticated analysis of that one side, showing
the links between the issues that were raised, but it is essential that candidates acknowledge
the existence of a debate, where appropriate. Candidates need to be aware of the
chronological parameters of questions and to ensure that they write across the chronology.
Equally, the evidence that is presented should come from within the timeframe of the
chronology of the question. It was disappointing this summer to note that a number of
candidates seemed to have only a weak grasp on the timing of key events.
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Section C requires candidates to answer a breadth question. The questions in this section are
set to encompass a minimum of 100 years. Candidates are reminded that, as has been
pointed out in previous Principal Examiner reports, this has important implications for the
higher levels in bullet point 2 of the mark scheme. To access bullet point 2 at level 5
candidates are expected to have responded ‘fully’ to the demands of the question. The
requirements of questions will vary and key developments relating to the question may be
more specific to the entire chronological range in some questions and options than in others.
However, it was judged not possible for candidates to have ‘fully met’ the demands of any
section C question unless at least 75% of the chronological range of the question was
addressed. To access bullet point 2 at level 4 candidates need to meet most of the demands
of the question. It was unlikely that most of the demands of the question would be met if the
answer had a restricted range that covered less than 60% of its chronology. It should also be
pointed out that ‘bookending’ the chronology with little between those ‘bookends’ is unlikely
to meet the demands of the higher levels in bullet point 2. Candidates are also reminded that
engaging with the specific stated factor, or turning point, if one is identified in the question, is
vital if candidates are to show that they have responded to the specific question asked.

The candidates' performance on individual questions is considered in the next section.
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Question 1

Most candidates were able to use the source from The Times newspaper October 1912 to
comment on the development of the Longbridge site and the productions methods and
candidates accessed all levels of the mark scheme.

Candidates were able to comment on the origin of the source and its readership as
representing the groups the cars at Longbridge were aimed at and that the article in the
newspaper would be a good way of further promoting the development and sales of the
cars. Some candidates mentioned that as a national newspaper it showed that Longbridge
was of interest nationally and that as the Times had a reputation as a quality newspaper was
possibly more likely to be accurate or well researched.

Candidates were generally able to select information to show the development of the site,
related car production increasing, the number of employees growing, the size of the site and
workshops. As the source was from 1912 candidates at lower levels based their evaluation on
the argument that the source could not show how the development that occurred during the
war and the effect of the war on the development and production. Candidates were generally
able to discuss the range of models at Longridge and some commented on how production
was changed during the war years. The production methods and the use of special tools
were linked to the reputation of quality. Candidates sometimes argued that the production
was more characterised by batch production and was slow causing waiting list for cars from
buyers. Also, the introduction of new methods and ‘automatic tools’ was a result of the
influence of methods used by Ford to speed up production was sometimes argued. A general
trend across answers was that candidates did not make developed inferences from the
source – it was common to use a quotation or a point from the nature/ origin/ purpose and
then back it up or challenge it with own knowledge, but the actual analysis through the use of
making inference was limited or underdeveloped in many answers. Higher level evaluation,
rather than listing what the source left out, looked more closely for what is exaggerated/ false
from the source and candidates used their own knowledge to prove why it was false/
exaggerated.
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This response makes valid inferences from the source material, for
example, considering both the development of the Longbridge site and
the production methods at Longbridge. Contextual knowledge is
added to expand upon these inferences, though this could have been
more detailed and precise. In addressing the utility of the source to the
two enquiries, the candidate evaluates the position of the author and
takes this into consideration when making a judgement. As the
candidate weighs up both enquiries in the conclusion, the response
accesses level 5.

Try to consider the provenance of the source for both enquiries rather
than in a separate, stand-alone paragraph.
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Question 2

Most candidates were able to use the source to comment on the two aspects of the enquiry.
Candidates were generally able to identify the problems that Malthus raised such as wasting
money in the ale house, not saving, reliance and restrictions on freedom. Some candidates
questioned the identified problems related to Malthus’s background as an upper-class
academic who had a low opinion of the poor and that although the Poor Law was open to
corruption the cyclical nature of some work meant there was a need for support and that not
all poor would behave in the way Malthus suggests.

Regarding Malthus’s proposals for reform. Most candidates identified some or all of the
proposal such as abolition of the Poor Law, so providing a deterrent to having a large family,
removal of the Settlement Laws, encouraging Friendly Societies and only providing indoor
relief in very strict Workhouses.

Provenance presented a challenge for many candidates. Where candidates recognised
Malthus they often got sidetracked into writing about his ideas in a lot of detail to the
expense of the analysis. When they didn't, comments were often very generic ('he was there
at the time and so the source is reliable...'). Some candidates used the information on the
provenance to comment that Malthus was an economist and specialised on human
population and so this gave the contents weight.

Those that developed this said he would be more interested in how the Poor Law operated
from an economic point of view and hence his Essay represented the ideologic thinking of
the middle – and upper-class rate payer, which blamed the poor for their situation. Some
added contextual knowledge regarding Malthus view on population control and said this
made him unsympathetic to the poor.

Candidates seemed to struggle with balance between analysis of the source and deployment
of contextual knowledge. Where contextual knowledge was deployed it was often divorced
from the source analysis (for example long-winded sections about Bentham/utilitarianism).

A general trend across answers was that candidates did not make developed inferences from
the source – it was common to use a quote/ point from the nature/ origin/ purpose and then
back it up or challenge it with own knowledge, but the actual analysis through the use of
making inference was limited or underdeveloped in many answers.
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This Level 5 response effectively interrogates the source to address the
two enquiries. A particular strength of this response is the way the
candidate weaves their contextual knowledge throughout their answer
to weigh up the source convincingly.

Try to integrate your points on the provenance and purpose of the
source into your response, rather than including these points as a
stand-alone paragraph.
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Question 3

This was a question attempt by a few candidates although the full range of marks was
accessed. Some were very informed regarding the problems caused by the different gauges
and how this disrupted passenger travel and freight transportation. Some candidates argued
that it was the problems that led to the narrow gauge winning. More developed answers
argued that Brunel’s wide gauge cost more and Brunel had developed his wider gauge later
that Stephenson’s so despite design superiority related to comfort and speed of the wider
gauge the narrow gauge won. This was because of the report by the Royal Commission 1845
and the subsequent Gauge Act 1846, which was influenced by cost and the fact more narrow
gauge was already laid.

In addition, some argued Brunel had not established his reputation, so this came too late to
have an impact on the ‘battle’, and that he had a reputation for not keeping to budgets so his
wider gauge was not seen as a cost-effective alternative to the narrow. At the lower-level
answers were predominantly narrative – they described why the narrow gauge triumphed
but not engaging with any historical causational reasoning over why one cause was more
important than the other. At the higher level there was an impressive depth of knowledge
shown in some responses to this answer, with candidates confidently understanding the
difference between the different sizes of gauges and historical context around the “battle”.
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This is a level 5 response. The candidate maintains an analytical focus
throughout and supports that focus with precise and specific
knowledge of the development of the gauges.

Make sure your conclusion focuses on the specific wording of the
question to make sure you are thoroughly evaluating.
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Question 4

This was the more popular Section B question in option 34.1 and candidates accessed the full
range of marks. Generally, candidates were able to comment on Starley’s design, related to
the bicycle frame and argued that this made it more usable than the Penny-farthings. Some
argued that marketing of the bicycle and it taking part in races were responsible for its
success. Others suggested that increase in popularity was due to cycle clubs, and or the
adoption by women’s groups to popularise their campaign and offer second hand bikes to
working class women and the development of a second-hand market. The introduction of
pneumatic tyres was also commented on by some as contributing to its success. Overall,
candidates were confident in identifying a range of causes that were responsible to the
success of the safety bicycle. In lower-level answers, there were limited links to show
causational reasoning and relative significance of causes. The stronger candidates were able
to show links and to consider the relative importance of a range of issues before reaching a
supported, evaluative conclusion.
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This Level 4 response considers a number of different factors related
to the success of the safety bicycle. It does address the impact of
Starley and attempts to compare this to other factors but struggles to
sustain this throughout, and at times the factors are considered in
isolation.

Remember to compare each factor back to the factor stated in the
question so that you are evaluating throughout.
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Question 5

This was the more popular question in Section B. Most candidates were able to identify
different groups such as Friendly Societies, the Charity Organisation Society (SOC), Burial
Societies and Trade Unions. Across a noticeable number of responses there was a lot of
consideration of other factors outside of charity and self-help leading to some answers being
less directly focused on the demands of the question.

There was a confusion from some candidates on the difference between what charity and
self-help were. Some used the terms synonymously and some labelled organisations
wrongly, e.g., referring to a group as a self-help organisation when it was a charity, and vice
versa.

In lower-level responses, depth of their own knowledge about charity and self-help
organisations was less secure, with candidates not giving any examples of specific charity
and self-help organisations between the period, but a general view of what charity/ self-help
was.

There was limited engagement in responses to consider relative significance e.g., why one
charitable organisation was more successful than another.

Higher level answers were forensic in assessing the effectiveness of individual charities e.g.,
the exclusionary nature of subscription fees meant that those who were destitute and
arguably needed help the most did not benefit from it.
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This Level 5 response effectively establishes criteria for judgement in
the introduction and then refers back to the criteria throughout the
response. There is range and depth in this response, which also has a
well-focussed conclusion.

Try to relate your response back to the specific wording of the question
to ensure that your answer is fully focussed at all times.
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Question 6

Responses to this question demonstrate the importance of engaging with the specific
question asked. Weaker responses tended to look at the general impact of the Great
Depression on Britain generally, rather than analyse and evaluate specifically how
successfully the government dealt with the impact of the depression on the poor. These
responses were often narrative – about the Depression itself (including the Wall Street Crash),
the travails of the Labour administration or the experience of the Jarrow marchers.

Overall candidates often did not engage consistently with the idea of relative significance and
there was very little weighing up of factors/ comparison of factors.

Higher level responses were able to evaluate the specific government measures put in place
in the 1930s and candidates were able to evaluate the successes and failures of each
measure through valid criteria such as the impact across geographical regions/ areas of
industry. Stronger responses were also able to argue about the effectiveness of the
government response (e.g. Unemployment Act, means test, Special Areas Act, McKenna
Duties). Those most successful responses challenged how successfully the government dealt
with the problems, considering the uneven effect of the depression across the country.
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This response is well focussed and maintains an analytical focus
throughout. The response is slightly one sided but the evaluative
approach, supported by precise evidence means that this is a high
Level 4 response.

Aim to weigh up at the end of each paragraph, not just in the
conclusion, to ensure that your answer is analytical throughout.
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Question 7

This question was answered by only a few candidates. Overall, candidates considered a good
range of causes that brought about significant changes in working patterns and conditions.
Most candidates were able to comment on limits of water power and the need to be cited by
rivers and hence the freedom given by Steam engines. Those that developed their answer
were able to cite other factors such as the introduction of electricity as being more significant
than steam. While others mention the examples by factory owners such as Robert Owen or
Titus Salt as well as increased government legislation related to working patterns as being
more important.

In answers awarded marks in the lower levels of the mark scheme, there were limited
attempts to link between causes to establish relative significance and look for causal
relationships.

Candidates who were awarded marks in the lower levels of the mark scheme also tended to
cluster evidence around the mid-19th century so miss the opportunity to incorporate a range
of evidence spanning across the period the question identified.

Candidates tended to focus answers on working conditions and less so on working patterns
and are reminded of the importance of reading the question carefully.
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Question 8

This was the more popular of the Section C questions in option 34.1 and candidates were
able to access the full range of marks. Candidates showed a secure understanding of the
Mines Act overall, and how it changed the working lives of children. Mostly candidates were
able to comment on changes made by the Mines Act 1842. Those that developed their
response challenged the significance related to how wide it made changes to children and
that Factory legislation being cited as having more wide impact than the mines legislation.
Higher level answers engaged with the fact that there were children working across different
industries and that it did not impact all children, but those specifically working in mines.
Candidates who were awarded marks in the lower levels of the mark scheme tended to
cluster evidence around the mid-19th century so miss the opportunity to incorporate a range
of evidence spanning across the period the question identified. The 1908 Children’s Act was
used by some candidates as evidence of another act that improved the working lives of
children, but in many cases explanations were not explicitly linked enough to working lives.
Stronger answers that did make this link provided explanations along the lines that the
promise of education meant that time working was reduced and in the long term they had a
better prospect of a better working life as a skilled worker. The stronger candidates were also
able to cite the work of Dickens as exposing conditions and so educating the middle and
upper class into the lives of working children.
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This response considers the changes in the working lives of children
across the chronological range with particular attention to the stated
factor, the 1842 Mines Act. There is depth as well as breadth to the
evidence it introduces, and it establishes clear criteria for judgement.
This is a Level 5 response.

A plan is particularly helpful in ensuring that you cover the full
chronological range specified in the question.
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Question 9

This was the less popular question in Section C. There was a clear lack of contextual
knowledge in relation to TB Sanatoria overall, which hamstrung many responses. Sometimes
this aspect was dismissed in one summary paragraph or even a few lines, before candidates
moved on to more secure ground (at the expense of the overall quality of response). This led
to less focussed/balanced answers overall. Apart from TB sanitoria which was in the
question, in answers awarded marks in the lower levels, there was a lot of clustering of
evidence around the mid-19th century to a range of evidence limited in some answers. Many
candidates did not seem to understand what TB sanitoria were, instead using evidence of
what Medical Officers of Health advised to deal with TB such as spitting in bowls. A few
candidates confused sanitoria with sanitation. There were limited links between key features
of the period to evaluate relative significance needed to reach Level 5 in bullet point 3 of the
mark scheme. Stronger candidates, who had prepared for this question, were able to discuss
the growing provision of sanatoria and compare this to other changes such as growing public
health provision related to Acts of Parliament and the Public Health Act of 1875.
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Whilst this response has appropriate chronological range (although
there are examples from outside the period stated in the question)
and is focussed on the general theme of the question, it lacks precise
evidence, particularly on the stated factor of TB sanatoria. In places the
argument is asserted rather than supported. There is sufficient
analytical focus however for the candidate to access Level 4.

Double check the dates in the question to ensure that your chosen
examples are appropriate for the specific question asked.
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Question 10

This was by far the more popular question in Section C. Most candidates were able to provide
examples of improvements related to drainage usually citing the work of Bazalgette. They
were able to argue effectively that this had significant effect in preventing the spread of
Cholera. However, the cholera epidemic of 1832 was also seen as important as providing the
motivation for government legislation and producing reports that led to the Public Health Act
of 1848. The growing understanding of germ theory provided by Pasteur were also seen as
being significant. Stronger responses argued, for example, that drainage and water supplies
were important because improving them had wider effects (e.g. less deaths from cholera and
other diseases), whilst others argued other innovations carried more weight. Candidates
should be cautious about relying on pre-planned arguments because either they dismissed
the premiss of the question without argument or included evidence which was not
appropriate e.g. Jenner's initial smallpox vaccination was out of the date range of the
question.

In responses awarded marks in the lower levels of the mark scheme, sweeping evaluative
statements were made e.g., therefore this led to the improvement of public health. There
was limited evidence of what impact this had in improvement of public health e.g., decrease
in death rates from a disease etc. Candidates whose responses were in lower levels of the
mark scheme struggled to establish and use criteria for judgement to drive their evaluation.
This led to lower-level responses that were predominantly narrative in nature with a
summary evaluative sentence such as ‘therefore this shows that it did have a significant
impact on the population’. There was less consideration for the nuances of this e.g., the
impact across geographical regions (small scale/ national)/ long term or short term/ the
different classes of groups it impacted or didn’t impact.

There was a noticeable number of responses that did not consider the relative significance of
factors compared to each other.
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This response has a sustained analytical focus on the question
throughout. It does not approach the question chronologically but
draws on a range of examples from across the chronology to illustrate
and support the analysis. Although the candidate would benefit from
ensuring each alternative factor is clearly weighed up against the
stated factor, there is sufficient analysis and focus for this response to
access level 5.

A plan is very helpful in ensuring that your answer is focussed and
covers the chronological range stated in the question.
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Paper Summary

Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should ensure that they deal with both enquiries; there will be material in the
sources to support both enquiries
Candidates should not simply paraphrase the content of the source; they should develop
valid inferences supported by the arguments raised in the source
Candidates should read the caption carefully, so they do not mistake its intent
Candidates should make use of relevant contextual knowledge to support inferences and
evaluation. It is not the quantity of contextual knowledge that is key, but the use to which it
is put.

Sections B and C

Candidates should avoid a narrative/descriptive approach; this often undermines the
analysis that is required for the higher levels
Planning of essays will help candidates develop an analytical approach
Candidates must be aware of key dates, as identified in the specification, so that they can
address questions with chronological precision
Candidates should aim to range across the breadth of the chronology in Section C
questions.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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