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Introduction

It was pleasing to see that candidates were able to engage effectively across the ability range
in this series of exams with A Level paper 9HI034 that deals with Industrialisation and Social
Change in Britain, 1759-1928, forging a new society (9HI034.1) and Poverty, Public Health and
the State in Britain, c1780-1939 (9HI034.2). The paper is divided into three sections. Section A
contains a compulsory question that is based on two enquiries linked to one source. It
assesses source analysis and evaluation skills (AO2). Section B comprises a choice of essays
that assess understanding of the period in depth (AO1) by targeting five second-order
concepts – cause, consequence, change and continuity, similarity and difference, and
significance. Section C comprises a choice of essays that relate to aspects of the process of
change over a period of at least 100 years (AO1).

Most candidates appeared to organise their time effectively and there was little evidence of
candidates being unable to attempt all three sections of the paper within the time allocated,
although a very small number did not complete their response to Section C. There continues
to be an increase this year in the number of scripts that were seen that posed problems for
examiners with a lack of legibility of handwriting, some of which were almost entirely
indecipherable. Examiners are only able to give credit for what they can read. There was
some evidence this summer of a number of candidates abbreviating words that should not
be abbreviated in formal written English, eg the use of gov instead of government, or BSP for
Broad Street Pump. This is not a development that is welcomed.

In Section A, the strongest answers demonstrated an ability to draw out and develop
reasoned inferences from the source for both enquiries and to evaluate the source
thoroughly in relation to the demands of the two enquiries on the basis of both contextual
knowledge and the nature, origin and purpose of the source. Some candidates continue to
use their contextual knowledge to describe events, sometimes with only tangential links to
what is in the source, in great detail, rather than using it to illuminate and to discuss the
sources. This sometimes resulted in candidates not dealing with the source adequately. In
other cases, candidates might offer up no contextual knowledge to support their arguments
and analysis. It is disappointing to note that a number of candidates did not explicitly
address the focus of at least one of the enquiries or that candidates overlooked some
element of the question. Some responses were seen where candidates dismissed one of the
enquiries as having no material available for it. This will never be the case – both enquiries
always have some relevant material, even though it is not necessarily always balanced.
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In Section B, examiners were impressed by the number of responses that clearly understood
the importance of identifying the appropriate second-order concept that was being targeted
by the question and shaped their responses appropriately to meet the demands of the
question. It continues to be the case that a number of responses were seen that had a
tendency to only deal with one side of an argument; some of these were very impressive in
dealing with that one side, showing the links between the issues that were raised, but it is
essential that candidates acknowledge the existence of a counter argument, where
appropriate. Candidates need to be aware of the chronological parameters of questions and
to ensure that they write across the chronology. Equally, the evidence that is presented
should come from within the timeframe of the chronology of the question.

Section C requires candidates to answer a breadth question. This has important implications
for the higher levels in bullet point 2 of the mark scheme. To access bullet point 2 at level 5
candidates are expected to have responded ‘fully’ to the demands of the question. The
requirements of questions will vary and key developments relating to the question may be
more specific to the entire chronological range in some questions and options than in others.
However, it was judged not possible for candidates to have ‘fully met’ the demands of any
section C question unless at least 75% of the chronological range of the question was
addressed. To access bullet point 2 at level 4 candidates need to meet most of the demands
of the question. It was unlikely that most of the demands of the question would be met if the
answer had a restricted range that covered less than 60% of its chronology. There seemed to
be greater use made of the practice of ‘bookending’ the chronology this summer with little
between those ‘bookends’. This approach is unlikely to meet the demands of the higher
levels in bullet point 2. It would appear that in this section of the paper in particular, there
are some candidates who are not reading the question with sufficient care and who are using
their own preferred question focus rather than the one that has been set on the paper. This
clearly has an impact on achievement.

There seemed to be significantly more scripts where candidates had handwriting which was
difficult to read. Centres might consider giving candidates exercises where they have to read
each or other people’s handwriting, so they can understand the challenge this poses for
understanding what some of them have written if they don’t attempt to write clearly. This is
particularly important as scripts are scanned and some definition can be lost as a result.
Candidates need to apply basics such as paragraphing in order to produce a coherent
response.

The candidates' performance on individual questions is considered in the next section.
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Question 1

For the Section A responses, overall knowledge of the content was good. At the top end
candidates were able to make reasoned inferences and to analyse them. However, some
candidates instead described the content of the source or simply quoted without inferencing.
The majority of candidates analysed provenance well and, in many cases, used this to help
them weigh the value of the source. However, in some cases candidates forgot to analyse or
make reference to the provenance. A small number of candidates attempted to analyse the
sources without making reference to any own knowledge.

Candidates were generally able to use source one to make comments on the two enquires
but not necessarily equally. They were often able to note that it was a testimony and given
under oath so there would be pressure to tell the truth. The question elicited some well-
balanced responses from the candidates looking equally at both treatment of child
apprentices and their living conditions. Stronger candidates appreciated the issues with the
provenance of the source – that although Sefton was under oath and appeared to be giving a
largely positive account, the fact that he had run away from the mill may belie other issues
and he may not be a reliable witness. Some candidates did question Sefton’s testimony in
terms of him claiming, ‘I have no reason to complain to my master’ despite that fact he had
asked for leave and it wasn’t granted. Some candidates mentioned that, despite Greg’s
reputation as a model employer, which parts of the testimony support, he was still motivated
by profit and that often apprentices would not see their family once they had become an
apprentice.
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A well structured response which makes valid inferences regarding
both enquiries before debating their value with detailed contextual
knowledge, which is also used to support evaluation, not only by
enlarging on the provenance, but also by making sustained attempts to
confirm or question the author’s viewpoint (especially given that this is
an investigation and Sefton was under oath). This is a level 5 response.

Look at the detail of the provenance of the source to see what might
give weight to the source – eg in this case, among other points, the
intended audience. Challenge or confirm the veracity of the source by
using contextual ‘own knowledge’ to discuss weight.

10GCE History 9HI0 34



Question 2

For the Section A responses, overall knowledge of the content was good. At the top end
candidates were able to make reasoned inferences and to analyse them by placing them in
the content in which they were written. However, some candidates instead described the
content of the source or simply quoted without inferencing. The majority of candidates
analysed provenance well and, in many cases, used this to help them weigh the value of the
source. However, in some cases candidates forgot to analyse or make reference to the
provenance. A small number of candidates attempted to analyse the sources without making
reference to any own knowledge.

There were many responses that engaged clearly with both enquiries but some candidates
analysed the source rather generally (without specific reference to the given enquiries). The
former saw candidates evaluate the source in sophisticated ways (for example noting that as
a report produced by the Commission, the source may seek to portray administration in a
positive light). Some candidates offered more superficial evaluation that relied on pointing
out omission, and as such did not gain credit – ie 'the source is less valuable because it does
not contain information about...' Some added extraneous contextual material post 1846, eg
discussion of the Andover scandal.

Most candidates were able to identify some points from the source related to the way the
Poor Law Amendment Act was administered and the nature of opposition. Quite often
candidates argued it revealed more about the nature of opposition than the administration.
A few candidates argued it had no value related to the administration and so did not
progress their response related to this part of the enquiry. Others were able to identify that
the source said that 'The Guardians took over the administration of relief’ and related this to
contextual knowledge such as the aim to remove outdoor relief and why this was not popular
in areas such as Todmorden where they may have cyclical employment and indoor relief was
not suitable and how this related to the opposition. There were some candidates who gave
strong responses to the first two bullet points but made no attempt to cover the third on
evaluation of source material.

With a minority of candidates using both sources, centres should ensure candidates have
practise with exam papers and fully understand that the paper covers two options and which
of the sources applies to their option.
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This is a level 5 response to this question. The response interrogates
the source in relation to both enquiries in a sustained way throughout
the answer. It distinguishes between the claims being made and
information. The contextual knowledge is used to illuminate what can
be gained from the content and displays a secure understanding. The
quality of the analysis has been made clear throughout the response.

Make sure that your contextual knowledge is used to support or
challenge the points made in the source, and are integrated into your
response rather than being put in a separate paragraph.
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Question 3

Overall candidates had very good knowledge of this topic and could confidently explain the
importance of Wedgwood’s experimental work. They were also able to support their
explanations with good knowledge. Candidates tended to weigh Wedgwood’s experimental
work with factors such as the construction of canals, Queen Charlotte’s patronage and
Wedgwood’s business acumen. Candidates were able to effectively agree with the premise of
the question by considering a number of other factors and then suggest one such as
Wedgewood’s marketing as an elite brand to royalty as the greatest factor impacting the
development of his business.
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This response tackles the question by considering three factors that
meant Wedgwood was able to achieve success. For each of the factors,
the candidate engages in a clear analysis of the extent to which it
proves and/or disproves the contention in the question. The quality of
this analysis and focus in the conclusion means that this enters level 5.

Think about the order of your factors when planning your essay – it is
usually best to start with any identified in the question before moving
on to alternatives. This will ensure that your essay is analytical and well
organised, answering the specific question asked.
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Question 4

There were insufficient responses to provide feedback.
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Question 5

Although this question was sometimes well answered, many responses lacked focus and
where they were focused could have contained more specific contextual knowledge. In
particular, the date range should be considered carefully by candidates. Most answered in a
way that would have been more appropriate/relevant to the period of the New Poor Law
(after 1834) rather than 1780-1832, where indoor relief was usually only experienced by a
minority (elderly, infirm, orphans and not under the terms of less eligibility as set out in 1834).
As such much of the knowledge used (eg about the Andover Scandal of 1845) was much less
relevant. Candidates often focused heavily on outdoor relief systems (eg Speenhamland,
Labour Rate) which was appropriate if clearly linked to the question (ie as a counterpoint to
the qualities of indoor relief) but this was sometimes not the case. Stronger candidates were
able to write about indoor relief and mention the Sturges-Bouren Acts, the Gilbert Act and
the conditions in workhouses and regional differences. At the top end candidates had good
knowledge of indoor relief systems and were able to weigh the strengths and weaknesses of
this form of relief. A large number of candidates tried to weigh indoor relief against outdoor
relief and spent a considerable amount of time analysing outdoor relief, losing the focus on
the question. A very small number of candidates were not sure what indoor relief was and
struggled to move beyond description.

26GCE History 9HI0 34



27 GCE History 9HI0 34



28GCE History 9HI0 34



29 GCE History 9HI0 34



30GCE History 9HI0 34



31 GCE History 9HI0 34



This is a level 5 response. There is sustained question focus and
analysis of the material throughout. In its analysis, this response
weaves effectively between the different explanations for the impact of
indoor relief (or lack thereof) and shows the relative importance of
each.

Consider how you are going to measure the impact or influence of
each factor – use this to evaluate and to ensure that you are analytical
throughout, not just in the final conclusion.
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Question 6

Generally, responses were secure in their basic understanding of the liberal reforms though
quality of evaluation differed significantly. Most candidates were able to give some examples
of the reforms and to assess their impact. They considered for example the introduction of
Old Age Pensions for over 70s but also the criteria which limited who should receive it as well
as considering that life expectancy was low for large sections of the population. Stronger
candidates also considered Labour Exchanges, Trade Boards and the National Insurance Act
and a number of candidates considered reforms related to education and the Children’s
Charter as the beginnings of foundation for child welfare. At the top end candidates were
able to weigh ways in which these reforms had a significant impact against ways in which
they did not. Some candidates successfully arranged their paragraphs by criteria rather than
factors which ensured they effectively covered bullet point three and responded to the
expectation of the question well. Sometimes responses were one-sided relating to reforms
and not always evaluated. A number of candidates tried to weigh the reforms of the Liberal
governments against other factors such as the Boer War, improvements in technology and
the understanding of science and the influence of individuals, losing the question focus.
There was also some confusion between ‘how’ (success of Liberal reforms) and ‘why’ (reasons
for the reforms).
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This is a strong level 5 response. It maintains an analytical focus
throughout and supports that focus with precise and specific
knowledge of the Liberal government's welfare reforms. There is clear
evaluation of the word 'significance' to enhance the response.
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For the very highest marks ensure that you are engaging with any
qualifying words in the question, in this case 'significant', to ensure
that your evaluation is sustained and thorough.
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Question 7

This question elicited some detailed responses from candidates who appreciated the balance
between legislation and other factors. Sound appreciation of legislative change was evident
as most candidates were able to consider some examples of legislation such as the Factory
Acts 1802 and 1833 or the Mines Act 1842 and how they changed children’s lives. The
Education Acts such as 1870 Forester Act were argued by some as the most important as
they applied to all children although drawbacks from its effectiveness were not always
identified. This was well balanced with other factors, with individuals being cited, most often
eg Dickens, Barnardo, Barrie and Owen in either exposing or aiding change were also
mentioned.
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This response has ranged widely across the issues that are relevant to
answering this question, demonstrating an awareness that it is
relevant to consider legislation, individuals, and changing notions of
childhood. It was more than sufficient to be in level 5.

To reach the highest levels there must be chronological coverage
across the period established by the question and you should attempt
to develop this fully.
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Question 8

Those candidates who answered this were able to give examples of legislation such as the
1878 Factory Act and reformers like Robert Owen and Titus Salt and the influence of Lord
Ashley. The evidence that challenged this for example, such as the matchgirl strike, was
sometimes provided. Responses didn’t always go to the end of the time frame. Stronger
candidates were able to balance their argument by seeing how legislation worked for and
against adults and how individuals made a difference to the lives of some workers.
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Question 9

The majority of candidates had very good, detailed knowledge about what led to
improvements in public health. At the top end, candidates were confidently analysing
improvements in water supply against other factors such as the impact of individuals and
government acts. Popular topics analysed were the works of John Snow including the
difficulty in his findings being accepted, limiting the speed of the improvement. Chadwick,
Jenner and Pasteur's work was also analysed, along with Bazalgette’s sewage system and the
various public health acts. A few candidates covered at least 75% of the range, largely doing
this through analysing the work of Marie Stopes or vaccinations. A small number of
candidates struggled with what constituted water supply and focused on the other factors
instead. A small number of candidates also merely described the stories of John Snow and
Edward Jenner. Better responses acknowledged the interplay between all factors, eg
government intervention in water supply, and individual achievement in improving water
supply. Here the question was largely well answered, with candidates looking at a number of
factors over the whole time period (Jenner to 1936 Public Health Act being a common
spread) with a good balance of water supply and other factors taken into account.
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This response has a sustained analytical focus on the question
throughout. It does not approach the question chronologically but
draws on a range of examples from across the chronology to illustrate
and support the analysis. This is a strong level 5 response (despite
abbreviations).

Think about whether organising your response by factors would be
more effective. In breadth questions this often enables more effective
analysis, as long as you ensure that you have chronological range too.
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Question 10

Generally, most candidates could provide examples of central and local authorities' initiatives
and either argue to support or challenge the premise. For example, candidates were able to
relate the power of central government versus the inspiration of local initiatives providing
impetus to central government. Some candidates interpreted the question to be central
government versus individuals and did not necessarily locate the initiative to a locality. A very
small number of candidates focused solely on either the central government or local
initiatives. Some candidates did not balance their response between central and local
initiatives, with the responses skewed towards central government. Better responses
acknowledged the interplay between local initiatives influencing central governmental
policies and were able to give a well-balanced response using various references to central
government and various specific local initiatives. Candidates did tend to struggle to show at
least a 75% of chronological range however.
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This is a very thorough response with sustained focus on the specific
question comparing local initiatives to central government. There is
comprehensive coverage of the timeframe, and the candidate analyses
the significance of each factor, weighing it against others. This is a
well-structured response with clarity of expression throughout. The
response is a secure level 5.

Sustained analysis is a vital feature of a Level 5 response. Let your
introduction set out clearly the main line of argument, and let the
conclusion make the overall judgement on that argument. The
comparative significance of factors or issues can also be made clear at
several points within the body of the essay. In this way, argument and
judgement are sustained.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should read the question carefully, so that they ensure that they are dealing
with both enquiries
Candidates should aim to go beyond comprehension and summary of the sources by
developing reasoned inferences that are fully discussed
Candidates should read the caption and make full use of it when evaluating the source
Candidates should make use of relevant contextual knowledge to support inferences and
evaluation. It is not the quantity of contextual knowledge that is key, but the use to which it
is put.

Sections B and C

Planning of essays will help candidates develop an analytical approach
Candidates should read the question carefully to ensure that they are answering the
question that has been set, both in terms of its focus and its chronological parameters
Candidates should avoid a narrative/descriptive approach; this often undermines the
analysis that is required for the higher levels
Candidates should aim to range across the breadth of the chronology in Section C
questions.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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