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Introduction

It was pleasing to see that candidates were able to engage effectively across the ability range
in this series of exams with A Level paper 9HI036 that deals with Protest, agitation and
parliamentary reform in Britain, c1780-1928 (9HI036.1) and Ireland and the Union,
c1774-1923 (9HI036.2).

The paper is divided into three sections. Section A contains a compulsory question that is
based on two enquiries linked to one source. It assesses source analysis and evaluation skills
(AO2). Section B comprises a choice of essays that assess understanding of the period in
depth (AO1) by targeting five second order concepts – cause, consequence, change and
continuity, similarity and difference, and significance. Section C comprises a choice of essays
that relate to aspects of the process of change over a period of at least 100 years (AO1). Most
candidates appeared to organise their time effectively and there was little evidence of
candidates being unable to attempt all three sections of the paper within the time allocated.
There does appear to have been an increase this year in the number of scripts that were
seen that posed problems for examiners with a lack of legibility of handwriting; examiners
are only able to give credit for what they can read.

In Section A, the strongest answers demonstrated an ability to draw out and develop
reasoned inferences from the source for both enquiries and to evaluate the source
thoroughly in relation to the demands of the two enquiries on the basis of both contextual
knowledge and the nature, origin and purpose of the source. Some candidates used their
contextual knowledge to continue to describe events, sometimes with only tangential links to
what is in the source, in great detail, rather than using it to illuminate and to discuss the
sources. This sometimes resulted in candidates not dealing with the sources adequately. In
other cases, candidates might offer up no contextual knowledge to support their arguments
and analysis. It is disappointing to note that a number of candidates talked in general terms
rather than explicitly addressing the focus of the enquiries or that candidates overlooked
some element of the question .
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In Section B, examiners were impressed by the number of responses that clearly understood
the importance of identifying the appropriate second order concept that was being targeted
by the question and shaped their responses appropriately to meet the demands of the
question. More responses were seen this summer that had a tendency to only deal with one
side of an argument; some of these were a sophisticated analysis of that one side, showing
the links between the issues that were raised, but it is essential that candidates acknowledge
the existence of a counter argument, where appropriate. Candidates need to be aware of the
chronological parameters of questions and to ensure that they write across the chronology.
Equally, the evidence that is presented should come from within the timeframe of the
chronology of the question. It was disappointing this summer to note that a number of
candidates seemed to have only a weak grasp on the timing of key events. In both Sections B
and C, it would appear that there are some candidates who are not reading the question with
sufficient care and who are using a slightly different question focus to the one that has been
indicated on the paper. This clearly has an impact on achievement.

Section C requires candidates to answer a breadth question. The questions in this section are
set to encompass a minimum of 100 years. Candidates are reminded that, as has been
pointed out in previous Principal Examiner reports, this has important implications for the
higher levels in bullet point 2 of the mark scheme. To access bullet point 2 at level 5
candidates are expected to have responded ‘fully’ to the demands of the question. The
requirements of questions will vary and key developments relating to the question may be
more specific to the entire chronological range in some questions and options than in others.
However, it was judged not possible for candidates to have ‘fully met’ the demands of any
section C question unless at least 75% of the chronological range of the question was
addressed. To access bullet point 2 at level 4 candidates need to meet most of the demands
of the question. It was unlikely that most of the demands of the question would be met if the
answer had a restricted range that covered less than 60% of its chronology. It should also be
pointed out that the practice of ‘bookending’ the chronology, but having little between those
‘bookends’ is unlikely to meet the demands of the higher levels in bullet point 2.

The candidates' performance on individual questions is considered in the next section.
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Question 1

Candidates at all levels were able to access this source. Most candidates were able to
demonstrate how the source could be used for both enquiries, through the use of direct
quotes and paraphrasis. Stronger responses interrogated the evidence of the source with
confidence, evaluating the weight that the evidence could bear and offering contextual
knowledge relevant to the question premise and the date of 1912. Such candidates were able
to use contextual knowledge effectively to support their interrogation of the source and, on
occasions, their evaluation. However, weaker candidates simply described contextual
knowledge from across a chronology that was much wider than the remit of the question. In
these cases, analysis was limited, with the source being used as evidence to build an
argument about the effectiveness or otherwise of the WSPU, with limited focus on the
demands of the two enquiries. Stronger candidates recognised that although Strachey was a
member of the NUWSS she was not necessarily disparaging the WSPU or Pankhurst in her
piece. Weaker candidates discussed her ‘bias’ with assertions that were not supported by the
content of the source. A surprising number appeared to believe that she was a member of
the WSPU, despite the information in the provenance.

5 GCE History 9HI0 36



6GCE History 9HI0 36



7 GCE History 9HI0 36



8GCE History 9HI0 36



9 GCE History 9HI0 36



10GCE History 9HI0 36



This is a level 4 response. This response interrogates the evidence for
both enquiries. When looking at the importance of Emmeline
Pankhurst, the response uses its analysis to show the qualities of her
leadership and supports this with the use of contextual knowledge to
illuminate what can be gained from the source. The response also
demonstrates a secure understanding of Strachey’s position and the
weight that can be put on this source as a result.

11 GCE History 9HI0 36



Question 2

This question was accessible to candidates at all levels and both enquiries were addressed by
the majority of candidates. Stronger candidates were able make perceptive inferences
around the fact that by having to address issues of potential harm to British trade, it would
also mean that there clearly were these concerns among the British. The best responses
used contextual knowledge in effective ways, for example, to assess attitudes towards the
removal of trade restrictions, including the issues of empire. Some candidates struggled to
include appropriate contextual knowledge to support their analysis and arguments. Some
very strong responses were able to test the provenance and the role of Adam Smith, noting
that he was trying to convince the British government of the strengths of free trade.
However, even weaker responses were able to use the information provided in the caption to
draw some valid conclusions about its significance for the response. Some weaker responses
restricted themselves to assessing the source as a private letter whilst stronger ones
recognised that Dundas was seeking views he would share with colleagues. A minority of
candidates merely repeated the wording of the caption.
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This is a level 5 response to this question. The response interrogates
the source in relation to both enquiries in a sustained way throughout
the answer. It distinguishes between the claims being made and
information. Although it does not contain extensive contextual
knowledge, what it does with what is used illuminates what can be
gained from the content and displays a secure understanding. There is
a slight timing issue insofar as the conclusion seems to be somewhat
abbreviated. However, the quality of the analysis has been made clear
throughout the response.

Aim to leave sufficient time for a measured conclusion pulling together
the strands of the argument.
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Question 3

Candidates were fairly evenly split between those who tackled this question and those who
tackled question 4 in this section of the paper. Candidates at all levels were able to develop
material on radical reformers, often with some range across the entire period. The best
responses did this with a fair degree of balance, focusing their analysis around the extent of
the challenge posed to ‘the power of the state’. Stronger answers often included contextual
material and information on the intellectual trends that encouraged radicalism. Weaker
responses either failed to offer a counter to the question premise or rejected it completely.
Some candidates strayed out of the period in question c1790-1819, offering substantial
material on Chartism, which went beyond context for the question and could not be
rewarded.
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This response tackles the question by considering three examples of
radical activity across the period. It clearly intended to also include
Peterloo but has run out of time. For each of the activities, the
candidate engages in a clear analysis of the extent to which it proves
and/or disproves the contention in the question. The quality of this
analysis places this response in level 4.

Plan your answer carefully. If working through a sequence of events as
this response does, ensure you have time to consider everything. Think
of alternative ways of planning your answer that enables you to cover
all of the ground that you wish to cover.
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Question 4

Candidates were fairly evenly split between those who tackled this question and those who
tackled question 3 in this section of the paper. Most candidates were able to argue for the
role of the LNA in the repeal of the Contagious Diseases Acts. Many responses considered
the role of Stansfield as an alternative explanation as well as the extent to which Butler
weakened the movement. Thus, most were able to offer some balance in their responses,
even if the range was not always extensive. The best answers often linked these three
elements in an inter-connected way to provide a developed analysis in response to the
question. Weaker candidates sometimes treated Butler as being entirely separate from the
LNA. There were candidates who offered contextual narrative in response to the question.
There was also some confusion between politicians and in some cases around the
relationship between politicians and the LNA.
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This is a level 5 response. There is sustained question focus and
analysis of the material throughout. In its analysis, this response
weaves effectively between the different explanations for the success
of the campaign to repeal the Contagious Diseases Acts and shows the
relative importance of each.

30GCE History 9HI0 36



Question 5

This was more popular than question 6 in this section of the paper. The majority of
candidates who answered this question were able to discuss the role of absentee landlords,
with the strongest responses moving beyond merely looking at their impact on the famine in
general terms, but focusing very clearly on their contribution to the scale of the famine. Most
candidates were able to point to the role of the British government in their counter
arguments. Many were also able to look at the role of monoculture and produce reasoned
judgements based on a range of factors. Weaker responses often simply described the
causes and course of the famine without clearly engaging with the focus of the question and
without discussing the role of the absentee landlords. There was some evidence of
inaccurate statistics being cited in a number of answers.

31 GCE History 9HI0 36



32GCE History 9HI0 36



33 GCE History 9HI0 36



34GCE History 9HI0 36



35 GCE History 9HI0 36



36GCE History 9HI0 36



37 GCE History 9HI0 36



38GCE History 9HI0 36



This is a strong level 5 response. It maintains an analytical focus
throughout and supports that focus with precise and specific
knowledge of the famine.
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Question 6

This was the less popular of the two questions in this section of the paper. Many candidates
had a secure knowledge of the conditions that faced unskilled urban workers, but used this
knowledge to describe the conditions, rather than to engage directly with the focus of the
question, which was the extent of change in those conditions in the years 1907-14. There
were also some strong responses seen to this question where candidates were able to
explain the extent to which unskilled urban workers did not experience significant
improvement in their working and living conditions. Such responses often used accurate
statistics, such as mortality rates and figures showing families in single room occupancy, to
develop their analysis. Such answers often used the role of Larkin to help demonstrate the
part played by trade unions in attempting to force improvement.
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This response has ranged widely across the issues that are relevant to
answering this question, demonstrating an awareness that it is
relevant to consider both Dublin and Belfast. It has done sufficient to
be in level 5.
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Question 7

This was more popular than question 8 in this section of the paper. The vast majority of
candidates demonstrated a sound knowledge of the different reforms and therefore were
able to construct an argument in response to this question. Most candidates were able to
develop material on the 1918 Act, with the best responses offering real depth of knowledge
to demonstrate how the act altered the franchise and might be considered as the key turning
point. Many answers also discussed the 1832, 1867, 1884 and 1928 Acts. The best answers
went beyond the Representation of the People Acts and considered the role of other
legislation, such as the 1872 Secret Ballot. The very best responses consistently weighed
other Acts and legislation against the 1918 Act. A number of responses, having considered
the 1918 Act, then approached the remaining legislation chronologically; this did mean that
some candidates did not finish as they ran out of time for all the legislation. A number of
candidates struggled to get the full range across the time period. Answers often began in
1832, with relatively few candidates able to contrast changes in 1832 with the state of
democracy in 1780 – those that managed this tended to do well. There were answers that
offered limited range or one act in counter argument, but these were seldom seen.
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This is a level 5 response. The candidate weighs the importance of the
1918 Representation of the People Act against other pieces of
legislation beginning with the 1832 Act in order to reach a clear
judgement that is sustained throughout. When considering the
changes that the 1832 Representation of the People Act brought, the
answer does make a passing reference to the political system before
that date, although this is not well developed.

To reach the highest levels there must be chronological coverage
across the period established by the question and you should attempt
to develop this fully.
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Question 8

This was the less popular of the two questions in this section of the paper. A number of very
good responses to this question were seen. The best answers considered the role of the
Labour party in the context of the period, with awareness of their growing influence after the
First World War. Stronger answers were then able to contrast this with, inter alia, the
increasing distinction between Whig and Tory party identities at the turn of the nineteenth
century and the development of party organisation in both the Liberal and the Conservative
parties beginning in the last quarter of the 19th century. Most candidates also understood
that pre-1832, party organisation was loose. There were a minority of responses to this
question that simply gave some general information on the growth of the Labour Party and
were limited to 2/3 paragraphs. A number of responses talked about other matters that
affected politics, but not necessarily parties in the period, including consideration of the role
of the WSPU.
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Although there are some errors in this answer, e.g. regarding the
emergence of the Liberal party, and although it is more secure in the
chronological coverage from 1832, nonetheless this was awarded a
level 5 mark. Despite the errors, the answer contains much that is
accurate and is securely focused on the question. There was much
from which to select for this question and the candidate has more
than sufficient to meet the demands of level 5. There is some
reference to the earlier period and again, this is sufficient for the
demands of level 5.
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Question 9

This was the more popular question in this section of the paper. The majority of candidates
who attempted this question were able to discuss a range of the various armed uprisings by
Irish nationalists and the threat that these posed to British rule in the years 1798 – 1916.
Candidates attempting this question generally ranged quite effectively across the chronology,
with most discussing the events of 1798, Young Ireland, the Fenian Rising and the 1916
Easter Rising. Many candidates took a chronological approach, with varying degrees of
analysis included. Where candidates ensured that they linked this discussion to the precise
terms of the question, it could be an effective way of responding to the question. Weaker
candidates, however, were more likely to simply describe each uprising in turn and quite
possibly to run out of time before reaching the end of the period. There were a number of
responses that did not really develop the question premise, asserting only that uprisings by
Irish nationalists did not prove to be a threat.
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This response has a sustained analytical focus on the question
throughout. It does not approach the question chronologically but
draws on a range of examples from across the chronology to illustrate
and support the analysis. This is a strong level 5 response.
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Question 10

This was the less popular question in this section of the paper. The candidates who answered
this question discussed the contributions of a range of British politicians to the development
of government policy in Ireland. The best responses developed significant material on Lloyd
George, before considering other figures and their contributions relative to that of Lloyd
George. Many effective responses additionally considered the contributions of Pitt the
Younger, Peel, Gladstone and Asquith, coming to a reasoned conclusion as to which of these
politicians had the biggest impact on policy in Ireland. Some candidates took a chronological
approach to this question, which was more narrative, even if responses built towards
reasoned judgement. There were those answers that rejected the question premise and did
not develop material on Lloyd George or had a limited understanding of his contribution.
More frequently, coverage across the period was patchy, with one or more of Asquith,
Gladstone or Peel missing from the response.
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This answer is doing sufficient to be placed into level 4. It looks at 3
politicians – Lloyd George, who is named in the question, Pitt and
Gladstone, summarising aspects of their contributions and making
links to the question. There is a passing reference to Asquith but no
development of this. The references demonstrate that the candidate is
aware of his contribution, but has presumably run out of time.

Planning and time management are both crucial in enabling you to
develop a clear line of argument that encompasses all the key
elements of an answer.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should read the question carefully, so that they ensure that they are
addressing all parts of the question
Candidates should ensure that they deal with both enquiries; there will be material in the
sources to support both enquiries
Candidates should not simply paraphrase the content of the source; they should develop
valid inferences supported by the arguments raised in the source
Candidates should read the caption carefully, so they do not mistake its intent
Candidates should make use of relevant contextual knowledge to support inferences and
evaluation. It is not the quantity of contextual knowledge that is key, but the use to which it
is put.

Sections B and C

Candidates should read the question carefully to ensure that they are answering the
question that has been set
Candidates should avoid a narrative/descriptive approach; this often undermines the
analysis that is required for the higher levels
Planning of essays will help candidates develop an analytical approach
Candidates must be aware of key dates, as identified in the specification, so that they can
address questions with chronological precision
Candidates should aim to range across the breadth of the chronology in Section C
questions.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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