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Introduction

It was pleasing to see that candidates were able to engage effectively across the ability range
in this series of exams with GCE A Level paper 9HI036 that deals with Protest, agitation and
parliamentary reform in Britain, c1780-1928 (9HI036.1) and Ireland and the Union, c1774-
1923 (9HI036.2). The paper is divided into three sections. Section A contains a compulsory
question that is based on two enquiries linked to one source. It assesses source analysis and
evaluation skills (AO2). Section B comprises a choice of essays that assess understanding of
the period in depth (AO1) by targeting five second order concepts – cause, consequence,
change and continuity, similarity and difference, and significance. Section C comprises a
choice of essays that relate to aspects of the process of change over a period of at least 100
years (AO1).

Most candidates appeared to organise their time effectively and there was little evidence of
candidates being unable to attempt all three sections of the paper within the time allocated,
although a very small number did not complete their response to Section C. There continues
to be an increase this year in the number of scripts that were seen that posed problems for
examiners with a lack of legibility of handwriting, some of which were almost entirely
indecipherable. Examiners are only able to give credit for what they can read. There was
some evidence this summer of a number of candidates abbreviating words that should not
be abbreviated in formal written English, eg the use of gov instead of government. This is not
a development that is welcomed.

In Section A, the strongest answers demonstrated an ability to draw out and develop
reasoned inferences from the source for both enquiries and to evaluate the source
thoroughly in relation to the demands of the two enquiries on the basis of both contextual
knowledge and the nature, origin and purpose of the source. Some candidates continue to
use their contextual knowledge to describe events in great detail, sometimes with only
tangential links to what is in the source, rather than using it to illuminate and to discuss the
sources. This sometimes resulted in candidates not dealing with the source adequately. In
other cases, candidates might offer up no contextual knowledge to support their arguments
and analysis. It is disappointing to note that a number of candidates did not explicitly
address the focus of at least one of the enquiries or that candidates overlooked some
element of the question. Some responses were seen where candidates dismissed one of the
enquiries as having no material available for it. This will never be the case – both enquiries
always have some relevant material, even though it is not necessarily always balanced. A
number of candidates commented that the source was better for one enquiry or the other
without substantiating the reason for such a judgement.
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In Section B, examiners were impressed by the number of responses that clearly understood
the importance of identifying the appropriate second order concept that was being targeted
by the question and shaped their responses appropriately to meet the demands of the
question. It continues to be the case that a number of responses were seen that had a
tendency to only deal with one side of an argument; some of these were very impressive in
dealing with that one side, showing the links between the issues that were raised, but it is
essential that candidates acknowledge the existence of a counter argument, where
appropriate. Candidates need to be aware of the chronological parameters of questions and
to ensure that they write across the chronology. Equally, the evidence that is presented
should come from within the timeframe of the chronology of the question.

Section C requires candidates to answer a breadth question. The questions in this section are
set to encompass a minimum of 100 years. Candidates are reminded that, as has been
pointed out in previous Principal Examiner reports, this has important implications for the
higher levels in bullet point 2 of the mark scheme. To access bullet point 2 at level 5
candidates are expected to have responded ‘fully’ to the demands of the question. The
requirements of questions will vary and key developments relating to the question may be
more specific to the entire chronological range in some questions and options than in others.
However, it was judged not possible for candidates to have ‘fully met’ the demands of any
section C question unless at least 75% of the chronological range of the question was
addressed. To access bullet point 2 at level 4 candidates need to meet most of the demands
of the question. It was unlikely that most of the demands of the question would be met if the
answer had a restricted range that covered less than 60% of its chronology. There continues
to be use made of the practice of ‘bookending’ the chronology this summer with little
between those ‘bookends’. This approach is unlikely to meet the demands of the higher
levels in bullet point 2. I t would appear that in this section of the paper in particular, there
are some candidates who are not reading the question with sufficient care and who are using
their own preferred question focus, rather than the one that has been set on the paper. This
clearly has an impact on achievement.

The candidates' performance on individual questions is considered in the next section.
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Question 1

Most candidates were able to engage with the source in order to address its value to both
enquiries: working class demands for reform in the years 1816-17 and the significance of the
Hampden Clubs. This question was handled well by many candidates, particularly in terms of
bullet points one and two. It was pleasing to see how secure many candidates were in
drawing on their contextual knowledge of the period to illuminate material drawn from the
content of the source. Some candidates were able to draw upon the provenance of the
source to make strong evaluative points, for example pointing to Bamford’s views as perhaps
being shaped by later events in the period, given when it was published. However, for a
number of candidates, evaluation of the source was weak. For some, this was not fully
addressed or done more as an afterthought. Otherwise strong answers were on occasion let
down by this. Weaker responses often amounted to paraphrasing the source and/or
presenting a series of quotes. Such responses also often included a list of what were
perceived to be key events that the source had left out, without explanation or justification.
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The answer interrogates the sources with some well-developed
inferences that are linked to some of the values and concerns of the
society from which the source is drawn. There is supporting contextual
knowledge, although there is an error regarding William Cobbett. The
answer considers the weight the source will bear both through its use
of the provenance and by using its contextual knowledge to test the
content of the source. This response is operating within level 5 for all
three of the bullet points.
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Question 2

Most candidates were able to engage with the source in order to address its value to both
enquiries: the causes of poor living standards in Dublin in the years 1907-13 and possible
solutions for the problems. Candidates were able to draw out a range of causes of poor living
standards, eg low wages, poor sanitary conditions, and were able to develop these with
relevant contextual knowledge, often including statistical information or reference to trade
unionism and the general strike. Whilst some candidates found enquiry 2 more difficult to
develop, even here most understood the source and were able to highlight solutions
proposed by Cameron. Weaker responses often wanted to discuss what was not in the
source, rather than considering what the source was saying. Source provenance was used to
really test and interrogate the evidence in some very good responses. However, weaker
responses made assertions based on Cameron’s role as Chief Medical Officer of Health in
Dublin, that showed they did not entirely understand the position.
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This response is clearly interrogating the source in relation to both
enquiries. It uses contextual knowledge of the events in Dublin in this
period to illuminate and test the evidence of the source. It has a secure
understanding of the basis for ascribing weight to Cameron’s views,
even though there is an error in ascribing purpose to him in relation to
the strike. Overall, this response is doing sufficient to access level 5.
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Question 3

This was the more popular question in this section of the paper. It was generally well-
handled by the majority of candidates. Some very impressive answers were seen. Often, such
responses challenged the basic premise of the question and pointed to evidence that could
be used to indicate that the leadership of Chartism had some significant strengths and was
not uniformly ‘poor’. Weaker candidates often saw poor leadership as being a separate factor
to both ‘weaknesses of the movement’ and ‘moral v physical force’, when clearly there were
links to be made between them. Candidates across the ability range often lacked nuance
when considering physical v moral force in their responses. It was less that physical force
Chartists ‘preferred’ the use of violence; rather they were prepared to use violence if they
believed that the circumstances demanded it. The weakest responses had little genuine
understanding about Chartism and wrote in general terms about the period without naming
any of the leaders of the movement.
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This is an impressive level 5 response to this question. The candidate
has a secure and wide-ranging knowledge base from which an analysis
that is directly linked to the focus of the question is developed. The
occasional misstep, eg Frost’s death penalty was commuted, does not
undermine the strengths of the response.
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Question 4

This was the less popular of the two questions in this section. However, it produced some
very strong answers. At the higher levels, candidates focused in on the years 1915-1919 and
made the point that militancy posed a greater threat during the war given the context. There
was some impressive contextual knowledge of events in Russia and Germany. Some answers
used this knowledge to develop an argument that these revolutionary events created a
greater fear of militancy in areas like Glasgow than the reality perhaps merited. Candidates
do need to read questions carefully. It was clear that this was not always the case with this
question, as examiners saw some answers that evidenced their arguments from the years
1815-19. It was not possible to score highly when all the specific evidence was drawn from an
entirely different time period.

26GCE History 9HI0 36



27 GCE History 9HI0 36



28GCE History 9HI0 36



29 GCE History 9HI0 36



30GCE History 9HI0 36



31 GCE History 9HI0 36



This response has passages of sustained analysis based on a secure
understanding of the demands of the question. Valid criteria are
clearly applied through the course of the answer. There is some
straying beyond the chronological parameters of the demands of the
question, but, in spite of this, the response is sufficient to meet level 5
in all the bullet points.

It is really important to look at the chronological parameters that the
question asks for and to ensure that evidence is taken from this
period, or that material from outside the period has relevance to the
line of argument.
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Question 5

This was the less popular of the two questions in this section. Some very impressive answers
were seen in response to this question, where candidates were able to use an impressive
range of knowledge to directly address the terms of the question and develop a well-rounded
analysis. Weaker candidates were often unable to correctly name any of the leading
individuals involved in the industrialisation of Ulster. This was problematic for analysis in a
question where individuals were the focus of the question. Candidates also needed to be
aware of the chronological focus of the question. Harland and Wolff as a company did not
exist in the years 1825-55, although the basis of its existence does lie within the period.
However, discussion of the company building the Titanic by a number of candidates was not
relevant.
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This is a level 4/5 borderline answer. The candidate has a good
understanding of the focus of the question and sufficient knowledge
on which to base the response. The causal factors for the success of
industrialisation in Ulster are considered and an attempt is made to
link the factors together, not merely to look at them in isolation. There
is analysis, but this is not always fully developed.

Ensure that analysis is sustained throughout the response.
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Question 6

This was the more popular of the two questions in this section of the paper. Most candidates
were able to discuss the Land Acts of 1870 and 1881, although some had only a rather
generalised knowledge of their detail. There were a range of responses to the question, with
some comparing the Land Acts, while others weighed improvements made through the Land
Acts against the need for further reforms, such as the Kilmainham Treaty. Candidates tended
to show awareness of the Three Fs (free sale, fixity of tenure and fair rent) testing the extent
to which the Land Acts responded to the demands of tenant farmers. The best responses
considered both strengths and limitations of the land acts before reaching reasoned
judgements. Candidates do need to read the question carefully. Some weaker responses
struggled to test the extent to which the Land Acts made ‘significant improvements’, either
considering the reasons for their passage or summarising the terms of the acts with varying
degrees of precision. It is vital that candidates consider more than one perspective to
support rounded evaluations which enable them to reach judgements.
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This answer is on the margins of level 4 and level 5. It is clearly aware
of the need to debate the ways in which the Land Acts of 1870 and
1881 did and did not lead to significant improvements to the position
of tenant farmers in Ireland. However, the analysis is not always
sustained and, on occasion, drifts to a causal focus.

Ensure that you are clear as to the second order concept that is being
addressed by the question and that you focus your analysis
throughout on this.
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Question 7

This was the more popular question in this section of the paper. A significant minority of
candidates decided to rehearse what was clearly a previously attempted essay on the move
towards democracy. Whilst it was possible to make some relevant points, taking this
approach did not precisely answer the question that was set, namely ‘the most significant
change in parliamentary representation’. There were a wide range of approaches to the
question, with some candidates going through act by act, whilst others took a more criteria-
based approach or grouped some of the pieces of legislation together. Most candidates
demonstrated a detailed knowledge of the different acts and therefore were able to
construct a clear and coherent argument. The best responses had a clearer sense of the
criteria for judgement, and this was more convincing when the criteria did not only involve
the number of people being given the vote, though this was, of course, a valid criterion. A
large number of candidates went for the acts of 1918 and 1928 as the most significant
change, but strong cases were also made for most other acts. Weaker responses, on
occasion, appeared to have an insecure grasp on basic contextual knowledge of the period.
There was some misidentification of the precise terms of the parliamentary reform acts, for
example, a number of such responses referred to how the 1832 Act extended the franchise
to the working class. This made it difficult for candidates to move into the higher levels when
any analysis was predicated on inaccurate knowledge. There was also some inaccuracy
concerning dates and who was the prime minister in power at any given point in time.
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This is a level 5 response to this question. The candidate has
addressed the terms of the question clearly and used an extensive
knowledge base to develop a sustained analysis of the relationships
between the key features of the period. The relative significance of the
various pieces of legislation considered has been evaluated.
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Question 8

This was the less popular of the two questions in this section. Most candidates had a broad
knowledge of the social makeup of the House of Commons in the years c1815-1928. Most
candidates recognised the importance of payment to working-class MPs and also discussed
the impact of the abolition of the property qualification and the advent of female MPs. Some
candidates wrote about the increase in the number of working-class MPs after the First
World War and the first Labour government in 1924. The strongest responses had a clear
sense of the shifting relationship between, and proportions of, aristocratic, middle class, and
working-class MPs, and were able to link these shifting relationships to specific pieces of
legislation that they were confident in discussing right across the period. Weaker responses
focussed mainly on the 1911 Act and the end of the period, failing to identify other decisive
turning points, whilst knowledge of the composition of the Commons through the period was
often a little vague.
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This is a secure level 4 response. The candidate has examined three
key issues in some depth with sufficient knowledge to demonstrate an
understanding of the demands of the question. They have linked the
1858 abolition of the property qualification back to the 1832 Reform
Act to extend their chronological coverage but have not gone back to
the start of the period.
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Be aware of the chronological parameters of questions. In Section C,
answers need to range across the entire time period.
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Question 9

This was the more popular of the two questions in this section. Most candidates were able to
develop material on the rebellion of 1798. In some cases, this had a precise focus on the
question, but some weaker responses fell into narrative, on occasion even telling the story of
Wolfe Tone. Some candidates did recognise that the fact the rebellion crossed sectarian
divides meant that it posed a particular threat to the British government. Many candidates
were able to offer range in discussing other threats with a focus on the 1848 rebellion, the
1867 Fenian Rising and the Easter Rising (1916). A few candidates also referenced Emmet’s
rebellion (1803). It is important that candidates do spend sufficient time considering the
focus of the question, in this case the threat of the 1798 rebellion, to ensure they are
reaching reasoned judgements that weigh the factor or issue in question against alternatives.
A minority of candidates confused the rebellion of 1798 with another episode, such as the
Fenian Rising .

62GCE History 9HI0 36



63 GCE History 9HI0 36



64GCE History 9HI0 36



65 GCE History 9HI0 36



66GCE History 9HI0 36



67 GCE History 9HI0 36



68GCE History 9HI0 36



69 GCE History 9HI0 36



The candidate looks at three risings in some depth, evaluating the
relative significance of each as the answer progresses. There is
sustained analysis through the answer. It is quite a lengthy answer,
and this may explain why it does not consider the threat posed by the
aftermath of the Easter Rising. Despite this, it is doing sufficient to be
awarded within level 5 for its strengths.
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Question 10

This was the less popular of the two questions in this section of the paper. Most candidates
were able to discuss the stated factor (the Act of Union) with varying degrees of confidence.
Candidates generally discussed at least several other factors, most usually Home Rule and
the establishment of the Irish Free State. Stronger candidates directed their discussion
explicitly towards the focus of the question, considering the ways in which each of the factors
was a significant development and weighing them against each other to reach a judgement
as to whether or not the most significant development was the Act of Union. Weaker
responses tended to describe the events that were selected with only limited analysis in
relation to the focus of the question. It was disappointing to see relatively few candidates
reference the constitution of 1782, given that this marked the start of the chronology in the
question.
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This is a level 4 response. It does have some sections where the
response does have question focus and deals with it reasonably
effectively, most notably in the discussion on the Act of Union.
However, as the answer progresses, it becomes more descriptive and
loses sight of the question focus at times. The section on Home Rule is
weakened by the omission of the Third Home Rule bill.

Section C questions benefit from planning, so that the key points can
be identified and to help maintain question focus.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should read the question carefully, so that they ensure that they are dealing
with both enquiries
Candidates should aim to go beyond comprehension and summary of the sources by
developing reasoned inferences that are fully discussed
Candidates should read the caption and make full use of it when evaluating the source
Candidates should make use of relevant contextual knowledge to support inferences and
evaluation. It is not the quantity of contextual knowledge that is key, but the use to which it
is put.

Sections B and C

Planning of essays will help candidates develop an analytical approach
Candidates should read the question carefully to ensure that they are answering the
question that has been set, both in terms of its conceptual focus and its chronological
parameters
Candidates should avoid a narrative/descriptive approach; this often undermines the
analysis that is required for the higher levels
Candidates should aim to range across the breadth of the chronology in Section C
questions.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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