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Question 1: 

The translation was divided into the following 20 sections: 

Section 1: 'Christian families were’. 

Most of the students used the definite article correctly in this section. When they 

used a capital letter for the word ‘Cristianas’ this was considered a capitalisation 
error, and the mark was not given. However, if there were issues with capital 
letters further along the line this was counted as a repeated error and a mark was 

not withheld for that. 

Section 2: 'an essential part of Franco’s political ideology' 

Most of the students were successful translating this section which included an 
apostrophe. The main issues occurred when students left the words ‘essential’ and 

‘political’ in English as they assumed that the spelling was the same in Spanish. 
This was not considered a spelling error and therefore, a mark was not given. 

Section 3: 'motherhood became’. 

Most of the candidates translated the word ‘motherhood’ properly; however, 

despite it being such a common verb used across all the themes in the A level 
specification, conjugating the verb ‘to become’ proved challenging for many 

candidates. Some students forgot to include either the pronoun ‘se’, or the 
preposition ‘en’. In some cases, students did not recognise that it is a stem-
changing verb in the preterite tense and translated it as ‘se convertió’, however, 

this was tolerated as it was considered a spelling mistake given that the ending 
was correct. 

Section 4: 'the central aspect of female identity' 

The main problem in this section was that students failed to use the definite article 

as required, and instead used the indefinite article. 

Section 5: 'which was strongly encouraged’. 

This was a challenging section as it required a good understanding of the passive 
voice and the relative pronoun. Both ‘lo que’ and ‘la que’ were accepted, as 

candidates could have referred to motherhood or the central aspect. Candidates 
need to notice that the past participle ‘promovido’, needs to agree with the object 
of the sentence, otherwise this will be considered a grammatical error, and a mark 

will not be given. 

Section 6: 'by the Catholic Church.' 

This section was achieved by most of the candidates. Given the different 
approaches to the capitalisation of the words ‘Catholic’ and ‘church’, both capitals 

and lower case were accepted. 

Section 7: 'Many publications promoted’. 



This section was accessible to most of the candidates, although the conjugation of 
the verb to promote in the preterite tense proved challenging to some. 

Section 8: 'the idea that, in these homes' 

This section required students to use a demonstrative adjective correctly, which 
was successful in many cases. 

Section 9: 'peace and order were maintained,' 

There were different renditions for the words ‘peace’ and ‘order’, however 

sometimes the lack of definite article prevented candidates from getting a mark, 
but this was not very common. The most challenging aspect of this section was 
the use of the passive voice, although the sentence could have been translated by 

using the impersonal ‘se’. 

Section 10: 'thanks to the talents of the mothers' 

This section was successful for most of the candidates, however some chose to 
translate the word mothers as ‘mujeres’, however given that not all women are 

mothers this was not accepted as a direct synonym. 

Section 11: 'who were extremely hard-working.' 

It was surprising to see the number of candidates who struggled to translate the 
word ‘hard-working’, even though it is a word that they encounter from the very 

beginning of the Spanish curriculum, usually when describing family or teachers. 
There were different spellings or the word ‘extremely’ that were accepted as 
spelling errors, as long as they did not look exactly the same as the word in 

English. 

Section 12: 'If women planned their daily tasks properly,' 

This section required students to use the imperfect tense, however many of them 
used the imperfect subjunctive as they thought it was needed as part of an if 

clause. This was tolerated. 

Section 13: 'it was possible to organise a dozen children,' 

The main issue that candidates encountered in this section was leaving the words 
‘possible’ and ‘dozen’ in English, by assuming that these words had the same 

spelling in Spanish. 

Section 14: 'without any difficulty and without losing their smile.' 

This section required candidates to use the infinitive form of the verb ‘to lose’ after 
the preposition ‘without’, which was successfully done by many candidates. The 

translation of the word ‘any’ was not very successful, and, in many cases, avoided 
which meant that a mark was not given for this section. 

Section 15: 'A mother did not have set working hours' 



In this section, candidates needed to use the imperfect tense, which most of them 
did successfully. The translation of ‘set working hours’ was more challenging, 

especially as they needed to make sure that adjectival agreement was correct. 

Section 16: 'nor employment rights,' 

Candidates were able to transfer their knowledge from the topic of the world of 
work and translate this section correctly. 

Section 17: 'which perhaps has not changed much’. 

This section highlighted the issue that candidates sometimes forget to translate 
some words as perhaps they think it does not affect the overall meaning of the 
phrase. Here, there were some candidates who omitted the word ‘perhaps’, which 

meant that they did not get a mark for this section. The translation of the perfect 
tense phrase was achieved accurately by many candidates. 

Section 18: 'since those days.' 

In this section some candidates struggled to use the demonstrative adjectives 

correctly. In some cases, they used ‘these’ instead of ‘those’ which changed the 
meaning of the phrase. 

Section 19: 'Her day almost always would have begun’. 

In this section candidates needed to use the perfect conditional tense, which was 

achieved by many of the more able candidates. Once again, some people left out 
the word ‘almost’ which affected the overall meaning of the phrase. 

Section 20: 'very early and ended quite late.' 

This section was accessible to many candidates; however it was interesting to see 

how many of them failed to accurately translate the adverbs ‘very’ and ‘quite’ 
which they have used from the start of the Spanish curriculum. 



 

Examiner’s comments 

This is an excellent example of a translation, for which the candidate received 17 

marks. There is evidence of great knowledge of the vocabulary across the themes, 
as well as excellent handling of complex grammatical structures. The candidate 
was not awarded a mark for sections 5 and 11 due to lack of gender agreement: 

'lo que era impulsada', 'trabajadores'. The candidate used the preterite tense 
instead of the imperfect tense for section 12, which altered the meaning of the 

phrase, thus meaning they were not awarded a mark for that section. 
 



 

 

Examiner’s comments 

 

This candidate has attempted to translate every aspect of the translation, 

however, due to consistent accuracy issues, they were awarded a mark of 3. They 
accurately translated section 6, despite the lack of accent on ‘católica’, this was 

accepted as a spelling mistake as it was not an essential accent. In section 8 the 
use of the definite or indefinite demonstrative pronouns was accepted as it did not 



affect the meaning of the phrase, therefor a mark was given. Finally, in section 
16, the misspelling ‘empleyo’ was tolerated, and mark was given. 

 

 

 



Examiner’s comments 

 

This candidate scored a mark of 8 out of 20. The issues that affected their 

performance were experienced by many other candidates. For instance, in section 
3 ‘motherhood’ was translated as ‘la madrena’ which was incorrect, the 
conjugation of the verb was unsuccessful despite having the correct stem-change, 

and the preposition ‘en’ was omitted. In section 8 the wrong gender was used for 
the noun ‘idea’, leading to the candidate using the definite article ‘el’ instead of 

‘la’. In section 9, there was no agreement between the past participle and the 
nouns, as the candidate wrote ‘mantenido’ instead of ‘mantenidos’. Section 11 had 
two issues with the spellings of the words ‘extremely’ and ‘hard-working’. As 

mentioned earlier, many spellings of the word ‘extremely’ were tolerated, as long 
as they resembled the word in Spanish when said out loud, which was not the 

case in this translation. In section 12 the candidate left a gap as they did not know 
the translation for the word ‘tasks’, which is a shame as the rest of the phrase is 
correct.  

 
The mistake that this candidate made in section 14 was very common, as students 

confused the word ‘cualquier’ with ‘ningún’; the word ‘smile’ also proved 
challenging to some candidates. The use of the word ‘obligados’ to translate ‘set’ 
in section 15 was not appropriate in this context. In section 18, the use of ‘estos’ 

instead of ‘esos’ changes the meaning of the phrase, as it no longer refers to 
previous times.  

The use of the conditional instead of the perfect conditional tense made section 
19 incorrect. Finally, section 20 was incorrect due to the mistranslation of the 
adverb ‘quite’. 

 
The items for which this candidate got marks were: 1, 2, 4, 6, 7, 10, 16 and 17. 

 



 

Examiner’s comments 

 

This is another excellent example of a translation, for which the candidate received 
18 marks. There is evidence of great knowledge of the vocabulary across the 
themes, as well as excellent handling of complex grammatical structures. It is 

evident that the candidate has taken the time to go over their answers and check 
for agreements, accuracy of vocabulary and spellings. The only two sections in 

which the candidate did not score a mark were section 13, as it is different ‘to 
organise a dozen children’ than ‘to organise dozens of children’; and section 19, 
as the candidate used the imperfect subjunctive instead of the perfect conditional, 

which was not correct.  
 

Examiner Tips  



• Learn specific vocabulary from the 4 themes and consider the context in 

which a word is used to choose the correct translation. 

• Identify false friends both for specific themes and language for a variety of 

writing purposes. 

• Plan regular grammar practice exercises following the prescribed grammar 

list in the specification, for instance, pluperfect, subjunctive, future tense, 

etc. 

• Make sure you read the whole text carefully before starting a translation. 

• Revise continuous and compound tenses, modal verbs, and the subjunctive 

tenses.  

• Carefully check the agreement between nouns, adjectives, and articles. 

• Revise how to use definite articles as they are far more common in Spanish 

than in English. 

• Practise homographs which change meaning depending on accents (critical 

accents). 

• Revise the rules on when a capital letter is required in Spanish. 

• Read more - the more you read, the better your exposure to a wide variety 

of grammatical structures and vocabulary. 

 
 

Question 2 

Bodas de sangre 

This text by Federico García Lorca was a fairly popular text.  Candidates had 

to either evaluate whether the Novia or the Mujer is the greatest victim in the 

play or analyse the importance of honour in the Spanish society at the time in 

the play. Option (a) and (b) were chosen equally amongst candidates. 

Exemplar 



 







Examiner’s comment: 

Critical and analytical response (AO4): This essay was awarded a mark at 

the bottom of the 13-16 band. This is because the essay shows some 



appropriate interpretations which are presented in a logical way. The 

introduction and the conclusion are short yet effectively linked with the 

arguments. The candidate develops each point in a separate paragraph and 

offers some evaluation about la Novia and la Mujer as victims in the text. The 

body of the essay is mostly focused on la Novia, but there is a relevant mention 

of la Mujer. There is some loss of focus, especially when explaining that el 

Novio is wealthy by detailing the symbols used by the author to convey that. 

There is an interesting argument about the fact that la Novia presents herself 

as an innocent victim before escaping with Leonardo. 

Range of grammatical structures and vocabulary (AO3): This essay was 

awarded a mark in the middle band (9-12). There are examples of some 

variation in the use of vocabulary: ‘la criada dice’, ‘comprometida’, ‘el trigo’, 

‘inseguridad’, ‘tiene dudas’, ‘la boda’, ‘la suegra’, ‘miente a su mujer’ and 

‘sufrimiento’; there is also some appropriate terminology for literary analysis: 

‘en este ensayo voy a explorar’, ‘escrita en verso y prosa, ‘esta cita revela’, 

‘en la obra teatral’, ‘en el segundo acto’, ‘es un símbolo de inocencia’, 

‘prolepsis’, ‘por eso llego a la conclusión’. There is evidence of progression 

from GCSE with regards to the grammar structures with some recurrent 

examples of complex language: ‘no quiere casarse’, ‘le esta* diciendo’, ‘se 

hace la inocente y la víctima’, ‘no se siente bien’, ‘se va a huir con’.  

Accuracy (AO3):  

This essay was awarded a mark of 6; there are frequent sequences of accurate 

language, but some errors occasionally hinder clarity of communication. This 

candidate has some difficulties with accents, for example: ‘está’, ‘tú’; also, in 

some cases, the handwriting gets in the way, for example when writing the 

word ‘novio’.  

Question 3 

Como agua para chocolate  

This text by Laura Esquivel was a popular question. Candidates had to either 

evaluate who suffered most due to Pedro’s decisions: Rosaura or Tita or 

analyse how Esquivel uses fire to highlight the theme of freedom in the text. 



Many more candidates chose option (a); however, a significant amount chose 

option (b). 

Exemplar 

 







 



Examiner’s comment: 

Critical and analytical response (AO4):  

This essay has been awarded a mark in the top of the 13-16 band. The 

response is predominantly relevant to the question. Both the introduction and 

the conclusion are effective. The arguments show clear evidence of analysis 

by providing convincing interpretations, for example, that it was not just 

Pedro’s decisions which made both sisters suffer, but societal expectations as 

well. 

Range of grammatical structures and vocabulary (AO3):  

This essay was awarded a mark in the 13-16 band as it shows frequent 

variation in the use of vocabulary. Some examples are as follows: ’el amor 

prohibido’, ‘empecemos por’, ‘un matrimonio sin amor’, ‘pide la mano’, ‘debido 

a la cruel tradición familiar’, ‘él decide casarse con’, ‘ la hermana mayor’, ‘para 

poder estar’, ‘él está aprovechándose* de’, ‘A Rosaura le importa mucho’, ‘no 

quiere que la ridiculen’, ‘el hecho de que Pedro nunca sienta lujuria’, ‘es fea 

por dentro y por fuera’, ‘le esta* negado el matrimonio’, ‘los preparativos para 

la boda’, ‘amamantar a’, ‘quitándole la única cosa’, and ‘no es Pedro el que les 

hace sufrir’. 

The terminology for literary analysis is also frequently varied: ‘al final de la 

novela’, ‘la autora explora’, ‘emplea el realismo mágico’, ‘pintar una imagen 

que nos da asco’, ‘Esquivel quiere que comprendamos’, ‘la protagonista sufre’, 

‘a través del simbolismo del color blanco’, ‘a lo largo de la narrativa’ and ‘hay 

un ambiente tenso’.  

This candidate could have worked on their range of grammatical complex 

structures to achieve a higher mark. 

Accuracy (AO3):  

This essay was awarded a mark in the 5-6 band as, despite the generally 

coherent writing, there are some issues that occasionally hinder clarity of 

communication. 

Question 4 



Crónica de una muerte anunciada  

This text by Gabriel García Márquez was quite popular among candidates.  

They had to either evaluate to what extent the Colombian society at the time 

accepted gender inequality in the text or analyse how blood is a symbol linked 

with the main themes of the story. 

Exemplar 

 

 











Examiner’s comment: 

Critical and analytical response (AO4):  

This essay was awarded a mark at the top of the 13 to 16 band. There is 

evidence of critical analysis in the introduction, by saying that everybody in 

the Colombian society in the text accepts gender inequality - even women.  

The first paragraph explores how some women not only accepted gender 

inequality but also promoted it. This is supported by some relevant evidence 

which is clearly explained. The second paragraph explores gender inequality 

by describing Bayardo San Román and his attitude towards marriage, however 

this is not explored in much detail. The third paragraph explores the attitude 

of the Vicario brothers and how the townspeople reacted towards them in a 

way that supported gender inequality. This is well-supported by relevant 

evidence and clearly linked to the question.  

The conclusion is effective by showing critical analysis of the issues discussed 

in the essay. 

Range of grammatical structures and vocabulary (AO3):  

This essay was awarded a mark in the 13-16 band as it shows frequent 

variation in the use of vocabulary and grammatical complex structures. Some 

examples are as follows: ’la sociedad colombiana’, la desigualdad de género’,  

‘lo aceptaron’, ‘no es sorprendente que haya’, ‘no solo lo aceptaron, sino 

también lo promovieron’, ‘cría sus hijos’, ‘sexismo’, ‘los matrimonios’, ‘está de 

acuerdo con’, ‘el hecho que sea’, ‘deberían ser vírgenes’, poderoso y atractivo’, 

‘comparte sus opiniones sexistas’, ‘para que puedan proteger’, ‘el código de 

honor’, ‘había robado la virginidad’, ‘había sido’, ‘el sistema de justicia’, ‘las 

raíces’. 

The terminology for literary analysis is occasionally varied: ‘durante la obra’,  

‘su obra está basada en’, ‘lo que destaca’, ‘ es importante que consideremos’,  

This candidate could have worked on their range of terminology for literary 

analysis to achieve a higher mark. 

Accuracy (AO3):  



This essay was awarded a mark in the 7-8 band as, the writing is consistently 

coherent and despite some errors, they rarely hinder clarity of communication. 

Question 5 

Eva Luna  

This text by Isabel Allende was chosen by only a few candidates. The options 

were to either analyse the importance of storytelling as a survival and 

entertainment strategy in the text or analyse how Huberto shows us what life 

is like in the city through his own experiences. Very few candidates chose this 

question. 

Question 6 

El coronel no tiene quien le escriba  

This text by Gabriel García Márquez was chosen by a significant number of 

candidates.  They had to either evaluate if the colonel’s wife’s comments show 

a pessimistic or simply a realistic attitude or analyse the meaning of the 

symbols related to water in the text. A significant number of candidates chose 

option (a) but very few chose option (b). 

Question 7 

El túnel  

This text by Ernesto Sabato was chosen by only a few candidates. The options 

were to either evaluate to what extent it could be said that machismo is a 

relevant theme in the story or analyse why Sabato chooses a remote location 

for the estate to where María travels. Very few candidates chose this question. 

Question 8 

Ficciones 

This text by Jorge Luis Borges was chosen by only a couple of candidates. 

Students had to either analyse how the character of Fergus Kilpatrick 

exemplifies the Irish conflict in the short story Tema del traidor y del héroe or 

analyse how Borges uses fantasy to address social issues in the stories. Only 

one or two candidates chose this question. 



Question 9 

La casa de Bernarda Alba    

This text by Federico García Lorca was the second most popular question and 

the most popular text to answer this year. Additionally, over double the 

students chose option (a) over option (b). Students had to either evaluate who 

exemplifies the theme of repression and its effects better: Adela or María 

Josefa or analyse how Lorca uses colours to represent characters’ feelings. 

Exemplar (9a) 

 









Examiner’s comment: 

Critical and analytical response (AO4):  

This essay was awarded a mark in the 13 to 16 band. There is some 

background information in the introduction, however the candidate does not 

state how they are going to approach the answer in the essay. The first 

paragraph focuses on Adela being the most prominent victim of repression in 

their play; this argument is supported by clear evidence and at the end of the 

paragraph, there is a good example of critical analysis, where the student gives 

a convincing interpretation and links it back to the question. 

The second paragraph focuses on María Josefa and how she exemplifies the 

theme of repression through her desire for freedom and love. This is well 

presented with appropriate examples that are clearly explained. However, 

there is evidence of a slight confusion by comparing Bernarda to Franco as the 

play is set before the dictatorship; this is not an uncommon mistake and 

candidates should be very careful when researching the social context of the 

play. 

Finally, the conclusion offers a clear evaluation of the arguments presented in 

the essay which is clearly linked to the question. 

Range of grammatical structures and vocabulary (AO3):  

This essay was awarded a mark at the top of the 13-16 band. There is frequent 

variation of complex language and vocabulary which makes the essay 

articulate throughout: ‘he explorado’, ‘sus opiniones polémicas’, ‘la comunidad 

andaluza’, ‘la guerra civil’, ‘la dictadura franquista’, ‘casarse con’, ‘podría haber 

utilizado’, ‘el clima seco’, ‘los deseos sexuales’, ‘esto podría ser’, ‘es una 

víctima de la sociedad opresiva’, ‘ser amas de casa’, ‘la libertad de salir’, ‘la 

época’, ‘ninguna persona puede oírla’, ‘un microcosmos de España’. 

There are some examples of literary terminology: ‘la obra lorquiana’, ‘terminan 

en tragedia’, ‘escribió la obra maestra’, ‘una cita que bien ejemplifica esto’, 

‘ilustra’, ‘(los) críticos debaten que’, ‘el público puede ver que’. 

This essay could have been improved by a more consistent use of terminology 

appropriate for literary analysis. 



Accuracy (AO3):  

This essay was awarded a mark in the 7-8 band. The language is mostly 

accurate, although a few errors do hinder clarity of communication. 

Exemplar (9b) 

 











Examiner’s comment: 

Critical and analytical response (AO4):  

This essay was awarded a mark in the 9 to 12 band. This is a good example of 

an essay that offers appropriate interpretations and points of view, but which 

occasionally loses focus on the question. This can be seen in the introduction 

when the candidate states that they are going to show the meaning of colours 

in relation to what is happening in the play; the reader can easily see that this 

is not necessarily linked to how colours represent the feelings of the characters 

in the play. The first paragraph tries to explore how the colour of the walls 

represents how the house is clean and how the although the daughters are 

feeling sad, however it later explains that at the start of the play all women 

were happy because nothing bad was happening which could be confusing 

given day events at the start of the play.  

There is an interesting analysis about the feelings of daughters’ and Bernarda’s 

feelings when Adela dies, which is well supported by evidence from the play. 

The following paragraph focuses on the use of colours to show Bernarda's 

repression towards the rest of the family, which is not fully relevant to the 

question.  

This candidate chooses not to include a concluding paragraph to bring back 

the arguments and link them back to the question, which is highly 

recommended. 

Range of grammatical structures and vocabulary (AO3):  

This essay was awarded a mark in the 5-8 band. There are some examples of 

variation in use of vocabulary and terminology for literary analysis, however, 

it is mostly straightforward: ‘mantener una buena reputación’, ‘le dice que no 

use un abanico que no sea negro’, ‘siguen siendo secretos’, ‘no se ha dado 

cuenta’, ‘va a heredar’, ‘el estado emocional’, ‘se enfadan’, ‘identificarse con 

ellos’, ‘reina de este castillo’, ‘lo pierde todo’,  

These are some examples of literary terms: ‘las acotaciones’, ‘el significado’, 

‘el escenario’, ‘Lorca nos da una idea’, ‘al principio’, ‘a través de la obra’, 

‘afectan a los personajes’, ‘los lectores’, ‘una imagen visual’. 



This essay could have been improved by a more consistent use of terminology 

appropriate for literary analysis and complex language. 

Accuracy (AO3):  

This essay was awarded a mark in the 5-6 band. Although there are frequent 

sequences of accurate language, some errors hinder clarity of communication. 

Question 10 

La casa de los espíritus  

This text by Isabel Allende was chosen by only a few candidates. They had to 

either evaluate what theme is more prevalent in the text: feminism or machismo 

or analyse the stylistic techniques that Allende uses to present the military coup 

in the text. 

Question 11 

Modelos de mujer  

This text by Almudena Grandes was not chosen by any students. The options 

were to either analyse the attitude of Marianne’s mother towards foreign 

people in the short story Amor de madre or analyse how the author presents 

the different views on life in the city and in the countryside in the short stories. 

Question 12 

Nada 

This text by Carmen Laforet was only chosen by a few candidates. The options 

were to either evaluate which family member has the greatest influence on 

Andrea or analyse the stylistic techniques used to highlight the importance of 

art in the text. 

Question 13 

Primera memoria 

This text by Ana María Matute was not chosen by any candidates. The options 

were to either evaluate if Matia and Borja were shielded from the horrors of the 



war by living on the island or analyse the impact that Lauro’s character has on 

Matia and Borja’s lives. 

Question 14  

Réquiem por un campesino español  

This text by Ramón J. Sender was not chosen by many candidates. They had 

to either evaluate to what extent the Jerónima highlights traditional values in 

the text or analyse the stylistic techniques used by Sender to present Mosén 

Millán’s inner conflict. Option (b) was slightly more popular than option (a). 

Question 15 

Diarios de motocicleta 

This film directed by Walter Salles was a fairly popular film amongst 

candidates. The options were either to evaluate if Salles presents poverty in 

the film as a direct consequence of colonialism or analyse why the director 

decided to set the film in such a variety of locations in Latin America. Option 

(a) was twice as popular as option (b) among the students who studied this 

film. 

Question 16 

El laberinto del fauno  

This film directed by Guillermo del Toro was by far the most popular question 

to answer this year. Almost four times as many students chose option (a) over 

option (b). Students had to either analyse how the director uses food to 

highlight the theme of power in the film or evaluate the effect of the techniques 

used to present the Faun and the Pale Man in the film.  

 

 

 

 

 



Exemplar (16a) 

 

 









Examiner’s comment: 

Critical and analytical response (AO4):  

This essay was awarded a mark in the 5 to 8 band as there are attempts made 

at interpretation but there is frequent loss of focus on the question. The 

introduction is clear and shows the three aspects that this student is going to 

work on during the essay. 

In the first paragraph this candidate mentions food but fails to relate it to the 

theme of power. In the subsequent two paragraphs, both the rationing cards 

and the banquet are linked to the theme of power with some attempts made 

at critical analysis. The conclusion is clear and links to the question without 

showing much evaluation or linking of the arguments and the question.  

Range of grammatical structures and vocabulary (AO3):  

This essay was awarded a mark in the 13-16 band. There are examples of 

frequent variation of grammatical structures and complex language and 

vocabulary: ‘banquete’, ‘cartillas de racionamiento’, ‘ir por turnos’, ‘si eres un 

rojo, no tendrás comida’, ‘ideología franquista’, ‘los nacionalistas’, ‘ahí está el 

poder’, ‘escasa comida’, ‘todo aquel que comiera’, ‘sería devorado’, ‘parece 

como si estuviera esperando’, ‘ya sea (…) o siendo anfitrión’,  

These are some examples of literary terms: ‘enfocándonos en la comida’, 

‘Guillermo del Toro se asegura de que (…) se enfocara’, ‘el centro de la 

pantalla’, ‘la escena’, ‘se puede ver un contraste inmenso’, ‘está ambientada’. 

This candidate could have focused on widening their use of literary terms and 

varied vocabulary. 

Accuracy (AO3):  

This essay was awarded a mark in the 7-8 band. The language is mostly 

accurate, although a few errors do hinder clarity of communication. 

 

 

 



Exemplar (16b) 

 









Examiner’s comment: 

Critical and analytical response (AO4):  

This essay was awarded a mark in the 17 to 20 band. The way in which the 

candidate critically analyses colour, shapes, and the effect that both the Faun 

and the Pale Man have on the audience is convincing, consistently justified 

with appropriate evidence and fully relevant to the question. This is a very 

informative and pleasant essay to read.  

Range of grammatical structures and vocabulary (AO3):  

This essay was awarded a mark in the 17-20 band. There are examples of 

consistent variation in the use of grammatical structures, including complex 

language: ‘tras intentar evitar la dura realidad’, ‘se adentra en’, ‘un mundo de 

fantasías’, ‘a la hora de representarlo’, ‘tonos rojizos’, ‘una mezcla entre’, 

‘suele ser en escenarios’, ‘formas redondeadas y poco simétricas’, ‘esculturas 

y estructuras asimétricas’, ‘curvas’, ‘no es lo suficientemente clara’, ‘crear la 

duda’, ‘malvados’, ‘al cien por cien’, ‘apariencia grotesca’.  

There is also consistent variation of terminology for literary analysis: ‘el 

personaje principal’, ‘el director utiliza varias tecnicas’, ‘la luz usada en la 

película’, ‘tonos de colores cálidos’, ‘la escena’, ‘para algunos espectadores’, 

‘antagonista’, ‘a lo largo de la película’. 

Accuracy (AO3):  

This essay was awarded a mark in the 9-10 band. The writing is consistently 

coherent as the errors made by the candidate do not hinder clarity of 

communication. 

Question 17 

La historia oficial  

This film directed by Luis Puenzo was chosen by only a couple of candidates. 

The options were to evaluate whether the search for the truth has a 

devastating effect on the characters’ lives in the film or analyse to what extent 

the film can be considered a tragedy. 



 

Question 18 

La lengua de las mariposas 

This film directed by José Luis Cuerda was quite a popular film among 

candidates.  They had to either evaluate if education is seen as a tool for 

freedom or repression in the film or analyse how the rural aspects portrayed 

in the film affect the characters’ lives in the Galicia of the time. Option (a) on 

education was by far the most popular choice. 

Question 19 

La misma luna 

This film directed by Patricia Riggen was chosen by only a couple of candidates, 

and all of those chose option (b). The options were to either evaluate whether 

hard work is shown as the only way to have a better quality of life in the film 

or analyse how the film shows the vulnerability of people who illegally cross 

the border between Mexico and the United States. 

 

Question 20 

Las 13 rosas 

This film directed by Emilio Martínez-Lázaro was chosen by several candidates. 

The options were to either evaluate if Virtudes’ main role in the film is to 

represent the JSU’s (United Socialist Youth) fight or analyse to what extent the 

film shows very little about the political ideology of the time. Option (b) was 

by far the more popular choice. 

 

Question 21 

Machuca 

Option (a) for this film directed by Andrés Wood was chosen by quite a few 

candidates, but option (b) was not chosen at all. The options were to either 



analyse how the neighbourhood where Pedro lives underlines some of the key 

elements of the story or evaluate to what extent Juana María de Machuca, 

Pedro’s mother, is the strongest influence on Pedro’s personality.  

 

Question 22 

Mar adentro 

This film directed by Alejandro Amenábar was a popular choice amongst 

students, specifically option (b). Option (a) was only chosen by a few students. 

They had to either evaluate to what extent Galicia’s geographical context, as 

shown in the film, is essential for the development of the story or analyse how 

Amenábar presents the contrast between Ramón and Padre Francisco. 

 

Question 23 

También la lluvia 

This film directed by Icíar Bollaín was chosen by several candidates; options 

(a) and (b) were roughly equally popular. The options were to either analyse 

the importance of female characters in the film or evaluate the success of 

Costa and Sebastián’s decision to shoot the film in Bolivia.   

 

Question 24 

Todo sobre mi madre 

This film directed by Pedro Almodóvar was only chosen by a few candidates. 

They had to either evaluate if the conflicts relating to gender identity are 

essential to the film’s plot or analyse how the film helps us to understand 

better life in Barcelona at the time. Both options were chosen by roughly the 

same number of students. 

 

Question 25 



Voces inocentes 

This film directed by Luis Mandoki was chosen by only a couple of students, 

and only in the form of option (b). They had to either evaluate the effect that 

Cristina María’s character has on Chava’s life or analyse the relevance of the 

Church and its representatives in the film. 

 

Question 26 

Volver 

This film directed by Pedro Almodóvar was the second most popular film this 

year and the third most popular question overall. Students had to either 

analyse why the director uses the theme of superstition throughout the film or 

evaluate to what extent Madrid offers a better quality of life to Raimunda and 

her family in the film. Both options were popular amongst candidates, with 

option (a) chosen by slightly more students. 

 

 

 

 

 

 

 

 

 

 

 

 



Exemplar 26a 

 



 







Examiner’s comment:  

Critical and analytical response (AO4): This essay has been awarded a 

mark in the 17-20 band. This is an excellent example of an essay that presents 

the arguments in a concise way. The introduction clearly presents the two 

aspects that the candidate is going to explore during the essay.  

Each argument is supported by appropriately selected evidence from the film, 

which is clearly explained and consistently linked to the question. The 

conclusion is effective and gives evidence of evaluation and critical analysis. 

Overall, this is a very pleasant essay to read, which is informative and concise, 

and exemplifies how a candidate does not need to write an extensive essay in 

order to achieve the top bands of the marking criteria.  

Range of grammatical structures and vocabulary (AO3):  This essay was 

awarded a mark in the 13-16 band. There are good examples of complex 

language which allows the candidate to produce an articulate essay. Some of 

them are: ‘entrelazando el mundo de los muertos y el de los vivos’, ‘creencias 

controvertidas’, ‘representar culturalmente’, ‘los habitantes del pueblo’, 

‘afronten’, ‘las afueras de Madrid’, ‘eventos inexplicables’, ‘las apariciones’, 

‘pasar desapercibida’, ‘mantener la esperanza’, ‘le pide a’, ‘que le pregunte a’, 

‘esto alarma’, ‘respecto a’, ‘la actitud tranquila con la que’, ‘el supuesto 

fantasma de su madre’, ‘a la misma vez que’, ‘eventos inverosímilies’. 

There is also an array of vocabulary and terminology for cinematic analysis. 

These are some of the examples found in this response: ‘el avance de la 

trama’, ‘la contextualización de la película’, ‘el lugar donde se ambientó’, 

‘ayuda a los personajes’, ‘esta escena proyecta’, ‘profundiza la trama’. 

Accuracy (AO3): This essay was awarded a mark in the 9-10 band. This 

candidate wrote a considerable amount in order to present their arguments, 

and inevitably, there were errors, however they did not hinder clarity. 

 

 

 



Exemplar 26b 

 

 











Examiner’s comment:  

This is an excellent example of how a candidate responded to the question on 

Madrid and Raimunda and her family’s quality of life. 

Critical and analytical response (AO4): This essay was awarded a mark in 

the top end of the 17-20 band. The introduction offers some background 

information which is fully relevant to the question. It also quickly outlines how 

there are two perspectives from which you can answer the question, which is 

really effective as an introduction. 

The first paragraph focuses on how Madrid is not necessarily the best place for 

Raimunda and her family and how the town seems to be a calmer place to be; 

however, she works really hard to succeed in Madrid with her daughter, in a 

similar way to Sole. 

The next paragraph explores how the support from the female neighbours is 

significant for the quality of life of Raimunda and her family. This is something 

that she can find not only in Madrid but also in her town, which means that 

Madrid office as many opportunities for well-being as Alcanfor de las Infantas. 

The final paragraph focuses on how Raimunda carves her own opportunities in 

Madrid from the very beginning, with a significant improvement after Paco's 

death. The conclusion is effective as it brings back together the arguments 

discussed showing how Raimunda and her family improve their quality of life 

in Madrid.  

Range of grammatical structures and vocabulary (AO3):  This essay was 

awarded a mark in the top end of the 17-20 band. There are good examples 

of complex language which allows the candidate to produce an articulate essay. 

Some of them are: ‘es imprescindible que reconozcamos’, ‘como punto de 

partida empecemos’, ‘lo que sugiere que Madrid de hecho sea peor’, ‘por difícil 

que sea, Raimunda se queda aquí’, ‘Raimunda no se ridne en tratar de 

proveer’, ‘son tan compasivas como aquellas del pueblo’, ‘de ahí que esté claro 

que valora’, ‘ni siquiera vive en un piso suficientemente grande’, ‘involucrarse 

en algo posiblemente peligroso y claramente ilegal’, ‘Raimunda embarca en 

una aventura de emprendimiento y libertad de manera que pueda cambiar’.  



There is also an array of vocabulary and terminology for cinematic analysis. 

These are some of the examples found in this response: ‘el desarrollo de los 

personajes principales, ‘la escenografía nos demuestra’, ‘el espectador es el 

testigo‘, ‘la estética de Madrid sirve para representar’, ‘no solo esto, sino 

también las vemos en un plano medio’, ‘es probable que esto represente su 

renacimiento’, ‘la destreza del cineasta creativo es tajante’.  

Accuracy (AO3): This essay was awarded a mark in the 9-10 band. This 

candidate wrote a considerable amount in order to present their arguments, 

and inevitably, there were errors, however they did not hinder clarity. 

 

Paper Summary: 

Based on their performance on this paper, students are offered the following 

advice: 

In the translation, pay plenty of attention to detail, especially regarding 

agreements and complex language that works differently in English and 

Spanish, such as definite articles or present participle forms.  

Remember that the language assessed in the translation will always be 

drawn from the Grammar List given in the Specification and the vocabulary 

will relate to each one of the topics studied across the 2 years of the course. 

If you study a film in your first year have plenty of revision of it closer to 

the end of the course, to ensure you can show an appropriate level of 

understanding of the film in your essay. 

Have a clear understanding of the wider context of the text/film; most of 

the set works have deeply political or social connotations which will always 

be relevant to any question. 

Read as many model essays as you can, write as many essays as you can. 

Read previous Examiner’s Reports to help you to become familiar with what 

is expected in each section. 

Develop a bank of complex structures to use, including a variety of 

synonyms to avoid repetition and achieve variety. 



Read the essay questions carefully. Make sure that you fully understand 

what you are required to do. Some students choose to copy the question 

as a title for their essay to remind them of what they are being asked. 

Plan the time to answer the question, to allow time for planning, writing, 

and proofreading the answer. 

Consider carefully the two alternatives available and the wording of the 

question before committing pen to paper. 

Set out the plan in Spanish, clearly identifying the arguments and evidence 

that will be used to answer the question.  

Essays should have a clear structure, with an introduction that clearly 

states the key points; each paragraph should state the argument at the 

start, followed by the relevant evidence and explanation and with an 

evaluation phrase that links the argument back to the question. Finally, the 

conclusion should bring the essay to an end with clear reference to the key 

points and the main requirements of the question. 

Avoid including unnecessary descriptions, telling the story, or giving details 

that are not relevant to the questions. 

Avoid using quotations that are not relevant or not explained. 

Check the answer carefully, making sure it addresses the wording of the 

task; do not end up answering a slightly different question. Ask yourself: 

Am I answering the question? – if not, you are probably losing focus. 

 

Overall, the sitting of this A Level paper was successful and there was evidence 

of great preparation from candidates. There are lessons to be learnt, in 

particular regarding grammatical knowledge. As far as the essays were 

concerned, we were pleased with the quality of the knowledge students 

demonstrated.  

The standard of achievement in this unit was very comparable to previous 

9SP02 sessions. 



 


